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LET YOUR VOICES BE HEARD FOR THE SAKE OF YOUR CHILDREN: 
SAY A LOUD "NO" TO HUMAN RELATIONS COURSES!! 

Rev. Alan Male has bc..!n appointed Chairman of a commllle lo advise 
Minister (Mr. Gunn) on the need for a course In Human Relallonshlps In 
State Schools, Let Mr. Male know the following facts:-

,. Hi.r.,on Relations (Sex Education) course:. hovo never solvod any :;oclol 
problems in any port of tho world. 

2. The material that i!I eventually u::od in theuo progrommoa comes fron, 
America (fr0111 tho Sox Information and Education Council of U.S. -
SIEOJS), and the Hunonfols \oiho produce it claim ONLY that it will 
rnokc tho SO>< life of tho toonogo fornicator moro onjoyoblo. 

3. The Ahern Report publish\ld • and reconvnendod tho NSW Por:;onol 
Development Progronvno as o modol for Quoon:;lond lo u:.c. Thia pro­
gra:vne ::oys that 1l is NOT inlondod lo prov~nt prombcuity, illegit­
imacy :-.or VD, but 0111'6 al 1rODpon'3ible 1 soxuol behaviour. 
'RESPONSIBLE' is given lo moon ropootod visits to VD clinica, the 
use of controccplivcs, and abortion as tho oolulion lo unwonted 
pregnancies I I THAT is what MR. AHERN RECOMMENDS II I 

4. The whole basis of tho Ahern Report is false, ainco statiatics and 
facts indicate the opposite of his comrnittoo•s conclusions, Only 
the Minority Report by Mr. Lin Powell, M..A (NP) prosonlcd o true 
picture of the molter undor review. 

5. Every Human Relations Courso invades tho privacy of tho family, and 
destroys the parental rights of good poronla i.ho oro doing their job 
well, DOES MR. MALE BELIEVE IT TO BE FAIR OR OiRISTIAN TO STEAL 
FROM CHRISTIAN PARENTS THEIR GOD-GIVEN ROLE? 

•~THE SPIKE", o book recently publi::;hcd, mojorod on tho Soviol/Conrnunist 
infiltration of the Westorn press for obviouo POlilicol purposes, and 
Drury, another author, hos written threo books about bias in tho media, 

In this •STOP PRESS', I hovo reprinted on O><cellent article from the 
•Australian•, in which is reported Profc=r Brion Cox' o><posure of the 
way a 11powor group of c:onrnittcd journalists" hove usod and ore 
still using their enormous influonco through tho pross lo control public 
opinion and morsholl support for particular causes on boholf of MINORITY 
OPINIONS. 

The •Telegraph' editorial on Sox Courses (11 /'}/Bl I is o clear oxomplc of 
what the Professor was doploring. What we read in that od1torial is NOT 
0 naturally-held n~jority opinion but on ortificiolly-contrivod opinion 
being foisted i.;pon the corm,unity by o minority group of modia people -
the minority OPINION of o FEW radical University-oriented. 
professionolists ( o "power group 11of educators and journolisla) • 

Let me say, here, that there Is a vast difference between a MINORITY 
OPINION and a MINORITY GROUP. It Is quite democratic for a 
minority GROUP (such as STOP & CARE) to speak out on behalf of a 
majority OPINION, that Is being attacked, but It Is dictatorial for 
minority groups lo force their minority OPINIONS on to the whole 
community with a view to CHANGING SOCIETY and the existing 
COMMON CULTURE with Its time-honoured ABSOLUTES. 

In this iS!;ue of •STOP PRESS•, wo hovo concentrated on two important 
topic::, - 11-'lJL TI-CULTURALISM' and •RELIGIOUS INSTRUCTION v. RELIGIOUS 
EDUCATION•. Our th~~ks to Dr. Rupert Goodmon who contributed tho fir~t 
ort.iclo on •MULTr-C\JLTURALISM, EDUCATION AND SOCIETY', ond to tho 

write. of the o~ticlc •RELIGIOUS EDUCATION IN THE SCHOOLS•. 

My article on •~ULTI-CULTURALISM IN EDUCATION' was tho outcome of 
attending a public 111Ceting arranged by tho World Education Fellowship 
(WEF) • Solne public meetings con be real eyo-oponors, to lhosa who con 
wit.hot.and broinWOGhing ond sublle condilioningl 

At tilnea 1n •STOP ~ESS• (inc:luding this issue), we have ll'lilntionad our 
unpubliahed letters to the Editor o, the 'Courier-Moil•• Howovor, the 
latent news is that, ofter 22 yoors of trying, we mod11 it into print on 
'J/'J/81 (thank you •C-M' II. And here it is in the Qdjocont col\Jlln, so 
you who hove been saying that you thought I ll'IJSt hove given up, ~n sec 
I still believe that 'tho pen is mightier than tho =rd'. 

·: Challenge to i WCC ignored 
• 
i 
·i : • • • 
i 

CRITICS of Dr Carl McInIi,e have 
been vocal since ha went back 10 
USA (e.g. Oc.1n George. C-M Aug. 
31, 1981) hut when he w.=is hore 
end wA offered ii plallorm and 
packed halls in bnth 1110 Canberr.i 
Hotel and the Ann StroAt Presbyff'r• 
i;in Hall. we could not hnd a s,nglo 
:;pokcsm:in e,thcr from the World 
Council of Churches dolo(la!,on or 
,imong !Mir triends whn would take 
up the ch,1llengc. 

Oirect ftppro3chcs were rr,~de urging 
Rev. C'live Ayre, Rev. John Woodley al!d 
Archbishop Grindrod to deb3tc or have 

• rmatc di•cuuion with Dr Mcln1irc, but 
to no avail. 

Another major church, the Salva1ion 
Army, h." now withdrawn from the 
W('C. /\Isa 1he· WCC re()Ort on 
Austr3lian Aboriginal• hu been con­
demned and discrcdi1cd by the J\n~hcan 
• Oc.1n of Sydney, lhc prc.<idcnt of lhe 
l.ulhcran Church in Quccn,IJnd and by 
the wcll•knn"'n Pre1bytcrian, Rev. R.F.. 
l'•~hon. 

A• ,.ell 3• 1hi, another reccnl vr>itor 
10 Au,1ralia. Pascor Richard Wurm• 
brand, founder of lhc Chrislian Mi~ion 
to the communisl ,.,orld. and one ,.,ilh 
pcnon3I urericnce or communis1 
cruelty 10 Chmtians. accu,cd the WCC 

• or being communi>t•infiltr31cd and 
lacking credibility. 

tic said that tho WCC criliciscs 
We.,_lcrn countries for alleged racism, 
bul •~norcs far grcalcr acts Jf discrimin­
ation in communist counrrics. 

The Rev. Recs Thomas issued a 
challenge (C-M Aug. 13, 191111 10 
;inyonc to name atheistic communists 
holding oHicc with lhc WCC. In 1975 
Mclropoli1an Nikodim of 1hc USSR. 
w.is elected a prc.,idcnt or the wee. 
Sol,.enit,yn auadcd lhis a, a ,i1uation 
not seen 1n 2000 years - an .11hcist 
r11nnin1t lhc church! Nikodim has ,in,c 

• died and his ~ssociation "'iththc t,;(i8 :cs 
: So\'ict agent is now h1stnri.:.,1 fa.:1. 
; ll Jho need, to be rcmen,bcrcd 1h.11 
; i1 w~, Ni~odim who •rear-headed 1hc 
: concert or rc\'olution whi.:h <:Jmc out nf 
• 1hc WCC I %1> confcren.:c on .:hur,·h 
: and_socic1y. ROIU JoyMr. Dirrrtor 0 ; 

2 Sac,tty to Outlaw rornoi:raph~ & 
: C ·ommiNf'<" Acain.\t Rt-Kr~~i"t- J:dUfa ... 
: cio"- P.O. "°'" 162, l\lariatt. 40I~. 
: ,~,·or &. CARI•:). 'C-Moil '9/?/81 
• [My final paragraph read: 
: Tho ICCC ond Chrl!ilion Mission 
: lo the Convnunisl World would, 
J I om i;uro, still be plco:;cd lo 
2 dobote with Cln)f supporter of 
: the wee, e::.pcciolly as regard:; 
: WCC•s porvor:;ion o, the Gospel 
: of Chri~t, ond tho mcming of 
: the words 'libcrolion • ond 
: 'salvation• o:;; used by Chris­
: Uoro.) 

• 
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CLAUSE I 

C0NSTITUTIO~ 

NAME 

OF S.T.o.r ~ C.A.R.E. 
I,\~ amended I/ 11 /nq 

Tho organ I zoti 011 :..h<lll be l<nown o:, the ~;OClETY TO OUTLAW l'ORNOGRAl'liY ornf thu COMMITTEE AGAIN:;T 
REGR(:;5IVE EDUCATION (othcrwi:.c known o:.. 11STOP & CAR["). 

CLAUSE II AIMS AND OBJECTS 
lh-, oim:.i ond object:. of lho Soch,ty (to whkh I.tu• Dir,,c:tor onJ Executivu of :.;TOP & CARE era com­

mittClJ) :.hall b<>, inter (llio:-

1 ... to prot"c t .:hlldr('n one. tc,•,10i1crs fro,~ all 
fo:-o\G of rnorol corruption, and whol\.!ver cl::.c wouhJ 
tt·nd to contribute lo thdr dolinquenq, or morel 
horm, fr-Oft'I whotcv,!r :;'-)urcc it may come, ond 
whothcr by m<>on:; llf lhe written or ,:;poken word, or 
l,y vlc,u<1l impoc.t, inclu<.lin9 ony librory, clo:.i:.iroom 
or l<'c. tucc-ro= ,;ituotion, etc. 

2 .•. to work f -,r the exclu:.iion of ,-hot 1:. referred 
lo voriou~.ly a:, 'sex cducotion•, 'human 
rclotion:.hiµ:,', 'pcr::;onol development', 'growth', 
'hN1lth -,ducol1on', etc .. (but which i:.. in reality 
on excuc,e for c<luc.oting children in human 
,-oxuolity without any odcquoto moral training) 
from the curricula for all Prin10ry and Secondary 
Courc,,'c,, cind from <>ll Prc-:ichool:;, Kindcrgortene., 
etc. 

3 ••• to protect youn9,;tcrs from political or 
onti-Chri,:;lion indoctrination, and from 
broinwo,:;hing by moons of c;ensitivity training, 
voluc:. cl.orificotion or other p-.;ychologicol 
ottitudo-chonging dovicc:. or techniques. 

i. ••• to en::;uro a ,;trict watch being kept, 
port1culorly upo11 lilcroturc in school libraries 
and in school reading and courses of study, and lo 
maintain o conc,islent. vigil as to the sources of 
literature which is offensive (against scripturol 
,:;tondorde. of morality, modesty, and deconcy, etc.) 

S .•. to foe.tor tho knowledge of tho existence of 
God our Creator, and to promote and extend o true 
respect for His lows in every woy possible, 
including Scripture study classes, onrl to maintain 
the ,:;cripturol view of education throughout tho 
whole education ,:;ystcm, aiming always for 
excellence•. 

G ... to contribute, in o practical· way lo the 
maintaining of Christion standards in school 
libro,ies by visitif'I!] schools and moking 
available, whenever procticol, both 
Chrie.l-honouring and anti-subversive literature to 
tho,:;e school:. interested. 

CLAUSE Ill MEMBERSHIP 

7 .•• to ,.;ollcct CJnd circulate: for tho attention of 
porent:.> oml tlw 9c1wrol public information and 
knowkJ9c re:r1urding thC' po,i1 Uon O!l it porto1n:., 
from t.tmu to lime, with a view to olorlln11 and 
informin11 them of how thu moral coUbro of our 
)'<>ulh h, bcino un<lcrminc,d. 

8 .•• to provide, ec;r,eciolly for parcnt,:i or 
guorcfions of childrun who aro being, or hove bcl!n, 
odver,:;cly affected in ony way by tho social 
hazards n11!ntioncd above, counc,"lling, advice, 
rc:.iourcce. on<l o~.sistonce aimed at holpln9 lh(Jn1 to 
help thcm,;elves to prec;ervc on<l protect their 
family unit, on<l to ~.upport them morally on<l 
spiritually in their porentol role with its rights 
and ree.ponsibili tics, in order lo relieve them in 
their distress and feeling of helple,:;,:;nese.. 

9 ••• to offer supportive help, information and 
advice to parents and e.tudcnt::; who ore dislree.,:;ed 
and worried by their exp<?rience of regn,ssive and 
dctrimcntol innovation:; encountered in tho 
clo,:isroom or through the u:;o of certain type::; of 
textbooks or cour,:;e::; of :.tudy. 

""Seek thot ye may excel. .• " (1 Corinthion,:i 14.12) 

• IN EXPLANATION of our term 'the scriptural view of 
education', we state that it includes: 

seeking tho knowledge of good rather than evil; 
striving .for excellence and perfection rather than 
mediocrity (u:;ing repetitive loor~ing, competitive 
testing, rewords, and punishment, .tc.); 
being schooled in the bo:;ics - reading, writing, 
mathematics, science, history and geography -
Christion standards, discipline, humility, 
meekness, :and respect for elders and those in 
authority under God; ond 
t,,:;ing at all times the Bible as tho standard for 
literature, textbooks and teaching methods·used. 

Membership of this movomenl ,:;hall be limited lo such persons os agree with lhi:'I Society's aims 
and objects os set out above, ond who do NOT owe allegiance to NOR hold membership of a COIMlUnist or Nazi 
Porty, NOR hove sympathetic leanings towards anti-scriptural philosophies or subversive activities. 

Provfaion shall be mode for corporate bodies lo join as members and lo appoint on official 
repree.entotive to attend meetings. 

CLAUSE IV ACCEPTANCE, REJECTION OR TERMINATION OF MEMBERSHIP 
The Oirector shall hove power initially to accept or reject opplicotions for membership and 

occcplonce shall be signified by the issuing of on official receipt. However, the Executive Com~iltee 
shall, by O 75% vote, hove power lo reject or terminate any edsting membership,:;, and shall not be 
required to give reasons for such action, their decision being final and binding. 

Any member moy resign ot any lime. 

CLAUSE V MEMBERSHIP FEES AND SUBSCRIPTION RATES 
The membership fee shall be $5 (Five Oollors) per person or per family per onnum, and $10 (Ten 

Dollars) for corporate bodies per annum, subject to increases from time lo lime by Executive decision. 
Membership shall be from 1st November to 30th October in each year, and fees shall be due ond 

payable within thirty days from the beginning of the financial year, or on the dote of admission of new 
members. Unfinonciol members may, ot the discretion of the Director, forfeit membership privileg=. Tho 
Society shall not be liable for refundinr:, ~my fees puid, once membership hos been accepted by the 
Director. 

... 

Prospective members (and subscribers to our publication 'STOP PRESS•) ore asked to complete and 
sign the following APPLICATION FORM, but in any case, in the absence of contrary information, applicants 
shall, by tendering o MEMBERSHIP FEE rather than o DONATION or o SUBSCRIPTION, be deemed initially to be 
in oqreement with tho above CLAUSES II to V:-
~:«,))))XO): )X1)):o'X(,)1)) I 0))) l)@l):OXO)i 1Xl)1(JJ't#f#ftjr!J(I I O)@XO) IXO))))X((J I 1))@1)) I)) 11)) i)X, c,mm:, I i)X,:@Q))))) o:i:i:o: i I l))Xl))))))Xl);Q)X<))):I)))), ,xom «o I O)'#t#t#. 

I/WE •...•••••.••.••••.•••••• of •••••••••••..•.••.•••..••• 

. . . . . • . . . . . • . • • . • . •. , being in agreement wi l h the obove four CLAUSES numbered II to V 
in the Society's CONSTITUTION, do tender herewith the opproprio~o fee in onticipolion of my application 
for membership beinq accepted. DONATION i:;/ie. not enclosed. 

SIGNED ••. DATE ••.. 
MEMBERSHIP H.t: $5 po (per person or family); or $10 po !per organization) 

(Members ore entitled to free subscription lo our periodical "STOP PRESSn) 
= = = = = = = = = = = = = = 

I/WE do NOT wish to become o member, but wont to SUBSCRIBE lo 'STOP PRESS• at the rote of Si. 
(Gubject lo revision). [Individual issues cost '-0¢ lo 60¢ each.] DONATION is/is not enclosed. 

SIGNED ••••• • • • • • • • • • • • • • • • • • • • • • • • DATE ••• , ••• '. ••• 

PLEASE FILL IN AND POST APPLICATION FORM TO P.O. B(?X 162, MARGATE; a., 4019. 

pO 
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By LAUCHLAN CHIPMAN, 
Prolcssor ol Philosophy at tho 

University ol Wollonoong 

SYDNEY: Bottom-of-the-barrel a;:;raduates dwhod be
1 

camto ~ ~j0 ec1'11 I_ 
teachers were partly responsible for declining stan ar a o ata e is ,.,c, .., LlJ 
education, accordin& to Prof. Lauchlan Chipm.in. 1 1,1t>l•c I The worst 

Pror. Chipman. found1111on Prok:..-..or of I'h1l0><1• II\ 11'1° d I I 
phy ~t lh~ Un1wr,11v oC Wi;llnn~un,i. >"ld Ute lur~a- i,or• gra Ua es n 
!>C.lle cn,ploym,,nt or ed,i.',,lh)ll !.11lur,·• l\.s u-uchcr~. o\lf 1011G arts, science 
~, 1,.,.,.,nr 111 :,rts. ,r,,·ncc :10<1 wmmcrrc. n:1d crc.,kd 

1 11ro ,- and commerce . 
the ,1l•4li1L!' n" h·arhin;.! n,1w t\l."CJl in lhC ~L.llc :.y.stcm.;. oc\ef'\ ij' from Au•-

From th• Telegraph l••t Friday ..,0 ,,, pro 
" trallan unlver-

p 

I

. sit/es In the 
UBLIC education al all level• In The large ~calc of employment of period 1967 to 

Aualralia ha• just paaaed through a educational failures a< teachers mighl have 
1976 

went Into 
period of unprecedented generoua been justified if it were a short-term the state 
funding. measure. 

But they were also given ~rmancnce or teaching ser-Cl111s sizes have never been smaller. r-
Pupil-tcachcr ratios have never been more tenure. • U vices. 
favorable. They c.,nnot be sacked, despite the fact _f,l □ 

Teachers have never enjoyed 10 much there are better qualified pcorlc wilh 1 I 
assistance from supporl staff. Ruild,ntt~ greater potential now unemployed, because 
have never been as adcqualc or as well of a downturn in demand for state s,hool 
equipped. Librarie, have never been belier teachers. 
stocked. Thi, situation has b<:en caused by the 

Yet there is a crisi, in the quality of C,)mbinatioo of a fall in the birthrale, a 
public education and 1hc ability of_ our decline in the immigration ralc. and an 
teachers. increasing tendency of the public Rt lar~e 

This crisis I<, of course, only superficially to wilhJraw their children from the slate 
indicated by the entrenched image systems. 
projected by teacher uni<>n goons and 
larrikins in the frequent industrial confron­
talions and decci1ful campaign< which have 
conlributcd 10 an erosion of rublic 
rcspccl. 

llow proficient arc teachers in the 
subjects they teach. and how compctenl arc 
1hey in teaching ,kill~? 

00000000 

The answer to the first part is, generally, 
not very pro!icicnl. The worst graduale< in 
arts, science and commerce from Australian 
univcrsi1ies in 1he period l 967 to 1976 went 
into the stale teaching services. 

. • Most of them only had .. pass•• degree<, 
and in many cases had to repeat subjects 
before qualifying. • 

The slandards for r,,s.~ degrees in 
• Aus1ralian universities were also lowered 

during this period. in some cases for the 
purpose of achieving a quicker oulpul of 
tc.-ichers. 

Many people now employed in the state 
,econdary schools completed their own 
secondary schooling at a level too low to 
gain admission to an Australian university. 
Th.cY. arc now employed teaching senior 
our,11s who hor>c for university admission. 

00000000 

So the Australian stale teaching services 
arc stuck with the bot1om • of - the• barrel 
graduate.< appointed in desperation less than 
a decade ago, and will have lillle 
opporlunity to raise the average quality 
through new appointments lo the 
scr\'iccs. 

It is difficuh to exaggcra1c· just how 
bad some of these teachers arc. Many arc 
incapable of spontaneously gener~ting a 
grammatically well-formed scnlcnce. 

Some have shown up :it university 
refre.<her courses incapable of writing 
essays. 

They express a sneering contempt for the 
allributes they lack, and are venomous in 
their condemnation of those with superior 
ac.,dcmic credentials. 

The standard of teacher training received 
by secondary teachers hu also been 
abysmal. 

The primary sector has fared a lilllc 
belier. Primary teacher trainers have tended 
to be drawn from the ranks of very 
successful primary l~aehcrs, while the 
!raining itself gives much grea1er attention 
to practical classroom problems. 

The ,econdary are:1 is the ,:nost problcm~-1 
tic. Too many poorly trained ac~dcm,c 
failures, too securely enlrenched, w,th too 
Jillie accountability is the s.ad picture. 

In shor\ the very critical human clement 
in government sch0ul services is in gcnerJt 
far below any acccp1ablc stand:ird. 

To push up that standard must me;in 
governments reviewing the securit_y of 
tenure ·enjoyed by 1he present gencr;at1on or 
tcachct5, while subjecling their performance 
to much closer external scrutiny. 

Trends which have weakened the role of 
the external examination and dimini<hed 
lhc powers of inspectors should be 
reversed. 

Poli1ically this demands greater cnthu­
sia~m on the part of state ministers of 
education for confrontation with teacher 
unions. 

00000000 
To achieve the public support nece .... ,ary 

for this, ministers must be less defen,ive 
about teacher quality. 

The current generation of school children 
in Australia arc the innocent vic1ims of a 
cynicism which has changed the role and 
function of public education. 

Cynicism about <-bligation and values in 
general, cynicism about the relevance o: 
knowledge, and cynicism abou1 the role of 
education in prcp.1ring jKOple . for 
employment. 

Much or the cynicism, curiously, is a 
product of the confusion and ignorance that 
large SC3lc public educ.11ion w.,s originally 
intended to eradicate. 

TELEGRAPH. SEPTEMBER 11, 1981 

After the article headed "PROF HITS AT THE DREGS IN TEACHING" appeared in the 'Telegraph' on 
4/9/81, Mr. Buzz Kennedy conducted a 'phone-in poll on Channel 10 in Sydney. Only the eastern 
States were polled, and the results, given me verbally by Channel •o•, are as follows:-

76% ln favour of Prof. Chipman's assessme"rit of teachers 
The ra:ic in Sydney and Melbourne was 

" Brisbane was almost 
5 to 2 in f.tvour cf Prof. ~hipman's remarks 
4 to 1 II 

.. Hobart 5 to 1 

It is certainly obvious ~rem that surv_ey that the COMMITTEE AGAINST REGRESSIVE EDUCATION has the 
support of the majority of Austrahans, at least in the eastern states, in our claim that parents can 
no longer trust their children to any of the State Education Systems. The only answer is for churches 
to set up community schools, and we especially recommend the ACCELERATED CHRISTIAN 
EDUCATION programmes that have been especially prepared for this very purpose. 

FOR FURTHER INFORMATION - WRITE TO STOP & CARE, PO Box 162 MARGATE 4019 - PHONE (07} 284-1311, (07) 284-357 5, (07~ 261-137 5 



llnd<'r 1hr b1u111rr Th<· Tu1.­
lln, Turn.-d. AUSTUllAN Tuesday Auguit 1~~!!-7 

Quadrant Conference cxa1nines the 
:Qress role in forming_"Ql!hlic oninion 

lly Nii 'H<H A'!. kOTIIWI 11 

Th<' powrr of t hr J '""·"· 1t., 
1nfl11ror,. a11d ,·outrnl o\.T1· 
p11l,lu: t1p,uton. w,.n. li(l\'1•11 ;u1 

,·xh~11~t1vr analy!-.1~ al 11w 
~lladranl Q1ufert'•un•. lwlc1 111 
C.\nlwrra. ,..._,, wr1·k1·1ll1 

A l1111h point of Liu, r.01111-r­
rnt:<'. hrld ,.,i.,, a ,prrc-h by 
l'rofc·,,or Hrtan c;,,x. Pror,•,. 
,or ot •:ntdl>h al ManctwM.-r 
lhal\'c 0 rMLY. 

. ,ur111pt by JOU rn:.h,1s Ill Liu• 
Urrt l~h 1ned1~ lil pron)ott~ "prr. 
li(r, .. ~~,v~ ~d,u.:ation". a f\ul\'t" th.• 
rrMslcd by U>llllC thr prr" to 
rount.-r lhls canapall{l1. 

"II we, do not us<' th<' ma.,~ 
nu·chi\ lo light for lhr mind~ 
a11ct ht'art,,; ot lh<" l(Cl\l'ral pub-
11<:, Lhrn lhc,r, Is h~llr ho1~ for 
llle lutur.- ot 1:ood lt•arnln~ 
and ct1~c1plmr 1n our ,rhoob " 

"Tllr progrrs.,11·r, h,1v•• cJ1~-
1·0\:~r~d thal a JH'W lw~••n1on}' 
.:.m b<• <"r<",1tN1 b1· d1a111111111 
l<'nchln!l style's. hy 1111<1.-rvalu­
llllC Mruclur<' anil authority In 
fJ.VOUr ,lt si>onlarh'llY - t tu~1r 
.11111 is polil1<:11I. t,, 1ra11,tnr111 
M><'h•t.v." ht .. ~nut 

· A d1•1nocrK•'Y c1,,,w-11ch 1111 , • 

111.:h ,tanc1MdS of puhl1r. ..... 
ll.ll ... Oil d11nty ot th1111.:hl. 
,,roou,·,,d by iUl t•l1uc~nt 1unal 
>}',.lf'lll wh!ch d1•v.-Jo1.,.; abil1t V 

"" that. lca.dl'l'S arr nl lhl' hll(h-
,.,1 q11allty - lhP 11lll'll1pt to 
.:rt rat! o! romrw•l1ti"11 .11111 
i1.-vah11" inctaviduat l'xcrll,·11<·1· 
ulldc•rlhlllt'S Lill'' wholt• pro,·-

1·:-.s." lit• co1u:lud,·d 

f Spc·akmlC as ··on<' who on<"f' 
•~,· :-.;,at • 

Prot,•~sor Gulf.·~ ,·0111.:l11:-.1011 
,..,L, that. nu111y uwmhrr,- c,f 
lh1• "prol(r<'s,-l•r ~stablc,J1-
111t·n1", whn,e r .. 1<,rms icl'nrr­
ally luul n•Lnrdrct lht' t'dUC­
llllOll or childrc11 trom 1>->0r 
backgrounds. WCl"f' motlva~d 
by l)Ohllcal lllnls. and ho()l'd lo 
1111:ulcate new allltu<Jts. crra1-
111g a db trust for "n111 hurily, 
rompc•l1Llo11 ancl c;\p1tal1~"'" 

/\II 11,111i:h hi> work d.-all w1lh I 
1 lw pn•,-s In 1-:n11land, lhc All"­
lr.than 111rdia rarnt' 1111drr 

I 
rrl(arckd h1111s.-lf as a proi:r<",-

::

:

1 

""'' ... Protr,sor Cox <'XillOmNt 
lww n~ws().'\ll<'n. had b<'rn abl<' 
Ul in:lll<'IIC<' lh<" pul,hc by the 
"~klllul u,r ot jlropal(anda", 
a.n.:1 11:.vr Ll11• h1suiry or lhl' 
pubhc drhat<' ov .. r ,dur.al1on 
an t:n,.:lanrt 

Pr,,r.•ssor Cox n1a1Jf' a dt• 
t.uh·d ~Ludy ol huw th,· pn, 
ICl't'h>lvc 1·,1.:;c, had achlr••'<l IL> 
ri<lrwrdmarv 1><>1111lar11v. 

,.I 11dy al lh<' 1"0n!en•11cr, whu,• _1,· 
r>r John Carroll of [.'\ Trobl' 
l1111vrr,-:ly d:11nwd loc~,I J011r- r 
u:d1,1., hart "no 111oral s~n~,•" 

l' Educat.lon, as in,- prl"-<'ml-
n .. nt SOCIO.I ISSU<', prodUC<'~ 

l 
sharply nppost'd opinions. 
smcl' decisions about ~chool­
lni!' htlp control Lhr minds ot 
t11111rc-,crnt'ralion:-.. 

I 
l'rofrs50r Cox was ar.llvrly 

·1 111vc,lwd in lhf lil!'hl a,:1111\Sl 
"'hl\t h<' ~aw Lo I><' a concerLN1 

lie •ound thaL rnonnou~ 
11ubhdty and pubhc su111i..1rl 
,·ould be mar~hllll<'ct tor a J>ar• 
t1cular cau,c within a \'c•rv 
,horl lune hy n •·1w1wl'r grnuµ" 
ol c,lllllllll lc•d J011r11ah,1.,. 

Professor Cox IC•W<' dN111ls of 
the relrnllrs~ halllc- wa1e1•ct bt•-
1w,·,·n chlf<"rf•nl ro11111llllr<I 
i:ro1111s III llw pn•,s for thr 
future of Lh<' British 1·1h11:al 101: 
.-v~lf"nl. 

The use or ncwi,pllJM·r.. 1.0 m­
lluC'nc.- 1'duc:at1on pnh,·i,•s wa.s 
the, mo:;L dirc,1•1 nu,;11» of 
11romo1.111g social i:han~c. :.nd 
all.a.ck!i on COIOJ)<'tlllon in 
schools had bc<'n mt.cnd('d t.o 
crt'aLe a "new consclnu~n,•r..~ 
unsympathetic to Lhr rc<iuir<'­
meni.s of a dcmocrallc cap1tal­
•~l SOCIPLV". 

ll11L lhc in11>0rt.a11c,• ol Pru- ., 
1r,,-nr Cox's l>jl<'f'!'.h wa., ;a~ a 
ch•lath•d .LCOOUll\. or how I.hi' 
pr,•,-.\ could ,·oml' 10 s,~rvr an 
1<1,•0101:y -· wlwlhl'r ··pro11r.-s­
,iVt•" 1or uu,liLlonal - Md or 
how the ball I<' for lhl' opintoni. 
ul lilt' n-,«lt-r i.s COllllllUally 
LH•llll( w,,ai._.d in the columns ol 
n1•w!.i)a,k~rs . 

---------------
The man 
who 
fought 

c:rn 1n1r R MAIi. A11,~UST ?/, 1%1 

the trendies 

BRIAN COX I• not juat an 
academic: a.,.clalialng In con­
t•mpotary Britiah authon at Man­
c:he•t.,. Univ.,.•itv, fo, 30 year• 
mA1T1ed to a childhood aweet­
he.art, who ~•ionally publiah•• 
a a.lcm volume of ver••-

Jn 1969 he boldly atood up and 
challenged British opinion about the 
wonders of progrwive education. 

He masterminded the famous Black 
Paper., and the reaction was u 
hysterical as ir he had broken a primitive 
taboo. 

(The Black Papc,rs caused a furore in 
England when the first of five appeared 
in 1969, all questioning the prevailing 
wisdom that more informal schooling, 
more self-expression for children. and 
less academic discipline and strucluro,. 
w011ld lead to a better education 
'Y"em). 

They were called elitist and fascist by 
the new Left. but only seven years later 
it ·was starting to be accepted that 
,tandards in schools were too low and 
th.it childrCll were not being given the 
basic tools of literacy and numeracy. 

Profcs.sor COll came out or the 
academic closet into the rugged. abusi•c 
world or politiCJ soon after he went to 
li•e in Hull in a house nut to a 
progressi•e school. Children he k11cw 
who had done abyr.mally there and were 
written off as dimwits nourished when 
transferred to a more formal 
education. 

The lovely idea of children learning by 
finding out rather than being told 
sccmed to him to be liule more than a 
lovely idea. 

'Tm now in Maochci.ter and our local 
Jehool is run on progressive lines. 
Middle-clas.s parents pay for c1tra 
1ui1ion or Jive it thcm~clves. so or course 
the m,ddlc-cla" rupil, move forward at 
~ .,u,dcer ra.:e 1h,1n the workin&-clns 
iids. 

'Tm just a battered: old lcftic,. I've­
been a Labor •oter all rriy life. My father 
and brother left Khool at 14 and l won. 
a scholarship to Cl\mbridge, mainly 
·hccause I always loved, rcadina. It was 
my 11ecrel lire - my escape. I wa~ ;,t 
Berkeley in 1964 and sang "We Shall· 
·Overcome" with Joan Bae1, 

"Until ihe mid-I 960s I r;ga~ded 
mysclr as a progressive. l wanted more 
informal teaching, seminars u well as 
lectures, less note-learning. more imagin• 
ative use of language inslead of dull 
grammatical exercises ... Now people 
would hke to stone me for my 'fascist' 
vie..-s, mv defence of :<ehola~hir,." • 

Professor Coit arrived in Canberra this 
month to give a talk on "Proirc.'l.,ive 
collapse: the counter-revolution in 
English education" at the seminar to 
mark the 2Sth annivel'53ry of the 
-magazine Quadrant. • 

He docs not re(tard himself as a 
"neo-(Onservative," howe•er. His li•ely 
_!alk at the seminar provoked keen 
discussion. 

"Blood gets spille4 when it's 1 

question of education. Everyone has 
• views." 

Did he regret sticking his neck out and 
losing his academic: peace? 

"Sometimes I get bored saying the 
~me thing O\'Cr and over. I'm always 
being wheeled out _on to the box. I am 
often accused of bcin& a hypocrile and 
~~ • 

"Bui it is effective. I ha,·e been 
re\~nsible for havin(t one law changed. 
ThAI s heady stuff. Schools in Bnrain 

( 
will shortly be forced by law to let 
parents know all the examination result, 
!n their children's ~chool if they want 
1!. 

lie is ofr' to the United States to talk 
yr& again on the future of progrcssil·c 
cduca.11on. 

"If the tClchen v,nn'I take the 

Ten years ago, Pr,fpssor 
Brian Cox arguel1 that 
progressive educa :ion me~nt 
lower standard~ Now he hJ~ 
been proved r1ghl. 

authority, then the child is subject 10 the 
much more terrifying and trulv tyran­
ni~l . authority, the trranny • of the 
maJonty. Many_ of my s,udents tell me 
lhat they would like to teach but cannot 
fa.co the diKiplinc: probl~ms with whkh 
they he•e become fam,har at their ow:t 
comprehe~sivc school,.''. ·._. 

Uc said. howe•er, that common,eMe 
was 1tart1ng to prevail. Folr inslJnce. 1n 
open-plan schools. purils wasted ur 10 ., 

whole day or a week simrly ir.nvintr, from 
!)ne ksscn 10 anolhcr and h~,·1n11 to co~ 
...,,th d1sturbin(t no"e,, b,1t lh~t had n,,.,.. 
~en admillcd and was being dealt 
with .. 

"There·, been a change in the last I() 

yea"•. a renewed empha,is. even amon,t 
knee-Jerk left-wingers on structured 
learning. Ironically, progrcssi•e cduca- • 
1100 double-crosses. the working-class 
bccatlsc the ba"c skills their children so 
de,pcratcly nccJ are being neglected." 

". · - reformers with the best intentions 
condemn the lower cla~ to a sccond-r;,te 
education ~nd thus help to pcrpctuale 
the 1nequahuc~ they ~k to aboli,h, In 
Jhc name of ettalitariani,m. ihcv 
rrr~cr-.·c •~c '!ll"l in~iditlu,. form· i~I 
cl111,01, which '° one ~u,~r or annthtr 

hold< the ma,,es incarable of in1ellcc1ual 
cxcr11on.•· 

. Prolcssor Cox is ~ot ba11ing ,..,, an easy 
w1t:ke1, or course. The cureme lcfi 
rc«ntly won the local dcctions and 
~••ned power over education in inner 
I nndon, so the b~ttle roa" aitaan. 

H_c had Just_ participated in a debate 
~1 Svdnev llm•eHity on structunli.,m. 

. "h's as hot a topic now as txislen­
hahsm once was. Sartre made a 
death-bed _conrcs.,ion th~t he'd never 
been an exastcntiah,t and that he d d • 
even d , n t un crs1and lhe conccp1 .. h 
l,IUjthCd. • C 

"Maybe we arc all b~1n& suhje\'.I to 
anothcr great I rcn,h • intcllc.:tu.,1 
lh1;,,._ .. 



J NUMBER OF EDUCATORS \-JHO IINDCRSJA1-JO WHAT IS HAPPENING TO OUR CHIDfl-EN and to soriety 
through the serious subtle changes that are being made to our education.system, have 
discussed 1:1ith me th~ matter of MULTI- CUL TURALISM as it i:; beinCJ applied to education 
and the divisive moulding of our children. They have provided me 111ith boxes 'of books, 
etc., as evidence. 

I am convinced that the Lord would have m~ re:;carch this important question and make it 
an issue to be aired 111iddy throu9h "STOP PRESS". The follo111ing informative article 
contributed by DR. RUPERT GOODMAN 111ill alert you - as 111ill MY REPORT (elsc111hcrc in this 
issue) of recent World Education Fellowship meeting that <Jave a platform to members of 
the MULTI-CULTURAL ASSOCIATION, who spoke openly of their activities as 'Eb?~~_n_Qc~t:">'. 

Mt!l. TI-CUl. lURAllS:.\l, EDUC\ TIO.~ AND SOCIETY 

One of the popular t.hemos in education in tho lost 
few years hos been the concept of multi-culturolism. 
It hos been argued that os Australian society is 
rnulti-culturol 1 then the school system should reflect 
the cultures of that rnulti-culturol society. 
Decisions hove been mode at tho Convnonweolth level, 
largo sums of money hove been allocated for projects 
and policy directivos implemented which in tho long 
term may hove a profound effect on tho nature of 
Australian society. 

While much activity hos token place at tho political 
and professional levels there hos been little public 
debate on the issues involved. 

Pressure for educotionol change hos come from olhnic 
communitias 1 mainly from tho large Greek ond Italian 
cormunities in Sydney and Melbourne. Tho Schools 
Cormission 1 through its policy o-:' project funding, 
has been o focal point for .£!19..!!S~• Olhor 
C0111T1onweollh agencies, the Curriculum Development 
Centre• the Education Research ond Ocvelopmont 
C0111T1illee and various Government appointed ethnic 
::ommi llees hove contributed lo policy changes. 

Al Grassby 1 of course, is always in tho act, with 
his pro-ethnic convnen~s. Political parties, hove 
jumped on the ethnic bondwoggon 1 conscious of the 
il1"1)0rtonce of the ethnic vole in the marginal 
electorates of the big capitol cities. 

POPULATI'ON OiANGES: 
. The composition of Australian Society is quietly 
jchanging 1 as the result of. immigration policies ovor 
1 the post few years. The proportion of migrants who 
• hove come from Britain ond Europe hos fallen "'111& 
;more hove been admitted from the Middle East and 

Conlribut.cd by Or.R.O.Goodmon 1 
R~oder in Educotion 1 Q•ld.Uni. 

ASSIMILATION POLICV1 
During the early post-war period it wos argued thol 
as migrants hod elected to join the Australian 
society, the sooner they were assimilated to the 
Australian way of life the better. "Now Australians" 
hod to renounce past allegiances, learn English and 
forget the culture of the homeland. 

By tho 19·701s thei::o was recognition that Australian 
society could be enriched by some aspects of migrant 
cultures. New ideas about music, art, doncing ond 
food were accepted, even new words such os 'pizza' 
crept into everyday usage. 

In the late 1?70's mJ.gronls become "ethnics". Ethnic 
pros:.ure groups (speo1·heoded by Greeks and Italians) 
demanded the right lo retain their own languages, 
lhoir own cultures, their own schools - in effect lo 
establish o corner of the homeland in suburbia. ~ 

They were encouraged in this by tho UNESg)_ CONVENTION 
AGAINST DISCRIMINATION, to which Australia is o 
signatory, which of.firms "the right of ethnic 
minorities to the maintenance of hOl:>e culture through 
schooling". The Gol~lly ~t, on Migrant Services 
(1~78), on important milestone in et~nic devclol,)fflenl, 
also recommended that, ."every person should be able] , & 
to maintain his or her culture without prejudice." t- • . 
Tho Connonweolth Gove.rM>Cnt committed itself lo the 
occeplonce of these principles. 

LEARNING ENGLISH1 

l
'As1a;- Lebanon, Turkey, Vietnam, Indio on9 Chino. 
When.as in 1'171, 70 percent of now arrivals wore from 

,~- Britain and Europe, by 1977 this hod fallen lo 26 per 
'\'· ;cent. Arrivals from the Middle East increased from 6 

:to 23 percent and from Asia ~.7 to 14.1 per cent. 

The schools initial reaction to the migrant presence 
wcs to e;1phosize the leaching ond learning of English 
as o second language. Tho C'"'ild Migrant Education 
ProgroffVIIO wos launched and schemes developed for 
English classes for adults. It wos argued that until 
English wc.s mastered, the child could not odvonce in 
the school system and the adult could not enter into 
the full life of Australian society. 

Those plans were only partially successful.· Sixty 
percent of those migrants who arrived since 1967 ore 
still not yet fluent in the language. Nevertheless, recent population statistics still 

reflect the main stream of Anglo-Saxon origins of the 
majority of the people. 

The 1976 census reveoled that 8'1, 1 per cent of the 
population . were born in Australia or in English 
speaking countries (~enslond 94.8) whilo 85.~ per 
cent of the parents of Australian born people were 
themselves born in Australia or the United Kingdom 
(Queensland 88.7 por cent). 

Thes~ statistics hide the real educational problem. 
How many children of school age come from· ~on-English 
speaking homes, with a background different from the 
traditional Anglo-Saxon· culture on which the school 
system hos for long been based,. 

Jeon Mortin, in hor study, 'Tho Migror,l 
Presence•cstimoted that in tho 0-19 years age group 
{here were ( 1976) 175,000 Itolions, 112,000 Greeks, 
80 000 Yugoslavs, 1,1,,000 Maltese, lt0,000 Arot>s ond 
1a:ge numbers of childr_cn from 20 other non-English 
speaking ethnic groups, in all some 783,000 young 
[><a!oplo_. 
Wh t should be the role of •.he Austrolion school ir.i 
re~ognizing this cultural diversity? Unfortunately, 
the migrant presence is not evenly distributed across 
the continent. In one Melbourne school, for example, 

t of tho children cOl!IG from migrant 
:ckr~~~~, representing 17 different cultures, 
differing from each other just as~uch os they differ 
from ·the Anglo-Saxon population, Other schools 

h~•t Australia ,r,ay find only tho occasional throug w~ 

1111gronl child. 

Another proposal hos been that there should be 
bilingual teaching, at least in some schools. This 
hos been advanced os o necessary trans! Uonol 
arrangement in which the home language might be used 
as a moons of COIMlUnicoUon. This hos hod limited 
succAss. It cuts across o basic principle of 'l 
Austrollon education that the language of instruction <--
must be English. • I 

Teacher education programmes hove token account of 
the problems of teaching in schools with large 
migronl groups. An understanding of and tolerance.for 
the cultural differences between ethnic grovps. and 
Anglo-Saxon children is on essential foundation for 
good class-room leaching. 

COMMUNITY LANGUAGES: 

The teaching of "conrnunily" and "ethnic" languages in 
schools hos been the most controversiol of all 
propc...iiols in multi-cul lurol education. A Report to 
tho Schools CCffllllission in 19-r,, EOUCA TION FOR A ' 
WLTI-OJLTURA!. SOCIETY I recommended "convnunity long-J· 
uago" programmes to give all children on opportunity 
for studying o language other than English. Al . 
Grassby advocated that every child should learn 0 
second language on entering primary school. 

No one hos answered tho proclicol questions - which 
longuoge and are there trained teachers available? 
In terl!IS of numbers, Greek and Italian might qualify 
in some achools, but what of the other 60 ethnic 
groups ond their languages - Vietnamese, Swohili, 
Hindi, Polish, Brozilion, Turkish and Maltese? 



S<ime may •bjecl l~ echoel time ond sch.«)l pr~ise9 
being used for the leaching of relot.ively gmoll 
cultural group.,. Parents hove ·~el up their ~ 
clos~es oft.er hoorn. Vicl~rio hos estQbli~h(!'d 
Sot.11rdoy schools. Eltinic schools h«!ve 01X?orf'd, with 
on e~limoted populollon of 50,000 ~hlldren, 

Most of the pressure hos come froi:: migrant pcrcnt!'.I 
who wont. the cultural links with lhe h~lon~, 
through maintenance of - the ethnic longuogo, 
cont.tnued lhrovyh their children. Th~re hos olwoys 
b-'.?en lhis source o~ conflict between po,enls and the 
children who l<?orn English al ochool c,nd ,mo do not 
wish fo o,eok the ethnic longuoge ot homo. In monv 
co~,es lhe> wont lo be seen 09 J.ust.ra' iot'D, 

ID€NT1TY CRISIS: 

Mow• we r,re !nf'vrmed lhol many elhhic children hav~ 
on ldenlily cris~.s, living between two world:.h They 
ollc>ge<ily !::Uf'fer a lack of self...ast.eem whi:-:h 19 o 
foe tor in poor school p('lrf'ormonce, 

Cultural identity wos olwoys o problom for the first 
g~norotion, but in the second gcner~t.ion it was less 
so ond by the third generalion, it had l<K"gely 
disuppeorcd. Few of G~rmon C:,,.ec~nl of the 18l.0's or 
of the Itol1011s of the 1920's see themsolvM as 
Ge.rmons or Italians - o. even spe~k the )onguoge, 

Edl.collng migrant. children does p~enl the S<;h()')l 
with. 9peciol problc>.ms, Many under-achieve al 
school .ord leave wilhol.•l on odequ<1le knowledge of 
Engl• sh. It moy be o reflection of rt.>cenf. 
!lfflligrotion policies in attracting lorge numbers of 
semi-skilled workers to the capitol cilles, therebr 
adding lo those groups of disodvontaged children who 
hov~ a history of poor ~ducolionol achievement. .• 

Ot', Martin's study- of the educolionoJ. progress of o 
group of ethnic hiMh school students in Sydney 
compared with a similar group of Auslrolion children 
throws sOl"e l1ghl on thi~ problem.· She found the 
ethnic students moro highly concenlroted. in the 
lower 1.Q, range ond lower ·in economic stat.us thor, 
thef r Aust.rollan counterparts. 

Yet many ffl'Ore ~igront. chlldren stayed on to t:0'1'4)l~le 
hi~ school despi t.e a low lcv~l of academic 
performan<;e· os the school assessed it.. rhe~r 
ospirot.Sons t.o succeed were much greater. In t.helr 
final. (eid.ernol) e.xomirtolion resultt1 they .perfomed 
os wel 1 os, c,n<t in sOllt'~ coses; beHer ~hon 
Aust.rolJon !lludents, ollh01.rgh there we1·e variations 
lx-twe·en ethnic groups. 

The r.,ony forms of · ossfat.onee to • ethnics r.,c,y ~ 
achieving rr.sul ts. Perhops t.he casuol Auolrolionr­
ore the disodvontoged grOl'PI 

TfLEVISJot:: 

The ABC ls the national broodcoslin9 oulhor!ty, 
charged with the tMponsibility fer pro<lucing 
"od£.quot.c ond comprehens!Ye programmes". It should 
reflect. the noti~~ol r.ult.urc and thereby it·performs 
t k(' role of <levP.loping notional uni 1.y. 

The recent decision to set up on Independent. end 
Mulli-culturol Broodcosling Corporation to provide 
tele.vis!ol\ proor0!'1111co for ethnic ~roups, o k_ind of' 
addi Uonol commercial channel, is a case in point. 

Hod ethnic progrommcs been built into exi9ling 
broodca!;Ung systems, there would hove been nolionol 
cross-cul turol ben<'fl ls. The ethnic cOM111uriH.' e::i 
wo.uld have hod contact with tho moin!ltrcom of 
Austrolion society ond Austral tons would hove ho~ 
opportunity of viewing ethnic progrorMs. Crcoting 
two independent oulhorities hos en!lurcd grr.alrr 
divi~ion!l within ::;ociety. 

With their own television progrOffl!Tles few r.thnics 
will turn to AOC, while few Austrolions will bother 
to ::;wit.ch channels. The not result is to accentuate 
o ghctto-llkr opprooch. 

The problemn which bc~et the community access radio 
slol!on 3ZZ in Melbourne should hove olei-ted 
outhorilies lo the difficulticn of trying lo provide 
for the wide cultural ~d political differences 
of P.thnic groups in broodco::;ting. 

ETHNIC LANGUAGES: 

AMtf1P,r argument advanced is that ethnic longuogcs 
".lho1Jld bt? tought in !lchool!:I to preserve the ident 1 ly 

of. such children.-. but oloo that oll AV3trol1on 
chil~ren ~hould learn r.thnic languages to opprcclote 
other cultur.-s. 
Tiic! teaching of"foreign" longuogco in Au:slrolion hos 

0 dl~mol record, iMofor on Anglo-Saxon Australians 
ore conct'rncd. r or decad<"..!l secondary nchool 
slud1>nt!l were compl"llcd lo learn a language other 
t.han English for motriculalion purponr~. Once 
compulsion was removPd r.nrolmr.nts droppc~ 
dromoUcolly. 
"A Resoorch Report or, T~ T ('oching of Modern 
Longuoge9 in Australian Schools" ( 1975) revealed 
some 20.per cent of secondary schools were no Jongc,r 
teaching foreign languages. Th~ en1olmento in 
French dropped fr 0111 27 per cent of molriculation 
sludenb (19t.7) lo 8 per cent (197ft) • 

Likewise there woo o decline in Italian~ RU9$1on and 
Dutch. Nor W0!3 there any upsurge in Asian 
languoge!J, 

On the other hand o lot.er Report., "lhe Teaching of 
Migrant LonguogC9 in School9" ( 197(, ). mode o strong 
plea for.teaching ethnic languages in schools, else 
the languages would die out. (They would not die 
out in the homeland!) 

All recent reports on multi-cullurol educaUor~ Al 
emphasize the need for the. whole school curriculum ,v.8 
to be re.vised, toking into account the diversity of.., • 
cultures in our society, . . 

The much cri Ucized SEMP contained . o kl l on 
mulU-culturol e.dueoUon, with emphasis 01'1 racist. 
alUtudes, land-rights for aborigines ond extract~ 
from speeches by Al Grossby. • Much more could b!' 
done in inter-cultural understanding, especially in 
social studies, llleroture, music, art and dancing. 

When one exomines the funding for mulU-cullurol 
education, one becomes aware thol project funding 
from C01'11'110nweallh to St.ale becOIIIC9 a means of 
pre-determining both priori ties and philosophy. On tY B, 
the basis of the Government's occeptonce of lh'a!. 
Golbolly Report, the School's COlfflliS!llon hos 
reconsnended $22 million for "migrant educot.ion" in 
government schools (Queensland - $1 million) ond $9_; 
million for non-government schools (Queensland - • 
$335,000). " 

T~e Curriculum Developmant. Centre hos bt!en gront~d ~ 
$1C.O,OOO, the Research and Oevelopment Comnit.lee o 
further $1t.O,OOO. A further . $1 inUUon hos been 
recommended for joint. progromnes in mul U-cul lurol 
education ~ well os substantial 9Uffl9 for "~iol" }/.~. 
and "disadvantaged" schools. • The · McNamara 
COll'fflitlee's Report, 11EducaUon for oj • 
Multi-Cul turol. ·Auslralio", proposed even greater 
expenditure, incl~ding $2& million in 1981 to ollow 
for the opointment of ethnic liaison officers in 
schools (on<-i for Oooensland I) . - • _· 

If all these policies are implemented what will be 
the long term effects or, education for ·the 
Australian society? ·rt is hoped.thol it will create 
more tolerance ond understanding and ~liminatc 
prejudice 'and ·discrimination. 

Will it lead lo a tyranny of mainstream society by~ 
minority cultural groups? Will it lead .lo o 
"seporotc dovl'lopr!l'!nt" cf ethnic groups? ·Are wc 
heodin~·towords disintegration of society,wlth l~s . 

ond less "conrnon culture"? ' j 
DOC'S "being on Australian" he1vc any reol meaning 

any longer? Is the ~hool system directing the 
future course of Austrolion society?. Does "the 
AU!ltralion public" have ony rcol infl~nce in 
shaping the future? 

There hcis been little public d~bate on lhcs<' 
que~Uohs which ore cri ti col for the future of 
AU!ltrolion !lOciely. 

As slotc<l ot the heed of this orllcle, your • STOP 
PRESS• Editor (who ls olso Director of STO~ & CARE) 
fr<'ls lhot 'MULTI-CULTURALISM', especially • 1

11 
Education, is o very important molt.er, needin<i 
cor:ef~l re~eorch with a view to exposing it for whol 
it 1., - onother excuse on the port of the radi • 1 
H1.JT10nisl::; for directing our society in t.hP. woy t~~ 
wont it. to qo. MORE ON 'MUL TI-CULTUP/\L!Sl.f NEXT T!t.r 

-------------- - -·. 



~HANGE. - CHANCE - CHANCE. !!! !!! !!! 

THE CHANGE AGENTS ARE AT IT AGAIN :! 

MACOS; SEMP; HUMAN 'RELATIONS; 
AND NOW "~TI-CULTUiRA.l.lS'ri! IN THE CLASSROOMu-

The Director of STOP & CARE investigates the 

TRUE MEANING of 

ltUL TI-CUL ruRAUS11 IN EDUC.A TION 

DO YOU KNOW WHAT "MUL TI-CULTURALISM" REALLY MEANS?? To find out, my husband and I -
at a meeting in August involving the World Education Fellowship and the Multi-Cultural Society - sat 
through a battery of speeches by self-confessed CHANGE AGENTS (an Education Department· 
guidance officer, a Special School Principal, a migra'nt language teacher Jrom a church school, and an 
ethnic social worker. 

The evidence from that meeting (plus the many Departmental and oth8r academic 
publications forwarded to me by teachers) strongly suggests that this educational 
innovation is simply another way of getting the "'"1DS and SDlP" ideology and aims 
into lhe classroom. 

And what is the Ideology behind MACOS and SEMP?? It is the HUMANIST MANIFESTO, the cread 
of the Humanists who are white-anting education systems everywhere and manipulating the minds of 
children - with the exception of those In SOME Christian schools, that are not bound by 
Humanist-designed curricula and materials, particularly schools that are using the ACCELERATED 
CHRISTIAN EDUCATION (ACE) programme. 

What are the aims of the designers of these educational Innovations?? Putting it briefly, a ONE 
WORLD SOCIALIST 0ICT A TORSHIP, and a ONE • WORLD NON-CHRISTIAN RELIGION supportive of 
socialism. 

The following is a resume of the above WEF /Multi-culturalists meeting - presented 
to you in the form of actual near-word-perfect quotations that I noted down as 
they were said during the various speeches,- -

. . 
* "Altitude is crucial. If we can ONLY alter attitudes? But it won't happen unless decision-makers 

change education. IT'S A MOST EXCITING CONCEPT! This concept should be the goal cf ALL 
SCHOOL PROGRAMMES, and a guiding principle of ALL EDUCATORS.0 . ' . 

* "When 111e try to maintain !-he olp exactly as 111e kne111 it, 111e limit our qrovth." 
* "When we cannot ai>andon prejudices [?against lmmorali~y?l;d.], we are locked in confrontation." 

* "Teachers' Role In SO's Is to bring ·about CHANGE! The curriculum and subject': MUST be • made 
TOl ALLY RELEVANT for the migrant and so must the school community be MADE RELEVANT AND 
SUITABLE FOR THE MIGRANT." 

* "STRATEGY in multiculturalism is very important. It is understanding a~d 
tolerance of ideas that are different from our own." 

* "First priority Is to reform the school curriculum, so it reflects multi-culturalism. Use the HIDDEN 
CURRICULUM, 

* "Expou·:nd the rhetoric of· Ch_ristianity; expound "multi-culturalism" in the 
classroom." 

* "Thus wlll the attitudes of· people in the community be neutralized by teachers and the Department. 
What we want are more Al Grassbys. He said "It's more Important to be in the classroom than In 
the courtroom." 

* "Be a person 111ho MAKES things happen. 
life? My philosophy of education? 
ere is the challenge," 

Ask yourself, 'What is my philosophy of 
What am I doing about it?" To perse~-

·* "The President of Wf.F gave a paper at a UNESCO conference, In which he said: 

Prepare multi-cultural materials 
Make children a ware of Multl-culturallsm 

Immerse children In it and make them experience it, 

,j(• ''Start a Culture A111areness or language A111areness centre, and promote language 
courses, 

* "I have the ••• Radio Station manager on side. By making a noise In the community, we raised some 
$25,000. $6,700 of the profits went Into promoting multl-culturallsm, We produced stickers 
"THINK MUL Tl-CULTURAL : THINK INTERNATIONAL ''t "ONE NATION', etc., and stuck them up 
In tolleti. 

* "I Invite Journalists to my home and after a few drinks, get them on side." 



* "'Multi-culturalism' means 'TOLERANCE Of ATTITUDE AND IDEAS that are DlFTEREtn 
from our 01:1n'. In 3 months of publicity, our local community no\11 kno1113 this," 

[COMMENT: It is I~\PORTANT to note and und""rstand that in the HUMANIST MAN!fESTO, 
"a TOLERANT society" is described as one in which 'individuals should be permitte? to 
EXPRESS THEIR SEXUAL PROCLIVITIES AND PURSUE THEIR SEXUAL LIFESTYLES AS 
THEY DESIRE." These CHANGE AGENTS are moulding YOUR CHILD into the sort of 
person who will agree with every type of perversion man can dceam up. 

These teachers are promoting the same Humanist doctrine as was contai~ed in the qu?tation 
published in Section 2.2 of the Ahern Committee Report on Human Relations (tabled in Parl­
iament during the Inquiry into Education), which read: 

"• • it (sex education) involves the DETAILED TEACHING about ALL THE POSSIBILITIES FOR PHYSICAL 
EXPRESSION Of THE SEX DRIVE. 11) 

-orJi:,--
0 ~ w J • 
.0 u ..... •· 

* "Textbooks have been prepared for multi-languages - multi-culturalism can be 
taught everY111here, eveh in Maths." [Comment: This may be on!-; in reference to h:s 
particular school, or it may be true of all church and state schools.] 

* "l advertise multi--culturalism every111here - in journals - by 111riting articles so 
academics can learn 111hat's going on," 

* "CHANGING ATTITUDES THROU.:iH A HIDDEN CURRICULUM! Do It In the PRIMARY SCHOOL part­
icularly, CHANGE TEACHERS AND THE STUDENTS!" 

* "CHANGE ATTITUDES ALSO BY THE OVERT CURRICULUM for Multl-r.ulturalism In ALL subjects!" 

* "PHYSICAL CONTACT - Break ALL TABOOS, to teact:i the other culture's ways, 
. . '.· 

[COMMENT: In MACOS, it was said in the Teachers' 9th Handbook: 

"Other societies moy not be better than our ownJ even if we believe· them la be so, we have 
no way of proving it. But kr.owing them better. does none the less help us ta DETACH OURSELVES 
FROM OUR OWN SOCIETY, It is not that our society· is absolutely evil, or that others ore not 
evil alsoJ but merely that OURS IS THE ONLY SOCIETY FROM WHICH WE HAVE TO DISENTANGLE OURSELVES • 
••• while not clinging to elements from any one particular society, we fflOke use at one and all 
of them in order lo distinguish THOSE PRINCIPLES Of SOCIAL LIFE WHICH MAY BE APPUED TO THE 
REFORM Of OUR OWN CUSTOMS, and NOT of those societies fOREIGN TO OUR OWN. 

110ur OWN SOCIETY is the only one which WE CAN TRANSFORM and yet not destroy, since the CHANGES 
WHICH WE SHOULD INTROOUCE WOULD COloE FROM WITHIN." • 

So in the name of multi-culturalism, world peace and the so-called 'brotherhood of man' 
(without the Fatherhood of God), these misguided and unrealistic idealists (calling themselves 
'FACILITATORS OF CHANGE') justify tampering with the minds and attitudes of YOUR 
CHILDREN and mine. They justify turning classrooms into psychological clinics, run by 
educational innovators, CHANGE AGENTS, playing the role of pseudo-psychologists and 
psycho-therapists. 

DID YOU KNOW that you are sending your child to school to be psychologically manipulated 
in a dangerously uncontrolled situation, totally at the whim of the Humanist .!ducators.] 

The Multi-cultural Speakers at this WEF meeting call this latest educational innovation "building 
a truly INTERNATIONAL COMMUNITY", I call It "USING THE SCHOOLS TO DESTROY OUR CHRISTIAN 
CULTURE AND REPLACE IT WITH ANOTHER - A ONE-WORLD ·PAGAN CULTURE under a SOCIALIST 
DICTATORSHIP, In which the people will all end up as SLAVES to the COMMUNIST ELITE. 

IF YOU HAVE READ THUS FAR, YOU CAN NO L0"1GER CLAIM IGNORANCE OF THE 
AIMS OF THESE 'MULTI-CUL TURAL1$T EDUCATORS•. God has put you in possession of 
ALARMING FACTS - WHAT ARE YOU GOING TO DO ABOUT WHAT YOU NOW KNOW?? 

If you stand idly by AND ALLOW THIS TO HAPPEN in and through our schools, HOW WILL 
YOU BE ABLE TO EXPLAIN .YOUR APATHY TO YOUR CHILDREN OR YOUR 
GRANDCHILDREN in years to come, when they find themselves in communist slavery - anC: 
they blame this g~neratior, fortheir plight'?? . 

ONE LAST THIN~ - WHO IS PAYING FOR THIS MULTI-CULTURAL EDUCATION? 

i=m-.nJNC OF mR.11-CVLruRA~ IN EDUCATION: DO YOU KNOW that YOU are 
being FORCED TO Fl)ND your own CULTURAL DESTRUCTION?? Thousands of dollars 
of taxpayers' money are being given over by the Queensland Minister for Education to the 
MULTI-CUL TLRALISTS for the preparation of the "strategics and processes" needed to 
ensure that the PLANS WORK that are being put into effect through education as a result of 
the Humanist Manifesto. 

THE HUMANIST MANIFESTO was signed by many influential academics and educators in high 
places - among them, Dr. John Dewey (the 'father of progressive education'), Prof. B.F. 
Skinner (Behavioural Psychologist, expert in 'conditioning' te<.hniques), Sir Julian Huxley (for­
mer head of UNESCO, Gt. Britain), Dr. Joseph Fletcher ('father' of 'situation ethics•) Dr. 
Albert Ellis (psyct)o-therapy), Prof, Lester Kirkendall (sex educationist, of SIECUS), Prof. Sol 
Gordon (sexologist, author of vulgar Zing Sex Comix, involved in SIECUS-type sex education,. 
and sponsored to Australia as guest speaker by FAMILY. LIFE MOVEMENT), Prof, .Sidney Hook 
(promotes •values clarification'), Alan Guttmacher (Planned Parenthood Federation, the oarent 



body for Family Pbnning Associations worldwide), Prof. T. Bramcld (advocate of edu~ational 
change), Betty Friedan (Women's Libcrationist), Vashti McCollum (won court case banning God 
from schools in IJSA), and the wife of Dr.William Glasser. Glasser is the man behind most of 
the 'Third Force' Hum,:rnistic Psychology that has brought brain- washing into the classroom 
through realty therapy, psycho-dr.ima, role-playing, etc. 

To let readers seP where their money is toing, I list beiow sor:•e of the 23 grants notified by 
the Queensland Multicultural Co-ordinating Committee~ (Administering Commonwealth Funded 
Programs in i\lulticultural Education, PO Box 33, North Quay, Brisbane, Ph.224-7825) as 
having been approved by the Minister for Education (acting upon the recommendation of the 
Queensland Multicultural Co-ordinating Committcc):-

$20,300 To Brisbane South Multicultural Educo.tion Committee, C/-Bbne.Sth.Regional Offire 
$19,187 11 Townsville & Dist.Educatior1 Centre, PO Box 5461, II.ISO., Townsville. 
$12,000 11 Woodridge/Kingston Community Education C'tee, K'ston State High Schoc,l. 
$ 9,325 11 Consultative C'tee c.n Multicultural Education, T'villc CAE, Aitkenvale. 
$ 2,482 11 Mr.P.I\\.Carter, Ho!y Cross School, Wooloowin. 
$ 6,600 11 l\lr.M.J.Barl-.er, St.Mary's School, W<:>st Townsvillc. 
$ 2,420 11 Miss H.Claus, Holy Spirit School, New Farm. 
$ 2,087 11 Sr.Bernice Moore, Good Counsel College, Innisfail. 
$ 1,000 11 Ms J.Cable, St.Joseph's Convent School, Giru. 
$ 1,130 " Mr.K.J,Morrissey, St.Augustine's College, Cairns. 
$ 957 11 Mr.R.A.Dansie, Rc;;ional Inspector, Sec., Darling Downs Reg.Office, Toowoomba. 
$ 955 11 Ms C.M.Tait, Good Counsel Primary School, Innisfail. 
S 798 11

. Br.B.Davis, .St.Francis Regional Primary School, Ayr.· 
$ 750 " Sr.Ruth Wharton, Lot.rdes Hill College, Hawthorne: 

The reasons given for these grants include: 
the study of - . 

-1(- Esperanto (presumably to be the language of the One-World society to come), 
* the cultural heritage and patterns of life (including modern lifestyles) of 

Indonesia, Italy, France and Aboriginal Australia, 
* Lingvo materials for creating multicultural awareness, 
* Italian as a second language, both written and spoken, for Primary schools, 
* German migrants in Toowoomba 1855-1880, 

the publishing of Education Centre's Newsletters in Italian, and 

the formation of a committee (also government-funded ) to review curricul~m pro-
visions and teaching materials in the light of the needs of a multicultural society. 

11PLURALIS,ll", 1'1t.n»LTI-CULTI.JRALJSU1 
- MORE. SEltM"TICS W(TH A PURPOSE !! 

In a previous issue of 'STOP PRESS' I published articles on how we are being deceived by the 
use of SEMANTICS in education. Multi-culturalism is another example of DECEPTION 
THROUGH SEMANTICS. 

When 'PLURALISM' and 'PLURALIST SOCIETY' were the 'in' words, I ofte:.had to explain that 
these terms are deceptive. and wrong when applied to Australia. We are a CHRISTIAN 
PLURALIST community, where CHRISTIANITY IS PART AND PARCEL OF THE LAW OF 
THE LAND (to use the words of ~udge: Kelly in th_e case 'Cowan v Milbourne'). • 

Similarly, the L'Se d the word 'MULTI-CULTURAL'. is deceptive and incorrect if used in 
relation to Australia. • Our country is NOT, and never has been, •multi-cultural'. , We are a 
MULTI-NATIONAL community within a SINGLE ·CULTURE - CHRISTIAN. ' Here is the proof:-

The spirit of reverence for Cod pervades al~ the_ relations of our civil life.· It is • 
spelt out in the forms of our Courts oi Justice, m the language of our statutes, 
in the prayer which is said at the opening of Parliament each day, in the recog­
nition of the sabbath, in the anthem in which, on every public occasion, we invoke 
a blessing on our monarch, in the offices of courtesy at our meetings and partinas, 
and in the wording of our Constitution which commences with the words - _ 

0 

"HUMB.i.. Y REL YING' ON THE BLESSING OF ALMIGHTY GOD" • • 
(Taken from 'Commentaries on the Commonwealth Constitution' by Quick & Gar~an,) 

"We know, and what is better, we feel inwardly, that religion is the basis of civil society." 
. • • (Burke) 

That the rcligior. of Australia is Christian is furth~r evidenced by the Christian dating system 
especially in tht: words used in the Government Gazette and other leg;;.l documents, etc. _ 

"In th~ Year of Our Lord, one thousand nine hundred and eigt,ty-one" 

If Australia were a multi-cultural country, the date would have to be expressed in the numer­
ous different ways thc.t apply to all the different ~ultures represented by migrants living here. 
Not only that, but newspapers would be printec;I in all the diffel'ent languages involved - per­
haps that is what the Multiculturalists are aiming to do when they speak of "adopting C:i:ffer­
ent approaches to the English language", and ';changing the ccmmunity into one that is relev­
ant and suitable FOR THE MIGRANT". 

In closir,g Jet me repeat, fer it bears repeating over and ov~r again:-
At;stralia is NOT, and never has· been, 'multi-cultural'. We are a MULTI-NATIONAL 
community within a SINGLE CULTURE NATION - and that culture is C H R I S T I A N •. ' 
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The :\ustrali:m Press Council, 
C/- \Ir. C.J. \lcKay, JP, Executive 
Suite 303, 26 College St., 
D:\RLI'.'\GHURST, NSW., 2010. 

Tho Oirec for: rirs. H.S. Joyner 
po, Box 162, MARGATE, 4019, 

10th May, 1981. Secretary, 

DeJ.r Sirs, 

. The attached page is part of the February/March issue of 'STOP PRESS', the official 
publication of STOP & CARE. It has been circulated to allow our members to see that 
I tevk action as they had requested, albeit unsuccessfully. Next issue of 1STOP PRESS' 
I expect to include an article commending the Aims and Practices of the Australian 
Press Council, and including a copy of this letter so that readers may see a practical 
example of the value to the public of the existenc:e of the Council. . 

0ur executi~e wishes me to commend your 'Statement of Principles'; especially -

l, Readers of a newspaper are entitled to have both ne~s· and comment present~ 
ed to them with complete good faith, and therefore -

• with scrupulous honesty and fairness in both statement and omission• and 
• with due rcs~ct for private rights and sensibilities.__ ' 

.5. A newspaper is justified in advocating its own views on controversial topics 
provided that in doing so it treats its readers fairly -

• by not mis-stating or suppressing facts which are relevant to conclusions 
which it en<:ourages readers to accept; _ 

8. The publication in a newspaper of matter disparaging or belittling persons 
or groups in the community by reference to their ..• religion color or coun-
try or origin is a serious breach e,f ethical standards. ' 

10. If matter detrimental to the reputation or interests of an individual, corpor­
ation, organisation or group of (sic) class of persons is published, opportunity 
for prompt and appropriately prominent reply at reasonable length should be 
afforded by the newspaper concerned wherever fairness so requires. _ 

11. Published information which is found to be harmfully inaccurate should be 
made the subject of such prompt and approrpiately prominent retraction, cor­
rection or explanatory amplification (and in proper cases apology) as will neu. 
tralise as far as possible the impression created by the inaccurate matter. 

12. The Council approves and draws general attention to the Code of Ethics of 
the Australian Journalists' Association. 

• Council will endeavour to ensure that its adjudications reflect both the co,,­
science of the Press and the legitimate expectation of the public. It relies 
_upon every newspaper to gi_ve prominence _to the Council's decisions on com­
plaints, whether for or against the paper 1ts!?lf or another paper. -

As you will see from the 'Courier-Mail' ~rticle "NOT FIT FOR QUEENSLAND E_YES11
, 

it has falsely tried to present the Premier and myself (_as STOP_& C~RE) as being the 
o:--;L y ones opposing pornography (even wrongly excluding Premier Nicklin, a man who 
had from 1963 until his death, actually been Patron of the anti-pornography organizat­
ion ''Queensland League for National Welfare and Decency' - later called 'Community 
Standards Organization'). . 

I am attaching a photocopy of the Jette~ which I_ wrote to the Edito~ ~f the 'Courier­
~~ail' to correct the wrong impressions gi-ven, which I feel were detrimental to the repu­
tation and interests of the persons mentioned in the article and those omitted - i.e. 
'Community Standards Organization'. 

ln view of the fact that my letter was· not published by the 'Courier-Mail', although my 
complaint is covered by the above Pr~nciples,_ particularly Statement No.10, I now sub­
mit this complaint to you f~r appropriate action. 

Yours faithfully, 

'-'<.c-,vu h-NN 

Director. 

COW.Y.ENT: As It turns out, the above letter was a wastJd exercise because of rules and regulations 
of which I was not aware. For Instance, in reply to the above letter, I was advised that I would have 
to obtain and forward for their verification the actual offending page out of the 'Courier-Mail'. 
our being away on an lnlt:rstate tour resulted In an unavoidable delay in attending to this requirement 
and after it was sent In, w~ were. then told the complaint had been WRITTEN OFF as a time limit 
a;:>pties to these complaints. SO WE ARE STILL LEFT WITH NO REDRESS except for a right of appeal. 

ADVICE TO OTHERS: It is good to learn from the mistakes of others - so If any of our readers feel the 
need to complain to the Press Council about breaches of the Journalists' Assn. Code of Ethics or the 
Council's own Statement of Principles as above, then DO. REMEMBER to send In the actual offending 
page and do It OUICKL Y!! The time limit Is four months from date of publication._ 
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RELIGIOUS EDUCATION IN SCHOOLS 

RELIGIOUS EDUCATION IN STATE SCHOOLS 

I entered the teaching profession in the 'forties' and taught in both New South 
Wales and Queensland Schools for many years. Then about twenty years ago, I 
became engaged in giving Religious Instruction to children in all Grades in both 
Primary and Secondary State Schools, these children being of the same denominat­
ional belief as myself. In recent years the 1 in-thing' is to be part of a 11co­
operative team" (under the guise of Ecumenism), and this is being promoted by the 
Religious Education Curriculum Project (RECP) Team. As a result of the RECP·Team1 s 
advocacy of "co-operative teams'' this is the system now mostly used in the State 
High Schools that still have ANY Religious Education included in their Curriculum. 

In many State High Schools no provision is made for RE. Sad to relate on the 
recommendation of the RECP Team, quite a number of State Primary Schools are 
switching (in fact have switched) from denomination RE to 11co-operative 11

• Quite 
a number of R.I. Teachers, myself included, refuse to be part of the 11co-operative" 
system and where despite their protests, this system has been introduced, they have 
on principle been forced to resign. 

CHRISTIANITY IN STATE'SCHOOLS 

The teaching of Christianity in State Schools should be of vital concern to ALL 
parents in Queensland. Parents recognize that the Christian R~ligion forms the 
basis of our Western Culture, and that its moral principles provide good guidelines 
for living. • 
Unfortunately, the School Curriculum has become in recent years a more-or-less 
Secular-Humanist Curriculum, designed to "turn our children from cock-sure ignorance 
to thoughtful uncertainty! 11

• 

In a whole range· of subjects, seemingly quite divorced from Religious Instruction, 
religious and moral questions are being raised, especially in the Secondary Schools. 
In Science, the way in which a teacher presents the natural universe and i-ts devel­
opment could prejudice children against the belief that God is the Creator. In 
Biology, in studying the development of the unborn baby, the subject of abortion . 
can be either faced·or ignored. In the Arti or Humanities, a whtile. range of moral 
questions rears its head. ~In English,. relations between the sexes may be -developed 
from the study of ·a novel, or made the· focus of 'a study .in Sociology._ ·.The topic 
of Population,with. all its inherent moral difficulties,· can aris~ in History, 
English, Geography and Sociology. (or Social Studies) whilst even Home Economics 
offers equal opportunities for developing the same theme. :. •• • 

In other words, almost the whole of a Curriculum can be. used, in·greater or lesser 
degree, by those who wish to do so, to-propagate ideas which reject, or ridicule, 
the religious and moral standards of Christianity. 
In WORLD HISTORY which logically, tends towards 1 ideological indifferentism•, 
Communism is offered.as merely another alternative to Christianity. 

In FRENCH at advanced level is included th~ works of Jean Paul Sartre and Albert 
Camus, leading figures in the Existentialist Movement, and I ha~e known students 
whose religious beliefs have been destroyed after studying the philosophies ·of 
these men. 

In SOCIOLOGY which deals with 1 the Study of Society• is found controversial moral 
issues from an amoral point vf view. ' • 

In HUMANITIES can be an amalgamation or integration of subjects. For instance 
History, Social Studies and Religion may be 1 lumped1 together - the result is ' 
another handlirig of moral questions from the amoral standpoint. Such 1 Integrated 
Studies• may even go under the umbrella of 1 Human Relationships•, .•Personal 
Development (Sex Education)• or some other equally vague terminology. . 

To c~unteract th~ forego~ng, it is vitally i~portant that children be given 
straightforward instruction on a sound doctrinal basis, incorporating the Ten 
Commandments and t,aditional Christian beliefs in denominational classes. 

R,I, NOT R,E, 

Religious ~nstruction in Queensland has _always been known as "R. I. 11 and children 
in both Primary and Secondary say "my R.I. teacher" or "my R.I. class", and hence 
the changeover from R.!. to. R.E. (Religious Instruction to Religious Education) 
has caused much confusion not only to them but to parents and teachers· alike. 
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The Committee appointed to prepare a Curriculum adopted !he name "Rel.igious 
Education Curriculum Project" Team, under the Chairmanship of Rev. Dr. ~a~ Mavor, 
and it is located on the 6th floor, Estates House, 127 Creek Street, Brisbane. 

At the "Consultation on Religion in State Schools" convened by !he Division of 
.Education, Australian Council of Churches, held in Victoria during November, 1976 
and attended by about 36 persons from all States of Australia an~ ~ew Z~aland, . , 
it became apparent that the terms 'religious education' and 'religious instruction 
are being variously used. Some States have tended to identify the programm~ . 
conducted by the Churches as 'Religious Instruction' (R.I.) and to use 'Religious 
Education' (R.E.) for a school subject taken by staff teachers. 

The R.E.C.P. Team has adopted the term R.E. on all materials, newsletters, Courses, 
etc., and in many schools 'denominational R.I. classes' have become 'co-operative 
R.E. classes'. 

RONALD GOLDMAN AND R,E, 

In recent years, perhaps the most importatn writer on R.E. in Britain is education­
alist Ronald Goldman. His conclusions about R.E. are to make it 'child-centred', 
and claims that up to the -age of about fourteen, children are unable to absorb 
'abstract' ideas, such as 'God' and 'Spirit' but can only appreciate 'concrete 
reality'. Hence, the combined forces of philosophy, Education and Psychology 
lean heavily away from God and the spiritual world towards the world of materialism 
and ·•contrete experience!'. • 

One reason for Goldman's widespread acceptability is his close conformity to modern 
psychology, especially that of Jean Piaget, whose word is virtually law in today's 
educational circles. Goldman's life-centred,'thematic approach to R.E. with its 
emphasis on the material world, as opposed to the spiritual, is extensively accepted. 
"The structuring of Beligious Education around 'life-themes' has become virtually 
established as standard practice in Primary Schools." 

Goldman's impact has been chiefly felt in the Agreed Syllabuses (U.K.) - those used 
in State Schools - and they are based on the 'life-centred' approach and the one 
which, so far, has been regarded as a model for all other- revisions is "Suggestions 
for R.E.11 The compilers of this document were in constant personal consultation 
with Goldman throughout the whole process of its drafting: • 

"Learning for Life" the Agreed Syllabus of the Inner London Education Authority, 
avoids most doctrines and even seems to be embarassed, at tjmes, by traditional 
Christian terms. It leans heavily on the "liberal" theology of such persons as 
Harnack, Barth, Bultmann, Tillich, Robinson, Bonhoeffer, and such like. _ 

In a word, it is subjective; it denies the possibility of God intervening in the 
material world (e.g. by becoming Man, by performing miracles and so on) and claims 
that we can have knowledge only of.things experienced by the five senses. The 
spiritual is played down and absolute authority is.denied. 

THE BIRMINGHAM SYLLABUS 

The testing ground for such a syllabus proved to be Birmingham. It shoulc not seem 
surprising to find that a prominent member of the Birmingham Education Committee, 
which devised and introduced the syllabus is Mr. Harry Stopes-Roe, Chairman of the 
British Humanist Association. He is also a lecturer at Birmingham University, in 
the Dept. of Extra-mural Studies, and he also serves on the British Humanist Assoc­
iation's Education Committee. 
In a letter to the Times Educational Supplement of 22nd July, 1974, he concluded by 
saying, "To be educationally v~lid, religious education must be re-thought in terms 
of education instances for living. The Birmingham Syllabus and handbook does not 
complete the job, but it-has taken a real step away from the old confessionalism. 
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It should be welcomed; If it is true that the 1944 Education Act prevents this, then 
the Act will have to be amended." 

The inclusion of Communism in the proposed syllabus was vigorously opposed, and 
legal action by conservative members of the City Council and by the National Society 
for Promoting Religious Education resulted in a revised syllabus being adopted in 
February, 1975, the revision being such that non-religious viewpoints could be 
treated only in suer a way as to constitute contextual studies contributing towards 
understanding of the religious viewpoint. A vigorous rearguard action is being 
fought by Mr. Stopes-Roe.and Mr. Roland; assisted and supported by the Birmingham 
Humanist Group. 

IS BIRMINGHAM ALLIED WITH AUSTRAL1AN ASSOCIATION FOR R,E,J 1978???? 
The Australian Association for Religious Education held its seventh National Con­
ference from Sunday, August 27 to Friday, 1 September, 1978 at Cromwell and Grace 
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/4eges, ,iithin the Unive:1ty-:f-Q:e~ns::,d. 

• Guest Spea~er at the Conference was Mr. Michae Grimmitt, Principal Lecturer in 
R.E. and Director of the R.E. Resources and In-Service Training Centre at Westhill 
College of Education, Birmingham, U.K. 

Michael Grimmitt is well known throughout Englcnd as an author and lecturer in R.E. 
~ new edition of his book "What Can I Do in R.I:. ?" is being reprinted. He is also 
involved in the "Christians Toda,Y._" materials development project at Westhill College. 
To ~ate, two picture packs, "Christians Today" (pack 1 and pack 2) with an accomp­
anying booklet "Teaching Christianity in R.E." have been published. Pack 1 of this 
series is included in the R.E. Mini-Libraries supplied to ALL Queensland State 
Schools. 

Funding (taxpayers monies of course} of fares for M. Grimmit and others taking part, 
plus residential and non-residential expenses of Queensland participants was pro-
vided by the State Development Committee for the 7-day Conference; · 

The "Christians Today" project has had a substantial influence on the development 
of our Queensland Project, because the Rev. Garth Read actually worked with 
Michael Grimmitt during the early stages of the Birmingham Project, before coming 
to Australia, and subsequently, becoming one of the most influential members of the 
RECP Team in Brisbane .. 

Having assisted the RECP Team to prepare a total R.E. Curriculum complete with 
materials for both teachers and students, for Years 1 to 12, Rev. Garth Read has 
returned to Birmingham. 

LAUNCHING THE NEW CURRICULUM MATERIALS 

The RECP Newsletter .. No. 6, Apri1, 1978 stated "the new R.E. Curriculum materials. 
being developed by the Project Team are now being made available for use in Primary, 
Secondary and Special Schools in Queensland. At this stage a 'Scope and Sequ~nce' 
document is available which provides an overview of a total R.E. program.~e for 
Year Levels l to 12. TEACHERS NOTES (draft) are being prepared as quickly as 
possible." 

The reason given by the RECP Team for the .development of the six categories to be 
used - 'Belonging'; 'Caring'; 'Forgiving'; 'Serving'; 'Thanking'; and 'Remembering 
and Hoping' is that they are readily understandable and reasonably distinctive and 
can be linked with both human experiences and the religious traditions, WITHOUT 
being exclusive to any one religion. The categories, according to them,are not 
intended as titles or themes for a specific lesson or a lesson series - rather 
they serve- as organisational foci clarifying an ove·rall picture .. (What jargon­
nonsense! - my quote.) 

. : . IN-SERVICE. COURSES 

In-Service Course A (10 three-hour sessions} concerns basic teacher training in 
relation to R.E. For this course, participants kits of _lectures not~s have be_en 
produced, as well as a set of·24 overhe~d_transpa~encies and lecturer~ ~uide. 
notes for the 10 sessions. N. B. The training sess1on_s have been benef1_c1.al, but 
religious content disappointing •. , 
In-Service Course B, a short 12-hour course was·designed specifically to familiarise 
R.E. teachers with some of the new R.E.. materials prod.uced by the RECP Team. This· 
Course.was introduced in 1978 and in September of that year the six categories for· 
Cycle 2 (for 1978 and the following 'even years' 1980, 1982, etc}l)ecame available. 
for use, while Cycle 1 (for 1979 and subsequent odd numbered years - 1981, etc.),· 
was still in the planning sta9e. • All material including. "Scope and Seque·nce" and 
Teachers' Notes (in draft form} was given to participants at the 1978 September 
Course B. 
How could the Deputy Director General of Education, Mr. Bill Hamilton, make such a 
statement some months prior to September, 1978, that this·material.had been trialled 
for 18 months without any complaint being lodged??? Who was being hood~inked??? 
Furthermore·, 1•.JOuld it not be the most, sensible operation to display such material for 
parents' (the taxpayers) viewing, before trialling on their children? 

In-Service c is for those who have· completed Courses A & B so as to provide further 
training, but those who have not participated in previous courses are also urged to 
attend. 
course c involves 10 hours of demonstrations, lectures, micro-teaching pra~tice,_g~oup 
discussions and individual worksheets on· themes such as the language used 1n Rel191ous 
Education and the appropriateness of various activities for different age levels in 
the schools. 
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(On the brochures advertising the date, 
Courses is -

P
lace, etc., for the various In-Service : ime, 

• t , enables. these - . D ,1opment commit cc 
"Funding from th~ Region.il Branch ot th~ State cv<.: ") 
Courses ~o be offered r:rce to all intcr.:!:;tcd people. 

THE COURSE CONTENT 

The 
§ 

h. h they claim includes:-
RECP Team supplied this information ragarding the Course w ic . 
a brief overview of R.E. in Australia and in English-speakin~ countries: 
an investigation into the nature of religious education and its broad aims. 
lesson planning, evaluation and curriculum building. 

§ 
§ 
§ 

§ 

§ 
§ 

§ 

stages of development of students and their relative readiness for religion. 
learning theories 
evaluation and assessment. 
the role of story in religion and use of literature in R.E. . 
practical techniques on classroom management such as questi~ning, story-telling, 
artwork, drama, discussion groups and use of resource materials and equipment. 

Drama 
"The Use of Drama in R.E." consists of 10 hours of practical demonstrations and work­
shop activities designed to assist R.E. teachers to feel more confident in the use 
of drama. 

CLASSROOM MANAGEMENT 

The "Cl ass room Management" workshop is a 5-hour programme of lectures·, discussions and 
workshop activities. Segments include analysis of video-taped lessons and cassette 
recordings of student feedback, as well as problem-solving techniques from the points 
of view of teachers and students. There are many such unnecessary workshops for R.E. 
personnel. 

R, E, MIN I - LI BRAR I ES 

Since 1976, colossal sums of taxpayers monies have been spent on the establishment of 
R.E. Mini-Libraries in Primary, Secondary and_ Special Schools. 

Some of the contents of these Mini-Libraries are:-
PRINT MATERIALS 
"RELIGION IN LIFE" (from Victoria) Grades 1 - 6 ] 
"LET'S EXPLORE" Vols. 1-4 and "SIGNPOSTS" Vols·. 1-2 (from New Zealand] 
"DO WE DARE" by L. Brady (a dilemma approach to moral development) .] 
"SAINTS IN THE 20TH CENTURY" by Brother Kenneth (Lutterworth, London) 

includes such names as Simone Weil, Dietrich Bonhoeffer, Martin 
Luther King, Hudson Taylor_ 

"THE NEW OUTLOOK SCRIPTURE" Vols. 1-5 1 

"VALUES: TAUGHT OR CAUGHT". '(L. Brady) Personal Development for ] 
Secondary Schools ] 

"THEMES -FOR LIVING" - A source book selected from religions & ethical ] 
writing of the World. Vols. 1-4 by F. Parrinder, London. J 

"CHRIST AND THE WORLD'S RELIGIONS" A.O. Hunt ] 
"MOVE OUT"; "SAY YES, A COURSE ON 'WHO IS JESUS"' ] 
"ON OUR SIDE"; "ONE MORE STEP"; "RAP GROUPS" ] 
"LIFE,' DEATH & DESTINY" by I.G. Mavor • - ] 
"USING SIMULATION GAMES" ] 
"A SOURCE BOOK OF THE BIBLE FOR TEACHERS" (London) ] 
"WHAT MAN BELIEVES" by A.S. Evans, Toronto ] 

VISUAL MATERIAL - PHOTO-PACKS -

Primary 

Primary & 
Secondary 

.Secondary 

"CHRISTIANS TODAY" - "CHRISTIANS IN THEIR HOMES AND CHURCHES" by M .. Grimmitt and 
G. T. Read, (Essex) [in Primary, Secondary·and Special Schools] 

Se 1 ected photographs from "DISCOVERING RELIGION No. l II and "DISCOVERING RELIGION 
IN FESTIVALS~' No 3 Lutterworth, London [in Primary, Secondary and Special Schools] 

"ARGUS POSTERS" (24 posters) from Illinois [Secondary] 
"POSTER IDEAS FOR PERSONALIZED L.EARNING" _ Illinois [Secondary] 
There are Audio Visual Kits and quite a number of Films, which are available free 
of charge from the Film Library of the Dept. of Education. ' 

ARE THESE MINI-Ll~RARIES. BEING USED? 

I, as well as a number of. R.I. personnel from quite a few areas around Brisbane 
have apart from a quick browse when these R.E. Mini-Libraries were first set up.in 

-- -_-_-________ _ 



<I> /he State Schools which. we attend for /;_ Cla.sses, have neither resisited nor used / !~Y of the material available in them. Meantime, the dust collects ~pon the _material, 
and the money expended on them, could have been used on more worthwhile projects. 

The said personnel like myself maintain that the allotted weekly half-hour is too 
sho~t_for experimentation, activities, display of photographs (which have no 
r~l~g,~us content), which is the suggestive pattern of the material in the R.E. 
Mini-Libraries. 

Busy clergymen, lay personnel (mostly housewives) etc., just cannot afford precious 
hours of planning in order to entertain students with a 'stage performance' from 
one of the six categories, viz, Belonging, Caring, Forgiving, Serving, Thanking, and 
Remembering & Hoping, which this material advocates, because the end result is 
confusion and children being deprived from learning Christian principles and tenets 
of faith, to equip them for a life hereafter. 

LEARNING SKILLS (BETTER OR WORSE) 

Despite the pronouncement of several self-professed "Experts" that 'Learning Skills 
Acquired are now better', I disagree entirely. The deterioration in the past ten 
years is most alarming, and each year the position becomes worse, as I have 
experienced. 

I am a firm believer in chalk and blackboard lessons and the use of exercise b6oks 
by children. By using exercies books, parents can inspect these books and can 
ascertain, just what ha~ been taught to their children. 

Ten years ago I could write (not print) a sentence on the blackboard and 90% or 
more of children in Grades 4 & 5 could copy it on to their books clearly and 
correctly. These days, even children· in Grade 7 will say "Please prin~ it, as 
we can't do 'running' writing!" Should you ignore their request, the result is 
disastrous (simply unable to be deciphered). 

Even when printed in large, distinct letters on the blackbo~rd, _children in uppe~ 
primary, will have such misspelt words as - Good, Gode (God);. Mery, Merry, Myra; 
Marey (Mary); Madder, Motther, Mutha (Mother); fater, farta, fartha (Father);· 
sole, sool, sul, soll (soul); angle, ankel, agel (Angel), and_so on. 

Modern education and its many innovations (teachers are obsessed with change) centres 
on presentation to the exclusion of content a·nd; this· is' very apparent ~n the 
materials produced and promoted by the RECP Team·- the lessons tend to remain on the 
purely material level, failing to reach up·to God and·some great spiritual truth. 

R.E. at the secondary level, frequently _takes· the easy way out viz. "have a discussion" 
While this method has some merit, ~11 too ofte~, with the students having little or 
no prior knowledge, the period merely becomes an exercise in the exchange of mutual 
ignorance. Consequently, on leaving school without any grounding in religious know­
ledge, they deny the existence of God and fail to observe His 'Commandments, solely 
through. ignorance, "b_ecause they know no better". • 

MODULE - STANDARDS 

SAMPLE LESSON 

CATEGORY - FORGIVING· GRADE 10 
Who sets standards" e.g. personal,.family, social: 
How are they maintained? 
Failure to maintain standards, who js to judge? 

AIMS: 
Human societies establi~h-standards of _behaviour which are expected to guide 
personal, family and social life: 
Standards are enforced in various ways but also may change over time: 

REFLECTING ON: . 
Approaches to dealing with people \~ho fail to conform to standards: 

ESTABLISHING STANDARDS: 

Br~instorm to i~enti!Y a ~ariety of written and unwritten rules or standards by 
which our behaviour is guided, e:g. manners, school rules, expectations of 
parents or peers, laws. Who decided about such standards? Why, in your opinion,· 
were these particular standards adop~ed?_ What e~tra personal standards do you 
adopt for Y?Urself? Ho~ are they maintained? List the forms of punishment or 
pressure which operate if someone·breaks a rule or fails to maintain a standard. 
Ask students to write dm-Jn the name of a product, or a commercial slogan, which 
quite openly promotes a standard of living e.g. what people shall eat, wear, 



\'iew, drive or srr.oke. 
such advertiser..:nts. 
public. 

6. 
ne selected from a list of 

consider one of e~ch, 0 ~ 
0 to set standards for the 

Discuss hew advertisers ry 

. . h re resent some standard weight 
Display a nu~~er of articles o: conta,ne~s whi~·trepmeasure. Discuss the value 
or ~easure, e.g. ~etre rule, kilogram weightk,. i th ir accuracy and the need 
of such standards, the r..ethods used for chec mg e 
for consensus. 

1-'.AI~TAINI~G STi\.~DARCS: 
Copies of sorr~ of the Ten Coili11andrnents can be displayed. . 
Read the story "Do Unto Others" P. 50 ( "Va 1 ues: Taught or Caught" ~Y Lauri~ d 
Srady) fro.-:1 R.E. Mini-Library. This and other moral dilemma. stones provi e 
an opportunity to study one's own standards and pressures which may come on 
them. 
Discuss, with reference to a variety of situations, e.g. class, school, 
co:rr.unity, home, church, "\~hose job should it be to maintain standards?" 

CHA.~GING STA.~DAROS: 
Tell the story of one or more great reformers in the area of social issues to 
show how their religious beliefs led them to promote different standards e.g. 
W. ~ilberforce, Lord Shaftesbury, Father Damien, Caroline Chisholm, Florence 
Nightingale, John Flynn. 
Identify some areas of everyday life where standards have changed in compar­
itively recent times, e.g. clothing fashions, swim wear, length of hair, be­
haviours regarded as acceptable in films. What causes such changes? Compare 
varying attitudes to changes in_ standards. How might an individual decide what 
is appropriate as a personal standard? To which criteria might a person refer? 

"Teachers Notes" have been compiled around these thematic approaches. Too much 
abstract, ~hich unsettles the class, along similar lines to the overuse of Audio 
Visual Prograrrrres in various secular subjects. 

(Cor~u.er..t.i.c~, ded-i.c.a.ted R. E. Tea.c.heJUi mu.6.t· oWlel.y oee 1,u.c.h ma1,1,.<'..ve amou.n.t6 06 
fu.i!. ~per..t on ~u.clt 'luoon.6' a-6 a. heM.tbJt:ea.ki,ng Wllh.te 06 .th.io oppoJr,tw,u,ty :to 
.tea.di c.hil.c.:-..en t.lte ti-~ 06 :tlte Bible a.n.d oome:thutg 06 :tlte a;t;tJubu..tu 06 an 
Aur.i.gft:ty .::.r.d jc;:v.u:g God? ~•he11.e .<'..o He bt 1,u.c.h a. p1tog1tammi <ti .th.io?) Ed. 

AREAS OF CONCERN TO BOTH PARENTS AND R,E, TEACHERS 
co~:PARATIVE RELIGIO~S 

Secondary students under "Caring" are encouraged to read and study "What Man 
Believes" which covers Judaism, Islam, Hinduism and Buddhism - the relevant 
sections on marriage, divorce and the status of women and children are to be 
sunmarised· and then the student is asked to write his or her views. 

"Discuss ways in which soc:18 religions suc:h as Hinduism or.d BuddhiSIII seek to re£Olve the limitations 
of this world os o final hoce for the human spirit, In their qua&t for 'enlightenment• ore they 
seeking another world, or to come to terms with this? Of whot significance for the individuol •s 
altitude towards the noturol realm would be the holding of the essentially pantheistic beliefs about 
the absorption of At.11101'1 into Brohclon or the olloirvnenl of Nirvana?· • 

• ''Select r13ferences to the pantheistic elements in HinduiSIII and Buddhism from 1Whot Mon Believes•," 

Even in Grade 8 students study "What Man Believes" and discuss the practices of 
fasting or diet, rest and recreation in several religions, i.e. rules of Kosher 
food; the fast of Famadan; The Salut (compulsory ritual prayer of the Islam 
religion); the ~~slem Friday worship. • 

''>.sk the school princi;xil for o list of oll the denocninot1ons which ore represented in the school 
population. Provide the class with some information about each of these denominations." 

"Discuss the ,\boriginol Christion, Popuon, South African, etc ... .,the role ·of the World Council of 
Churches. • • ". • 

"Show students (Gr.Bl photograph!; of Moslems ot prayer, then discuss that the prayer postures 
sy:::bolize the ce:,tr0lity given in Islam to eo1t9lele subfflission to the will and authority of Allah, 
Reod stot-,ts oboul the role of the Torch -in the Jewish trodilion os central to the life of 0 
synagogue, Exploin Jewish beliefs about the origin, authority, importance and value of the Torah."· 

"Tell the story of George Fox, fooJnder of the Society of Friends (Quakers), Why did he refuse to 
swear the oath on o Bible when token to court?" 

DILE~,-,.A STORIES & SIMULATION GAMES 

In the second Interim Report of the Select Corrrnittee on Education in Queensland 
section 4.6 states: "some of the 'dilema stories' which have been .included in ' 
material approved for use in our schools have indeed only suggested two possible 
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courses of act· b . . 
conflict with ion, oth of which in our opinion, would be likely to involve 
in some case the.moral code of m~ny students. It has been reported to us that, 
positions b s, this has resulted in students being forced to defend moral 
parents whoa~e~_on deeply h~ld religious convictions, and we support those 
classroom ,,e ieve that this should not be required of any student in the ... 
Why then has the R.E.C.P. Team iricluded such in the R.E. materials? e.g.-

~_ROUP FIVE ( .- • l 
bocks as a .... m~ otion Gome): Student:; form in group:; of five, u:.;ing lobcls affixed to :;tudcnts• 
paints d i basis of acceptance or rejection. Hove students di:;cu5s how they FELT at various 
p ur ng the game (accepted or rejectP.d and when?). • 

/ay 
th

o Simulation Game ''Survival Shelter" from "USING SIMULATION GAMES•.• p.71 (in Mini-Library). 

L eod or distribute copies of the moral dilemma 11A White Theft" from "VALUES: TAUGHT OR CAUGHT" by 
:rio Brody (in R.E. !,Uni-Library) pp 58-59. Also from the some book: 11D0 Unto Others" p.SO, 

0 answer questions on p.51. • 

DEATH EDUCATION (THANATOLOGV) 

h
ln the abovementioned 'Second Interim Report' (Section 4.15) is: "The Coimiittee 
as.also been asked to consider proposals similar to those made in other states, 

to ,~traduce a programme of "Death Education" or "Thanatology" into the school 
curriculum. It has been suggested that as part of such a programme, visits be 
mad~ to funeral parlours by parties of students ... However, we believe that the 
deliberate focusing on t~e subject of death which would be the inevitable result 
of a separate programme is unnecessary and could be harmful. The Select Committee 
ther~fore recommends that a separate prograrrme of ."Death ~ducation" should not be 
considered for introduction intc Queensland schools." 
~~hy then is "Death Education" (Thanatology) a feature specially catered for in 
the R.E. Curriculum. Books recommended include those of Dr.:Elisabeth Kubler­
Ross who is well known for her research and writings in the area of "Grief-
Counselling, Thanatology, and Reincarnation". According to Dr. Kubler-Ross, 
a person is continually- reincarnated until he or she reaches a stage,.where 
that person is able to remain with God; Her experierices in the ''Death·& 
Dying" literature contain a clever mixture of the cultic-occult as she 
reports interviews with a 'spirit guide' and 'company' viz. "Salem, my spirit 
guide and two of his companions, Anka and Willie~ .. "and· Dr .. Kubler-Ross has 
a 1 so· given a graphic report of an interview she had with one of her "dead" 
patients. 

WARNINGS TO PARENTS 
I would urge parents to be _vigilant_ and take a per_sonal interest in the CONTENT 
of what their children are being taught i~ R.~:~ ~s distinct from the mechanics 
of presentation. • 
Beware of such arguments as "we li"'.e in a 'post.:christian•_·society" or·a . 
"plur_alist" Society, .and that,.any consideration of Religious Education should 
reflect this. No longer, the Humanists suggest, "must we indoctrinate children 
with Christianity" but must offer them the whole range· of world religions, 
leaving each child to make up his or her own mind." Thus, we arrive at the 
present situation, where "comparative religion" is being taught in schools. 
How can a student make any comparison with another religion if he is denied 
true knowledge of his own.? , 
Beware· of Christian Living Camps_as these tend.to alie~ate chil~ren from respect 
for their parents, making them discontented and oftentimes to w1sh they could 
have different parents. Theycare exposed:1to Sensitivity Training, and other 
moral dangers. Parents, they are your children, and you, not the 'Change Agents' 
supervising the Camps wi 11 be b 1 ame~-for the mora 1 ~-~-andards of your children. 

EDITOR'S COMMENT: llACOSj that Primary School Social ~tudies Course on Eskimos, that 
was not only thrown out of schools in USA, but W?,S also banned from Queensland schools by 
our Government in 1977. Yet, in the Teachers Notes for Years 4-5: Cycle 2, Module 1: 
Caring for the Natural. World, recently issued, MACOS has raised its ugly head in Primary 
Schools AGAIN!! • • 
It ceruinly seems that "there is somebody in the Education Department - the RECPT? -that 
DOESN'T YET UNDERSTAND what the Government wants taught in its own schools" (to use 
the Premier's words). 
Mr. w.L. Hamiltor., Depty. Director-General of Education and Chairman oi the Religious 
Education Advisory Committee has recently sent out a questionnaire seeking feedback in 
regard to the content of these Teachers' Notes.· 

PAREJ!tli"TS AND R.E. TEACHERS: We urge you, to protest to your local M.P., to the Minister 
for Education, and the Premier over this wrongful inclusion of discredited material out of the 
MACOS course in Teachers' R.E. Notes. Details of the Eskimos' pagan· worship of the sea· 
goddess NuJiajuk, to please the souls of the seals and ensure a good catch, (taken from one 
of the MACOS ?tudents' Booklets, 'A Journey to the Arctic', P.33) is included in the Notes 
for class use. 
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Religious Ed·ucation 
EXTRACTS 
~ Concerned Parents' Association> ;,,,..NZ; 
CPA is run by parents, for parents: we seek to 
er,courage parents to take their own informed action 
to further the interests of their own, and the nation's 
children. Parents are encouraged to use the informa­
tion in our Newsletters when writing to the papers, or 
their M.P.s, or attending meetings. 
The Churches Education Con-mission is a body vitally 
concerned with pypils' exposure to religious and 
philosophical teaching. Composed of representatives 
from Anglican, Presbyterian, Methodist, Baptist and 
BreU,ren Assemb 1 i es, 1 t does not confine its acti vi ti es 
to providing materials for the~ hour Bible-in-schools 
prograrm-~s. It is now concerned with promoting the 
idea that ocial Studies (which is part or the~­
so~ curricu um s ou d be used to introduce re11_gious 
studies, .including comparative religion .. 

The Cor.rnission's 1976 Policy Statement outlines their 
position:-

"By religious education the Churches Education 
Conrnission means learning to understand and 
appreciate the beliefs by which people live 
as an aid to the development of the pupils' 

n beliefs and values." 

NEW ZEALAND'S SITUATION 
The Churches [ducat Ion Conmi ss ion pamph 1 et "G£NERAL 
GUIDELINES FOR A RELIGIOUS EDUCATION PROGRAMME" asks 
teachers:-

-.. ~ .\ 
* Does this (pr09r.a0111e) help the pupil to understand 

himself, other people and the natural w?rld better? 
• Docs it help him better to understand h1s own rela­

tionships to other people and to the natural world? 
• Does it raise questions about man's e~~~ 11e and 

about the mystery of~ t it is to be ~uman -~ ,t 
rJn .~. MACOS .. 

The Churches Education 
questions to be:-

* WHO AM I ? 

Cor.rnission considers religious 

• ~~ERE HAVE I COM[ FROM? 
* -WHERE AM I ? * WHAT AM I DOING HERE? 

-* ,,_HERE, AM I GOING? * WHO ARE THESE OTHER PEOPLE? 

* IS THERE ANY MEANING IN LIFE? 

( 

Readers mdy notice the similarity of this general 
► .approach to that of the humanistic relationships train-· 

ing course described : , . ,, this News letter. These 

I 
questions are virtually identical to those quoted in 

'j,. the Johnson Report as being what Professor Lloyd 
Geeri129 sees as religious questions. . 

·, They consider that the ·primary responsibility for such 
~ religious education r~sts with the Education Author1tfes. 

'

'Thus, whilst the word "religious" to some may mean 
Bible-based Christianity, to others it means little 
more than the 1.,gw._2.,romoted bt,_ the ~~!!.u 16chol 
logy movement, which find much support amcngsfl· era 
theologians: to yet others ft means world views and 
~sand 1deologfes. 

"The Churches Education Corrrnission is seeking to 
incorporate 1n its approach on an education 

.basis along the following lines ..... ACCELERATED CHRISTIAN EDUCATION 

1. Depth issues• self understanding and 
self identity, valde~ and ·r.elationships: 

2. Religious and worl views - looking at -
ourselves as well as at others• 

Much has been achieved over the 3~ years that the A.C.E. 
prograrrrne has been in New Zealand. There are now 
thirteen schools operating on A.C.E. materials, and 

_,._, festivals, t.1,t.uili, beliefs and myths, 
7 experiences and ethics."· ~ 

two more opening shortly. Five are registered by the 
Department. of Education. 
Dr. Donald Howard, the founder of the international 

·••s■c~• 11 ccsc: ■•a••a:•c••·••2••········••c••········--........ -, A. C. E. Programne. wi 11 be in New Zea 1 and shortly and 
• will be speaking at lnvercargill, Dunedin, Pal~~rston 

LETTERS TO THE EDITOR : North, Tauranga and Auckland between 11th • 15th August. 
1 Details about A.C.E. schools and Dr. Howard!s meetings 

• 1 available from A.C.E. (NZ), P.O.Box 26-22S, Auckland 3. 
Veil/I. lllt.~. Joyn(!Jt, ~-••••••ma~a::zs■■•••••~=a=2~•2ssaa■ca:a::s~su2z:2c■■a2 
I w,u .so pieiued .to mee.t you and he.M 
o(i yowr. e.xpeltiencu wlth .the .schoot 
piwblentb. The hetp I ha.ve ILece.i.ved 
6Mm qowr. co1t11.uponden.ce a.nd now .ui 
.ta.llung wlth you ha1; e.rntbte.d me to 
point out to people e~a.ctly why and 
6Mm whom .:thue p11.obl.entb .a/le coming. 
Moht pe.opte who ca1te .seem .to be a«Wte 
o(i .them, bu..t (iew know the 1Lea4on .the 
p~obtentb ewt OIL wha.t to do about 
them. 

My .s.u !JeAII. old nuce ·wa..s .ui a. 
gtr.oup 6olL wh.lc.h .the/1.e wa.s no 

He/I. mothe/1. went to the He.o.dm.i.J,tJtu.s 
and compia.uted and ~ told that 
.the11.e • "-114 no-one eue.· to ta.ke the 
ch.ildll.en. oOIL tha.t t~hon. (0bvlou4l!J . 
.theJte ~ ;,o quu.tion 06 d.uclpUn­
.in9 the teacheJL. I • l.ly .su.te/1. 

• .sCJti.p.twi.e .tea.che11., o.nd dwt.ln9 tha.t 
tu.son WM taught by a. h.ipple 
. .te.o.che/1. who Wa4 teach.in9 them any­
thing but .sCJti.p.tu~e .. . .such .tlun9h 
a..s "What do you do when you/I. moth(!Jt 
40JJ4 you cannot do .somuh.in9- you 
wa.n.t to do?" and .the ch.Udti.en we11.e 
.then tau9h.t to thumb the.bl. nohu 
a.nd. do. othe/1. JWde 4~9¥14-. 

066e11.e.d .to ta.ke the lu4on, and .u. 
now dol-19 .so. 

R.L. KYOGLE, N.S.W . 

A Senior Nursin~ & Clinic Sister asks.~. 

DO SOME SCHOOL SYSTEMS CAUSE READING PROBLEMS?·· 
The following ia a true account about actual people contributed by a member of STOP~ CARE. 

"Before starting her child at school,;... had taught her the alphabet, and how to write 
the letters from left to right on the page, but after a week or two at school. she seemed 
to have forgotten all her ·mother had taught her. It seems that at kindergarten they start 
the children off with what they call finger painting - putting their hands fn paint and 
making patterns with it .. It is said to teach children direction, but .:... (a Senior 
Nursing Sister & Clinic Sister) declares it does just the opposite, for after a while her 

J .. child was writing from right to left. Another mother complained that her child was doing 
mirror writing. • • • 
..•• also found out from teaching the Scripture classes cit Primary School that at least 
half the children in the class· had reading difficulties, confusing 'b' and 'd' and words 
such as 'was' and 'saw', and 'left' and 'felt'. I was told by a doctor that this is 
caused by the child's eyes relaying an incorrect message to the brain. I be.lieve ft is 
called dyslexia. The infants teacher suggested to;... that it was possible that this 
condition could be brought about by the grouping of desks into lour, and having the 
children facing each other. The teacher said she thought children could become confused 
by being able to see each other's work upside down._ This is a very interesting suggestion 
as it may shed light on the comnun high rate of illiteracy. It is doubly tragic because 
ft is often found that a child with probhlhis, particularly in reading is disregarded by 
Nny teachers." 

Lelt..rs a'ld c;onlribuUons ar~ welccimed. We are espedally 1ntereslecl lo hear from 
parents the nanes and aulho~s of. textbooks or library books rec:omnended for use by 
schools. Porents need lo know that pr.ov1s1on hos been made by the EOJCGUon Deportlllent 
far parents to subsl1 tute books of their ·own choice in place of any boolcs they consider 
unsuitable far their children. Apply to I.IS for the relevant applicolion fort11 to be 
filled in.requesting the change of book. 

"THE \-JICKED PLOT 
AGAINST THE 
JUST, AND GNASH 
UPON HIM WITH 
HIS TEETH.11 

(Psalm 37.12) 

"THE LORD BRINGS 
THE COUNSEL OF 
THE HEATHEN TO 
NOUGHT: HE 
MAKES THE 
DEVICES OF THE 
PEOPLE OF NONE 
ffl="ECT . 11 

(Psalm 33.10) 

"LET ALL THE 
EARTH FEAR THE 
LORD: LET ALL 
THE INHABITANTS 
OF THE WORLD 
STAND IN Al~E OF 
HIM." 
(P_salm 33,8) 


