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As MACOS was an American reject palmed off on to Australia, so tho designers of 
· SEMP based th~ir materials am techniques upon discred_itcd and controversial 
American programmes and methods .. 

Thie l sinra-of "STOP PRESS" shows bow individual Ame;rican techniques have been 
.echoed in the Australian made project - SEMP. No matter what country provides 
the Case Hi stories, the stories · arc the same,· and better to learn our lesson from 

. overseas than wait to learn our lesson from our own harmful experiences in Australia. 
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In this 'STOP PRESS' we are 
including a critical re view of 
the Editorial and some of the 
UNICEF News articles, in or­
der to reveal their blatant soc­
ial engineering of children ta­
wards a 'one-world' dictator- - · 
shit1 government. 

d/4~ 

_pa~la,iy disturbing situation at a timo In history when 
pre world Is fast becoming one global community which, 
In turn, demands a global perception In the minds of • , 
people everywhere. (&d ~ ~~ 4~~,t 

James Eckenrod, Professor of Education at th ~ Uni­
versity of San Francisco, claims that the capacity for a 
global perspective Is In almost every child but i_t needs to 

carefully nourished. How can we provide this nourish-
me How can education be resha d to help youn 
people p ,. · ·e what is happening all over th d? 
How can the con ac · een life In 
ona's own hometown and life In far-aw3y villages and ef?m ~ 

/1@/Fr\<lfl~ + ~-0~. :· ' ~ tJl/ ~iJ EJ {:>~ I]} -\?~ 
C> ,., ·f}g·- -~· . 

l cities around the world be made more visible and vivid? 
~$ ~ ortunafelj) some lducalors and groups are working 

hard lo find meaningful answers to these and other re­
lated questions being raised today. This Issue of UNICEF 
NEWS presents some examples of new lnlliatlves being 
undertaken by ~ucators, teachers, parents and commu-
nities, drawn large · · d countries. 

f.J ~ tr JfJ (fl) t:,e;v v ~-.. ~ A/(J1f; T 1 ,arives have many names. Some of the 
1•~ sed are .. development education", "Internationalizing 

· fl n ~/rfv1YJ/j_~,~ 
l}JulJv LJ u;{J!J 

JohMy fs a model pupll. He repeats correctr ·., all the 
facrs and figures about Africa :f;!...'~.,s teacher h~~, 
~d _inlo his head. (ie. · 4/.l.a:.o~4,r\l, 

His reacher Is haepy because he has learned.his les­
sons so well. 

His parents are happy because his school marks are~) 
so good. ( f'~ .,. /;_" .:./..,,w ,;,_ ~ ~ 

And Johnny has said he fs happy that he does not have I 
to live In one of those African countries where so many. 
strange, different-even frlghlening-thlngs go on. 

of education", 1tgfobal development studies", •~~ 
tlon for world understanding", "intercultural studies", to 
~e just a few. But though the Tabefi may be d1fferen~ :\., 
as may OErthe empha5es rbece is e zommel'\ t!n@o ffiat J 
runs through them all-the recognition that all of man- · 
kind Is a single species on a~lanet and that all of 
us share a common fate. - ' 14,,•'''F/' co,~ lZ' .&.,...,'. 

Chlld;n who are free to le~y'fn life, who have J' 
Q9J had their creativ ity and Imaginations diminished ~Y "-~ 
excessive demands for conformity In their thlnkln.9 and ~ 
behaviour, are the kind of learners who are free to ~ 
develop new perspectives through which humanprog-t,;; ~ 
ress and human peace are more likely to be achieved. l · 

UNICEF applauds and §~pports the efforts being made 
to help children and youth In the Industrialized countries 
understand the situation and llves of children In tha 
developing world. Preparing young people to live con­
structively and cooperatively In tho wor1d of the 21st 

. century means confronting the global Issues of war, 
hunger, pollution, shrinking resources, raclal tension!!, 

·.economic strl e nd uses of tho seabed and of outer 
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The Clauroom In • GJobaJ Age. David C. King, Senior Associa!e of the 
Center for Global Perspectives, believes that the classroom is most useful 
as a place whe<e people of an ages ean ream to Qroc.es, ao1 dF>aJ wjth 
the great masses of information and stimuli 'Nhich bombard us. 

A Community Yenture---the U~CEF School Programme ln ltafy. The story 
of an innovative programme that reached out t>eyond the schools to th~ 
entire community is described by Marilee Kart, co-founder of lheWomen'i 
lnternat,onar Information and Communication Service in Geneva and 
Rome. 

Top Priority In the Famit:p .. Agenda": A Global Perspective. Ways in which 
parents can begin to ere~e their children for the 21 ct century are pre­
sented by Gerald W. Mar er and C. Frederick R.isinger. Both are on the 
staff of Indiana Unlve,sity's Social Studies Development Center . 

Development Ed\fl:aUon In Europe. The widening gap between rich and 
poor has prompted efforts to internationalize both schools and society. 
Jane Cottingham, writE' .. oo develop~\_ ~ues. reviews "flap in which ~ _ • . . ,, • 
these activities are being carried ouL (ftw:iv ~ ~ ~~ ,u.ul tL. ~.JI 

Peoria and the World: The Daily Newspaper as an Educational Tool 
Sallie Whelan, Director of EducationaJ Services of the Pft<)ria Journal Star, 
reveals many specific wa,r. an which students are using ~ enJiY~~g . I ·. , 
newspap~!!_ and connecting themsetves to the world. -~ ck< _:t;t ~ 
A Visit to an Engtlsh Classrocm. An imaginative teacher sJimutates the 
Interest of her students in the developing world. Joomalisl lain Guest 
gives examples of some of her ideas and teaching tecllnigucs. 

Now, tha Student Is 1he $ablect. Betievlng that "the in~r reactions ot 
the child to t~e environmenr are most lmpot1ant, Dr. Seymour Fersh of 
Fairleigh Dickenson University advocates a more siudent~ntred curri-
culum rather than content-centred teachil'IQ units. (m ~'tL- J.i~ t 1· 

' 
"canada Fast": canadlan "sludenb Study-and Act. John Boone, Na-~ 
Uonal Chairman of "canada Fast'', writes about the one-<fay nationwide • sjf., '4 
programme devoting one day of stucfy to theJJfobal dil~a. Students "~i-1»~ 
aJso forgo runch and~ the saved money to UNICEF and CANSA VEj'.J: ~/ ~ 

R~bert goes to another school. He, too, has been 1 
aught many Important things about Africa, but his feel- . 
™ about African life are verv different from Johnny's. 
His teacher has tried to make him "stand in the shoes" 

f an African child and he has come to appreciate how j 
many things ho shares in common with him. ~ ~ 

To be suro, these are two extreme and possibly over-'-' 
Sf?!C8, (&Jr . ~ ~~m.l a;~ 

- In searching for feasible soluUons to the.so major ls­
sues we are getting to the heart of the kind of society ·1 

New Vlsfas for Today's Teachers. A participant in UNESCO"s Associated 
Schoofs project, Ade/aids Kemochan offers an oveMew ol it3 etroru to &lmplifted examples, but \hey nonetheless represent the 

broad spectrum of teaching method,. and goaJs_betng 
lm nted tn the lndustrlallze<1 countries today. 

· ·niortu _lJ. t~I there are more ol Johnny's kind of 
· and teacher th~

0
t~~re are of Rober1's. This Is a 

~ WH-y! · ~ _ ., -~~~,?-

we want to live In and the kind of society we-want our · 
children ro llvo In. We are getting to the heart of the klnd1 
of community we need for our many Individualities ro 
flo~rish. (~a,.'c.<.,~t~~~~-1 

deverop_ education fOf" international understandfng.. -> ( G?c.L -~~ 2 
Seit-Discovery 11arough ~ ~ Aocording to Donll/d N. Morris. 
Director of School Setw08S tor the U.S. Committee for UNICEF, sludying 
about Ul'!.l{;EF helps chlldren d'""°9tt! --a common humani~ and an •. 
sppreclationof the dignify and worth of each human being.•• (#-rt.«. - , ... ~ 



THE HISTORY: 

UNDERSTANDING THE UNESCO TREATY 

ON · EDUCATION 

Under the Whitlam Government, Australia became a, signatory to a treaty 
outlining the policy for a centralized Federal education system. This Convention, 
titled "UNESCO TREATY ON EDUCATION and its Application to Federal Planning 
oi Centralised Education Policy for Australia and the States " was drawn up by the 
United Nations Educational, Scientific ·. and Cultural Organization (UNESCO)• 

THE IMPLICATIONS: 

Presumably the Federal Education Department will now be required by this _ 
UNESCO Treaty to dictate more and more to the f~ate Education Departments on 
matters of policy and . curriculum. While th -, Federal Government is bound to this 
Convention, the states are witho1:1t their independence. 

THE FINE PRINT: 

Extracts from the Convention a.re printed below, with our comments:­

ARTICLE 5. 
Para. l: The State Parties to this Convention agree that:• 

(a) Education shall be directed to the full development 0£ the human 
personality, .. 

We have already seen how 1b.is s-ection 0£ the treaty bas been acted upon -in the 
development of the Federally..:funded Social Education Materials Project, (SEMP), 
a major emphasis of which is human -development, and personality development. 
This is just o~.e instance of how the .signing of the UNESCO Treaty has caused' the 
Federal Government to impose its philosophy of education onto the States,; 

(a) ••• it {education) al.all protnote unde:utandlng, ~lerance and 
!rien~ehips among all nations, racial or religioue groups • •. 

For this . Convention to be correctly observed, children in school must be 
taught to tolerate the barbarianism of Idi Amin in Africa; musi be taught to 
to~erate the murder and oppression .in C~ina; must be taught to tolerate and 
culti\t-a.te friendship with Russia, wi'fhout condemning her repression of freedoms; 
must be taught to tolerate historically and 1understand 1 the obsessional hatred of 
Hitler. When abiding by the UNESCO Treaty, schools · must pl"omote t·o students 
tolerance and friendship to";Nards violent racial · groups .or Devil-worshippers whose 
religion involves torture and human sacrifice. 

By signing the treaty~ the Whitlam Government has pledged A~stralia to abide 
by these articles. · 

(b) It le euent!al to reepect the Ube~ty of parentl ••• 

The small print, however~ goes on to rest:ict this liberty, so that it is 
allowed only so long as it is 

(b) ••• in a manner coneintent with the procedure. followed in the 
State for the application o( its l0gislation. · 

In other words, the State will .allow parents" the choice of their child 1s educ ·ation 
as _long as they ch~ose what the Sta.te want _s to give them. · 

The UNESCO Treaty requires the giving of 

(b) •••• the religious an_d :nor~ ~<lucatioo. ~ tM children in conformity 
with their (the children's) o,VI\ convictions; and no person (child) 
or group of poraons (tb.e R. E. class) should be compelled to 
receive . religious insttuction inconsistent with hb or her(the child •.e 
convictions, 



UNDERSTANDING ·th ·e UNESCO T~EATY on EDUCATION (cont 

The UNESCO Treaty requires the giving of 
. . d moral education of the children in conformity 

(b) • ••:the r~ligious an. 1 ) convictions; and no person (child) 
with their (the children 5 own ) h ,.,d b 11 d 

( i e R E class s O\U c com pc e to 
or g~oup o£lip~russon1·nsstructio~ in~onsistent with his or hcr(the child's 
receive re g10 , 

convictions. --------------------1 
which •might explain · why the Religious Fducation ProJect Team a.pp~ars to 
½ave ado pted a Humanist, rather than a Christian, philosophy as the basis 
for their curriculum and mat crials, etc. And why they seem averse to instruc ... 
ting children in basic Biblical laws and doctrines acco rd ing to th e official teach .. 
ings of ·their parents• denomination. According to the Treaty, the right of the 
chi 1 d NOT to receive such instruction supersedes the right of parent 8 to give it, 

Para. 2: •The State Parties to· thi&. Convention undertake to t:ike all 

11_c_c_c_ss_ary meas_~_t:c_!! to ensure the application of _ the principles 
enunciated in para.graph l of this Article. 

11All necessary measur .es" have so far included deceitful advertising campaigns 
to ensure the acceptance of the American reject, MACOS, by our schools, and 
similar schemes to introduce SEMP into the system. We are currently seeing many 
instances, being .conveyed to us by parents, 0£ the SEMP philosophy being introduced 
into subjects under another name~ One teacher said "The Government may take away 
the SEMP materials, but they can't stop me writing the same thing on the blacW>oard. 11 

Apparently, this also has been deemed "a necessary measure" in keeping with the 
UNESCO Treaty. . 

Article 7 r 3quires the State Parties to the Convention to report to the General 
Conference _ of UNESCO upon request., giving information on all action taken, both 
by legislation and administration, to introduce the policies of this Convention, 

We have already circularized the copy of one of these reports (in Stop Press 7:2) 
in which SEMP was given as an example of the Federal Government's conformity to 
the Treaty, · 

THE SOLUTION: 

While Australia is still boWld to UNESCO by this ·Treaty, it seems unlikely 
that State Education will be free from Federal interference, because the Federal 
Government is committed to_ ·the introduction of these policies,, 

We suggest that you 1) Write to your Federal Member of Parliament, urgently, 
asking him to work for a reversal of the action taken by 
Mr. Whitlam in . signing the Treaty_ We must put 
pressure on this Government to annul the decision made 
by the previous Government. 

Z) Write to your State Member of Parliament, and to the 
Premier, and urge them to assist in ensuring that 
this State '\vithdraws its commitment to the Treaty. 

_ We are currently preparing petitions to this effect, and these should be 
available shortly. 

* * * ,:c .1.~ * 

N OTE: For greater detail of the extracts from the UNESCO Treaty against dis-
crimination in education worldwide, and the Repor" £ C b to 

• • . 1. rom an erra 
UNESCO regarding the 1mpleme11tatio11 of SEMP, sec 'STOP PRESS' Vo. 7 /2. 



11DANGERO_!,JS TRENDS IN EDUCATION" -

( Commentu, etc •• added by Ron~ Joyner) 
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(C.A R.c.: 
P.O. Box l ~ 1, S:mdgJtc 
PO. nox lh2, Margato 

( Maryland Federation of Ret)ubUr.an Women Sllldy Guide) 

THE ThtPACT OF FEDERAL INVOLVEMENT ON PUBLlC EDUCATlON 

~· For many years, public schools throur.hout the Uhit~d St.at es placed· 
~ major emphasis on the intellectual devP.lC\pmcnl or our children, on their m~stery 
~ of basic skills. such as roadin~, writing aJ\d mathemn tics.. Competency in physics,. 
~ biology r chcnustry, geography, and chrcnologir.al factual hislory was requir~d. 
t vocational .and commerr.ia 1 courses Wl~r c also available in m,.:;st high schools:. 

Cognitive learning and scholarly objectivity were stressed as lhe basic approa,ch 
to education at alt levels. As. a result~ our nation prllcluced a la.rge, well­
~ducated middle class .... our greatest strength. We can ~'\ke great pride in 
the fact that our schools for generations produced a socier.y founded on i;espect 
for the individual and an unshakeable belief in his worth ~\nd dignity. . . ' . 

There are n9w, however~ ominous si~ns ihal the educational establish-­
ment is letting us down. Altho~gh per pupil expenditure rose 64% in constant 
dollars between 1960 amt 1973, the last 12 years ha,·e seen a steady decline in 
our national achievement scores. For example~ betwt!en 1963 and 1974, average 
SAT veroo.l aptitude. scores dropped 40 points. Our high sch<'ols are graduating 
functional-illiterates. In an article in U~ s. News and World Report, November 
24, 1975, it was stated, "American teenagers are losing their abilhy to commun-­
icate through written English" and "Only one percenl ,~I th~ m.ltion's 17 year olds 
can balance a checkbook and only t.en percenl can compute a taxi fare." Many 
teachers and administr~.tors have respond~d lo si1c:h h.riclings by calling for 
abolition of all standard testing. 

But if children are learning less~ it is certainly costmg much more. 
From 1950 to 1974, while school enrollment nowhere near doubled, total local 
state and Federal tax expenditures for educ~tion climbed nearly tenfold, . from · 
$6. 7 - $61. 1 billion.-9A'- a_,4"{.,1,_L.:~, OW\I ~ ~ ~ 11-7 •6% 1-, l~ 

. ~,~ ~ MA~~~,-lt.~,~l~tz. J:w/'16~-t7 
Academic freedom and the development of indi\'lrlualily are being ·r;t ~ -<'$:~% 

threatened by a shift in the nature of e~ucationa( materials and teaching techni- ~f ~~ 
~- Many observers of the educ.at.ion scene ~lace mud .. cf the blame for t~e ~ 
deterioration in our schoc,ls on the mcreasrng involvement of Federal funds m ../ 
P.Ublic education. According to an article in the New Y:~rk Times for Dec-emper 

· 10, 197 5, the Federal Government spends $7. 4 bilhon a year on education, and . 
it was stated that if the Government's education· admjnist rators have their way 
the role of the Federal Government wlll climb to $25 bill.um a year~ 

There are other danger signs worthy of citing: 

· On February 16,. 1976, President Fbrd, addressing a Washington . . 
conference of high sc~ool princi~als, said he believes y· .. ung people are growing 

1 



________________ ..,...,,,. .. ~ _ .. __ ... ~ 

•·cynic;al ,lnd .,lkuah!<l • Crum ,,,.. :\:11 .·r11·J11 . :ystcru and pointed out that it ls 
\fp to Ute educators lo 'fuul ways '" ins)Jarc.• faith 10 the nation's lnshtutions or 
?aw and f!OVernment. He also urgt>d Che a>rmcipals to face what he calleJ 
'alarmi~ lrt:nds" aw:.y f roan trad,tionaJ educational values. · 

·nae New Yo1·k Tunes /or November 7, 1974, reported "c<1Hece 
tcxtl>ooks are beinl-! simplihcd t(• meet lhc neeJs of the poor reader." 

Newsweek mag.t~tne on l)cccmbcr 8, 1975, ran a four page feature 
article entitlrd, "Why Johnny Oln't Write . " 

U.S. News and Wo1·1tt'llc,port fo1· September 1, 1975, contained a 
special 16-page section on education entitled, "Crisis in ~e Schools." 

Woman's Day for September 1975 carried a perceptive feature article 
entitled, "ls Your OliJd Getting a Really Good E-0uc.ation?" · · 

. Reader's Digest for January 1976 rah an article on "The RJror Over 
School Textbooks.•• 

And here in the S!ate of Maryland: · 

The Bowie Dlade rcportt!d vJ\ May 15, 1975, that "all new teaching 
appUcants in Prince George's County public schools will be required to pass a 
spelling and grammar test." Montgomery .County has a similar test for·teach- · 
tng applicants, but it applies only to Enghsh teachers. Many teachers have 
tailed these tests. Does your county 1Jffer this test for teachers? Have you 
atuc:U_ed the English test rcsulfs for the students in your schools? 

An Anne Arundel County Grand Jury in March 197'5 recommended 
that the public school system "return to an emphasis on fundamental education." 
The jury's committee noted, "'it was distressing to learn that some children ln 

~high school cannot read" and recommended that "reading., wciting and basic 
math should be stress<'d." 

A Montgomery County Grand Jury report in March 1975 called for a 
study of the policies and practices of the school system with respect to Its · 
contributlon to the problem of f uncUonal Uliteracy found among juvenile 
o!f end~rs. "While only a few cannot read," the report said, "many are so . 
poorly educated that they cannot handle a decent job. These people were., for 

· the most part, cdc.Jcated in Montgomery County Schools." . 

. The Washing'ton Post in an article on January 30, 1976, reported that 
the results of-th~ lirsl statewide testing program in Maryland schools show 
that whi1e. the abihty of students is.about at the n3;ttonal average, .t.heir achieve­
ment Je\·cl faJls markedly lwlow the n:tlional norms. The longer students stay 
in Maryland scl1ools, the test results indica _tc, the further their achievement 
level falls bcl6w the nat10nal averag t?S." 
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What has causl.--d this acart1m1ir a•!l1ic\·emc>nl dc-clinc and erosion 1ri 
our public schools? The search for answers to this queatjon js tocuslnz 
attention on what the schools have substituted for academic ed1rcatton. Class• 

oom emphasis has clearly shilled to values an'.'.1 atl.ltudes. 

EMPHASIS ON SOCIAL ADJUSTMENT AND PERSONALITY 
DEVELOPMENT - ARE OUR SCHOOLS CLINICS? 

Schools today are more concerned with your children's attitudes, 
beliefs, emotions and feelings than providing them wiffi a basic education. Why? 
When did thii; happen? 

· Today's Education - NEA Journal for January 1969 stated on page 30., 
"F\Jlure-tbink suggests that between 1970 and 1980 . a number ol new assignmento 

•and specialties will materialize if present trends continue .•• 'Fvr one Uti)'\g, 
the basic role or the teacher will chang e noticeably. Ten years hence it should 
be more accurate to term him a 'learning cli1?-iclan'. Thls UUe is intended to_. 
convey the Jdea thal schools are becominr: 'clinics' whose purpose is to provide 
inilividualizcd ~sychosocial •treatment' for the student, thus increasing his . 
value both to himself and to society." 

The fulfillment of this prophecy is a major reason for our concern : 
today. with the state C\! the pui>lic schools. The principal push for ps:,choaoclal 
education has come from the Fcder-.il Government involvement in public· 

-education projects and directions. ''-5> a..o A-' -cu«t£ ~~ 

ENTER THE ROLE OF FEDERAL FUNDS ~~~!4!:f 
. ~«at. .. l ·o... .-

Emi>hasis on cognitive learning was shilled to emphasis on lhe social 
treatment and personaUty development of our children with the passage ·of the 
Elemen~ry and Secondary Education Act o! 1965 (ESEA). A copy may be 
requested from your Congressman or Senator. Over the past ~cade this 
legislation has all . t1>1-bilUons-of-<>tW-Fedenl ara to educatlor.a.l 
il,Jeor· 1_ curriculum developers to change our public school system.. e 
· rally-fmar.ced researchers have _developed ¥isychosociaJ courses of ·study 
~ewritten textbooks. and produced educational fl ms and teachinu guides ·to • 
implement the "new education," the educational approach stressing mental 

~allh and healing.• · 

LOSS OF LOCAL CONTROL? 

ESEA funds have also financed new teacher tral.nlng programs and 
established regional education laboratories aci-oss the'nation to accommodate 
the new education. The nationwide system of l~boratories was set up under 
. Title IV of this act with a grant of $14 million from HEW. The Central 

· Atlantic Regional Education Laboratory (CAREL), organized in 1966 with a 
$450,000 grant from HEW has had great Influence on Maryland ~ducators • 
Often,' inriova·tions, trends an_d experimentation are determined at regional 
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l~boratorleB, and our b'~'-" sup<·•:••1tc·.•:•ll-,ol:1 ;uid Blah~ B.;)ar«f·of Education age,,( tcchnlc,ucs a•;-- <')o.\tl , \11\(!( ilT,T ! (~- .ua ~~ -~I c.(TI,l~;.\{IOn_t1u!-1l.ication Pacesetters 
Implement Jnto thC'ir own t;y.slt•ms wl,al has IJeen presented to them through In lnnovaUo~, l>.n:um1..•n\ · t0£-'2010'3-\;<.l. ~ ~ Q~ ~ 
t.Ae regional Jaboratorjes. . i.v ~" ~ \ ..d_ 

· ln &·1,kmhc,· H)13. \hl! E<\uc-.\hon l'rofessions l'k:?ve\opmen\ A\:\ ·q. 
The Education OJ111missio11 of U,c States (ECS) Js another ccnler (Tilk V) ~rnnll•<I $5. 9 million tu 21 in~llh1hcms of hi~hl'r rduca\ion m \C, 

for determining educational trends and legislation that aflect your school slate·:-. (includinl-! lhc \Jnn•t•n;ily of M.n·yta,un and \he Dit.\ric, ut ())\umb 1a 
system. Your tax doJlai"s support this center. · Write lo the ECS al 300 • lo , r., in 459 change a1~cnts 
Lincoln Tower, 1860 Lincoln Street, Denver, O>lorado 80203 for inform­
ation and subscribe to its newsletter. 

It cannot be cmpha1-ized lro st, , 1ngly that in order t9 partlcipate 
eflectively in education al thl' l0t·al fovel, you must be aware of legislative 
developments on educational practices and policies at both the St.ate and 
.Federal levels. · 

--» TEACHER TRAINING FOR NEW PSYCHOSOCIAL 
AND PSYCHOMEDICAL EDUCATION · 

. To further accommodate the new psychosocial and psychomedical 
education, in 1967 the U. S. Office of Education funded nine Teacher 
Edu~alion Model Programs known as th~ Behavioral Science Teacher 
Education Program {DSTEf). Receiving funding under this program were 
a number of universities, as well as the Northwest Regional Educational 
"Laboratory based in Portland, Oregon. (Information on the program can 
l:5e obtained from the Office of Education P-.~blicatton #OE-58033 - Element­
ary Teacher TraJning Models.) 

~ CHANGE AGENTS - INDIVIDUALS TRAINED TO EFFECT CHANGE 

CJmpgtt agent training and programs ~ave been financed Wlder Title 
III o! lhe f;SEA continuously sim·e the mid-1960's. Operations of the change 
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The Univ<'rsity ~,r Maryhml studt•nt newspaper The Diamondback., dated 
February -?.? 1974, cxplait1s h:,w _r:\l.lal att1tuJcs of college students wcr(' altered 
hy "l·hang(• ~\~c.-nls... Al l'w_lJc~i11fiin~ ul 4' cultural study, students' racial am­
ludl'ti wel'c mt!asurc.•d b)· us,· c.•J .t Siluatlo,1 Attitude Scale (SAS). rttc ·articlc 

U
xpJains lliat ,by usin{.t da~•. from _ the SAS, :•change age~s" ~ere able to "bring 
tudents fhrough progress,ve stages of atfJludJnaJ change wJthout their being 
ware or il." Could not th~ same techniques be used to elf eel changes m 
cligious and polHicaJ attitudes and convicUons? · 

--:> PEHSONA~ ~p l~T~RP~~ONAL PROBING 

''Magic firclu", talk-in or groEJ?..!!.1scussions: The teacht?r gathers 
the cluldren into a circle whcr(' lhcy arc encouraged to discuss personal 
feelings alx,ul onc_,rnolhcr, their par('nts, and homelife. F.1mily siz(:, 
advantages and dis,tdv.in•a~<!S, comparison of toys, vacations, and clothing 
may be aired. F.unily confliC'ls, anxieties ., worries and fears are often 
rewalcd. 

!!1lcrpersonal .HcJ~h_.!E~ Maryland Board of Education By-law 
321:1, datC'd January 1970. has mandated.t~at aJ :tw • ls 
include an interpersonal HcJationships m in all classes K-12, inter­
spersed lhroughoul'lhc enlir(' curri um. Domestic relations discussions 
arc found therefore in alt class . II is compulsoi:x, and children may not 
be excused from thest:- d1scussi 1s under any circumstances. The program is 
idc-nlifled as .fucus Area I of th 1-amily Life and Human Development curri­
culum. -ln8id£'-0ul: AJ.1 c nrntary social studies program for grades 
a11cl f> ('nl1ile'cr,·1'fnsi<lc-0.1 ., r.n\'.ouragcs students to discuss their (eelings 
befc,r("> clurin, ·and aflM• th · >arcnls have obtained a divorce. The lea er 
trainin~ course ~sC's a t;,pe of suc-h a 1s article 
or .Fl·bruary 1, 1973, ent 1llcd ''TV Probes Children's Emotions", descri~s 
lhis t:.erics cnorctinatcd for educational television by the Nal1onal Instructional 
TV Ctnter. ft imhc-akd that by 1974. 9-million children lhrou:;houl the U~ S. 

VlflRNJNq: P~, 5 ~ fYl P ~ ~ ~~ ~ 
~htZo ~~~~ -::;:u-~~ ·cd~~v~

1 
f~~(, 
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wcr~ exptt"l~d to view this seri,•s of /alms droHng with situations that arouse · 
chlldren'§ drc:pest <>mor"ions, such as dC'a th I divorce, c:-hllcU'lood crushes and 

1he emotJQnalJy b.ltlerc.-d C'11fld. • · 

Who ()Jmes to Your House?: Another strategy orten used 1n 
Maryland schools is "Who Comes to Yo1:1r House?" Hel"e, children are 
asked lo code who comes to their homes and to note, among other things, 
the religion and race of tht> visitors. This is one of the teaching strategies 
ouUlned in the book Values Clarification by Simon, Howe, and Kirschenbaum. 

· G{.ucc-,c'. ~ $EmPJ · 
➔ DIAIUES. LOGBOOKS AND O'lHER PROBES 

~ny Maryland schools children are being required to Jte 
(diaries d;~ii~ with their homE! lUe-an<J most personal emotions. The 

Values Oarification suggests 15 kinds or diaries students might keep. Amo 
· em are diaries on religion, politics, budgets, hostility and anger, and 
ancl"'lcw l! □ ln•s /IL ;,.., S!' €:1!'.lP) · · ~ 

I 

Logbooks. used in conjunction with many language arts series such 
as Contact, Impact, and Scholastic Literary Units, are vehicles for children 
to reveal their -reactions to short stories. There are no right answers, only 
personal responses. 

The ppen-ended question ls a:iother technique used in getting at 
attitudes. belie _fs, and values. A few examples from a Maryland curricu}um: 
"Complete open ended senlen ·ces - I get apgry when • • • • Fear is •••• 
anxiety is • . • . . I daydream when • • • . The srealest source of conntct 
with my famlly iP • • • • :• 

ROLE PLAYING 

Role playin~ is a much used tool in the new educatJon. lt serves 
a dual purpose. When children portray roles and react to the actions of 
others, in a contrived situation, they reveal much about themselves. Ible 
playing also increa&es the acceptability of a previously unacceptable situation. 
Some examples of role-playing siluali_ons used in Maryland schools are: · 

-~-- - ----- -- --

~ . 

?olc-play being <J.cwl< and coming ho~In-d~r parents 
sitting in the living room with friends. How woul 
past lhcm without their knowing? (7th Grade Engllsh 

f.lole-playin~ coming home at 4:00 a. m. when you were suppo 
to be home at midnight. How would your ~rents react? 
(10.th Grade Diology Class) ,_ 

Role-play your mother finding marijuana in your bedroom. 
~ English Class) 
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l~te-ptav: "~ \.it;y .w1rh sc\'.t'!r,tl years of schooling ahead ol him\\.s 
confronted by a glrl he has been dating. She tells him that be.ls 
the faU1('r 11( her t>xpe~t€'d chl!~, and she d~mands ~hat he marry 

r. U n<>Hher professes to love the other, what should the_y dd?" 
(IO"'ffi Gracie HeA1e F-conomics Class) · 

Many people arc-now voicing c<'nccrn about children revealing their 
emotions, feelings, atliturlt•s and opinions to change agents -and teachers. Last 
year arllcles appeart>d in TI1c New Republic, The American School Board 
Journal, Psyrhology Todax_, ~d Lea_r"..!''!-' ~tagazidek qu~slioning the involve­
ment of s~hools in psyrhul·>1pcal pryrng and recor - eepmg and st.ate i?ler­
ventlon _ in the lives•ot children. 

SOCIODRAMAS 

In addition tt> the concerns raised above, there are legitimate question! 
regarding techniques or political, social and religious indoctrination. One such 
the Sociodrama, i_s a tool for analys~, for teaching a general princ_jple, and · 
modifying exist_i_m~ behavil)r 

In two such performances in Montgomery County, ele ·mentary school 
children were shocked by a violepl murder followed by_ the chant "while trash" 
and in the second, by obs~ene la~UAf!C_l\2~:;:z=m,P.anying the .Af;,Al.,,.1 

message ''God is dead!''(~~ {J,(d,., ~ .. ~~ 
Psrchodrama ~an be indoctrinating and coercive. Is not a logical, 

rational, cognitive approa<'h Co_s~10I.1gkal and political problems preferable? 
Try to have i,uch drama groups previewed before your child is exposed to their 
performances. 

CONCEPTUALIZED SOCIAL STUDIES - WHOSE CONCEPTS? -
WHAT CONCEPTS? 
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Ctmccptu:JI s'>c-ial sfucfu•i,. ar<> a:s1~1II_\. i,sy, : hoJ.,1;;1caily bas<>d_and 
t.:iught only t,y teachers M: l10 l1ave recch·<>cf in1ens1vt> m-s<i:-v1r.e tr:am1ng. 

One <•I the mo.st c-<1ntrmtcrs1af Fcdc-raU.v-tundcd social studies 
pr()f{rams ln U1<! United Stales ••• aa1d a slucfy ust•d ,n Maryland ••• i.s · 
Man: A O>ursc of Study (.MACOS). fl · · - . •lcnwnlary sr.hc.-ols in 
nearly e, ·ery state. Ch· million Federal lax dollars w iven . by 
the Nationa · unwtion (NSF) r,--.r lhe development and mark · of 
MA · ty-eight publishing firms refused to pubhsh the MA COS cur r 
culu ecatt~!" of ·Hs controversial makr-up. FinaJly, NSF entered irito 
what amounted · to federal subsif:fi~s to an utfl,eat publishing outfit, permit tin 
the fo Wldercut prices to thenation'spublic school systems for conventio. 
nonsu · ed course alternatives published by reputable textbook publli 

The purpose of MACOS, as its supporters readily admit, is to get 
children to question this society's most cherished yalues. 1be result 
according to a J{eritagc Fbundation slu<zy is that children C.()mc, to believe 
there are no moral absolutes. Among _other things, lhe course introduces • 
eJementa1-y school children lo lhc r.onccpts of adultery, caMtbalism, killing 
female babies and.old people, t"hild m'lrriage, wife-swapping and vlolenl . 
murd _er. The p. G. County school system removed MA COS from the class­
rooms in August 1974. For more information see the Congressional Record . 
for April 8, 1975, pp. E1568-70; May 6, 1975, pp. 3700-02; May 7, 1975, ~ ­
pp. E2268-'l0; and May 21, 1975. pp. E~58~-2. . . . ·1 

Despite the ontrovcrsy created by MACOSJ' a sequel to MACOS-!o 
high schools called 'E><ploring Human Nature" has been developed at a cos · 
to the Federal C.Ove 1ent o! $2. 5 milHnn and an additional NSF as 
made In January 1V75 to,prorn m~r e s program Jn key target ~ ,-j 
areas, including Maryland. Use of tax money to Jc,bby for~ prescdbed ·, 
curriculum throughout the nation conlrasls vividly with earlier days or l 
American pubJic schooling when parents and the local community determined ~ 
what schools should t~a:_c::h::..::a:.:.:n:;:d:..:h:.:.:o:;..;:w..._, _______ ._..... ~ 

s to receive fundin,: jn 1977 is the "Human Sclenr.es Pro m".f 
Accorcii to O.mgressman John B. Conlan, of Arizona, "Like MACOS, t e • 
Jiu man icnccs Program is a S()phisticated and _lethal assault on Judaeo-
Christi n !amil values rivacv of students and their families, and the 
m nlal calth and develo mcnt of young adolescents. .. • • • • 111nstE'ad '-
learnin lhrouch normal methods • • . • JI. )2 and 13 y(>af olds enr ed in ~ 
(this) pr am become little investigators and opillion polJst · olJecting 3 all manner o on their families and friends g social, moral, · 
reli&ious, economic an po ac 1v1 tC's and beliefs." j 

Another controversial social studies program funded with .Federal~ 
money through a U.S. O!ficc of Education grant (NOE6-10-182} ts the ffiJda 
T3.--~_Curriculum for Grades J-8. ll is based on key concepts such as world 
~ ·ernmcnt, lht? elimination o! ethno('enlrisril, and uses sociometric t~ 
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sudi ,jS ruh .• -playani~ ., ~0t · 1o~T.1n,s .u,d ttiarac-s. The C'\•n,·cp\ "I a wo-r\d commun­
!!l:,.ls lnti-.HlUl:"-'tl an<I pa.11,1•1h•d bt·l••n· lhc -~ludcnt has sluclied his own C'ons\\-
tutlonal form of ~ovcrnmcnl and nallonal history _ 

_.:;.-- ---
/ _,_,.,--·1~1e N~li11~1al 1-:_duc·at, .. n ~ss<•t·1alion (N~). ,'!'e inJl\\c-n\\a\ na\io 
a<'hers uh;amz.ahon I a:; s1>uns~•rm~ anti promo,tmg A Declaration of lnle 

depen<hmct!: Educatio11 fur a Gl<,bal 6,mmunily". The objective o! lhls 
ca~1paign Is to climin~.1t,, rn<1r•,idual n.itions and national governm ·ents ••• a 
concept generally supJJorlc<l in r.ont'C'}Jtual social studies classes in Maryland. 
The Prince G~:or~e'ssclh•<•I _ sysl<-m his .•lrt'ady implemented the social stud! 

rriculuiu 1.~an: A Global Vic-w whirh J>rumoles the world government !'l~~· 
.M land Congresswoman Marjorie Holl.has been an outspoken critic ~e 
bcclara · lerdcpl•nrfonrc. · (.)N -

. In this bicentcru1iaJ year, it l\"OUld be most appropriate to Jn.ftJate 
and support legislation requiring all Maryland children to stuct,, the chrono­
logical history j.'"r tilale and our nalion ln a w!!Z::tt; K-lZ currlcuiWlOI 

(,tEIID~~s-=- ~ ti~ 6ea..e,,,/Tlf? · ~ ~ ~,:/ 
VALUES EDUCATJOJ(/: WffOSE VALUES? • •• 0 1 NO VALVES? 

~ 
Throughout Maryland, tc-achers are using a controversial values 

clarilication approach uC'\'C'lup<•d by I/Jui~ Rath, Merrill Hatrnin and Sidney 
Simon in their book VaJu~s ancf -reaching. Also in use are the teaching 
strategies for clari.ryinl-! v.>lUt?S (oundmthc book Values CJarilication Uj . 
Simon, Howe and Kirst'hr.nooum. It is most important for you to study these , 
books. They are available at libraries and book stores. (SP-tn.P ia da_a~ ~ ~ 1 

n1e Federal Gov"rnmcnl through the National Endowment for the 
Humanities has Jundcd a -:J-year pilot program for values education, grades 
K-12. It Js entitled, "The Ethical QJcsr In A Democratic Society" and Js 
now in use in Tacoma, Washmgfon. It will serve as a model for school s. 
tl1roughout·the nation. 

As de.scribed in the curriculum guide, \·alues education will be pro• 
grammed into lhc social :-.tudics~ languag~ arts, and health curriculum. With 
each aspccf of the ~u.rrkulum, c-hildr<>n v.m confront values conflicts in the 
course material and a l~ontcmporcl ry ,·crsion of the same moral dilemma. 
The Ethical ~est ~PP.roach points out that the teacher can move from the 
personal \',llues difomma lo thE> histor-ical, or from current events to a 
personal dilemma, depemhng on circ-umstances and interests. 

Many teachers .ind students complain that this lype o! approach is 
a hodge-po~c.lacking suhsla1~1i\'e content. In adcl.ition, since it leans heavi;ly 
on personal prcCcrcnccs or U1e dassroom 1eacher there is no assurance th.at 
4iCholarJy objeclivily will lxi maintained. 

Thi.s point raises lwo mhcrent and conflicting problems with values 
education, in gener.tl. On the one hand. lhe teacher may actively teach his 
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own IM•int of view, ('cnsori11~ 11..il olh<'r tlw,•ries and J>hilosr:phles. On the 
other hand, In all('mpling not to do S•J, he may teach all values, and at least 
by dclaull anivt' al Uu.• posiUon that all values are equally valid. The latter, 
of course, is the wsis ot situation ethics or moral relativism •. There are 
no nlflr.&J absolutes. AnyU1inl,! goes. 

Many courses of study in MaryJapd schools have already lncoip­
oratetl vaJue conmr.ls al all Jev(•ls, and your children are dally role-playing 
or evaluating value contli<'ls situations. An ex.ample of a moral dilemma 
presented :1t ~he junJor high fovel is lhr "AIHgat'lr River" strategy, a 
situation in v.hir.h lhl' 1;tuci('nt must cleciJr. whether he agrees that a young girl 
should allow herscU to be seduced .l,y a ferry boat pilot bef01~ he lakes her 
across an alligator infcshid river lo her lover. In the strategy the girl ~s 

'

agree to be seducc-d and when she finally reaches her lover, she ls rejected 
rby him. He is unable to accept lier c mg an 1mmora 1 • in 
tur nen •a u . r. Each student is asked to express his 

rsonal reaction to the- sloty. GcneraJly, the ·students are led to conclude . 
hat Utcrc was no alternative for the young girl, and the message comes 

'through thal }VC must ,·onmromise our principles and values to achieve our 
goals. This, of cou1-se, p,Jscs a conflict for many students who believe in)fle 

bsolules of right and wrong; the- quesnt>n involved in this example .was_J,h'e ·. 
mandmcnt "Thou Shalt Not O>mmit Adultery." 

Is the surviV.\l game in your classrooms? Is this game cqnditionlng 
children to think in terms of an individual's ·worth ·lo .soclety and desensitizing 

. him l~ .icr.ept murder a.,; a viabJe soJuUon? wm Jt prepare the child's eventual 
acceptance · of Chr concept found in a totalitarian society Uiat Jn order to have 
a t .-uly phwne..f ~1:>1)d sot il·ly we musf e,run~ away the def ectivcs? Our country 
has always protected the l'ighf t1J life of each individual regardless of his stagE 
or condition; hi~ worth ti) society is not a factor. Jt is important toi: the 
Maryland Stale Board of Education to know of your ·disapproval of ihc "Who 
Shall Survive" sth1legy. 

~, to> 1).1.L ~ ~ ~ ~ ~ ~ U4,c.., 

~ .t&J.. ~ (_a-..d.., Llhd~0~ ~ ~ ~) ~~ 
·IU.P..d..,, ~ ~ SErnP ~~'7/-fiA., ~ -~ 

GLOOM AND DOOM 

Too many stories in our children's reading series andlaJliUage arts __ 
books dwell on murder, violence, suictd,: and vm,atural death. Such a serles 
ls Voices which is approved for use In our Maryland junior high school English 
classes. Jn Howard County, at the request of a parent, lhls ·series was re- · · 
evaluated and found to be overwhelmingly morbid. A more suitable selection ) 
was substituted. ls Voices in.use In your county?~ o:z,,rJ ~ +:;,~ 

The Ginn 360 reading series ft\r eleitary level ls also causing 
inrents concern because or the violence and sible emotional In ur to their 
chlldren. Jn some states parental permission ls req red be ore students may 
use the series since teachers do not wish· to a sume the responslblllly for 111 
effects froni the series. A teacher's manual commenting on a story called 
"To Turn a stone" quite candidly admits that "many pupils will !eel emotionally 
drained after reading the story." Would such a reaction Indicate that the material 
presented Is beyond the maturity of the student? Does your school use the Ginn 
360 series? L.., p:\ 
~ · . · rr"' sem , 
the publication Valu~s and eachlng ll lfJ suggested, · 

"Som mes a teacher has to contrive a situation ln order to dents b on 
the vel of mere verbal res nses Occasionally. we need to shoe students 
tnt an awareness of what they are for and against." Thls concept was us · ln a 
r e-playlng situation in a unior high school English class when students act 

t the short stor e otter • In the story the winner of an annual loller 
l stoned to d t by a mem ers of the town, children included. When tl 
st ry -was role-played, the students wadded up their notebook paper ~nd 11s~oed" 
a c mate to death. ls it necessary to involve students in such an em nal 
learning · e" Most parents are av.'clre of the · · shows 
have on their children; ecome aware of the impact violent 
games and reading materials ln school have on their children. 

"-,.\. DEATH EDUCATION- A SOCIOLOOICAL OR RELlGIOUS ISSUE? . 

. In a second grade Human Develol)!l)ent Curriculum Gulde, children 
are asked to discuss ~~ir experience with death and their personal loss of a 
thing, frlend ~et. · __ 

the sixth &rade Outdoor Eduration program, students visit ~en:,et;«3es 
and at;asked to lie down on graves to imagine what it ls like to be dead. The 
are as ed to consider the use o! land for burial as opposed to the crem~tion 
pror.e s. They are often asked their personal beliefs about death. 

a H·oward County high school. an elective Sociology class visits a 
r to learn the costs of a funeral and to observe lhe crematorJwn/ 
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Some tC'a<.:ht.'rs a re> .iJ-ccc-i\ · inz h-.1jning al lhe University or Maryland 
Jn a course on neath anrf Suir.idoJng,•. Are teachers bcin~ trained t" understand 
all religious and moral attitudes toward deaU1 existing in our pluralistic sc,clely? 

Creative writing classes o!lcn use the strategy from Values Clarrn­
~ which asks students to write. their own epitaphs and obituaries. 

Why should the public school classroom be imolved with death education? 
Are students' attitudes and feeling toward death a result or religious training 
because death ts a religious issue? Or is death a sociological issue? What are 
the children in your coW1ly studying ab:Jul death? 

DRUG EDUCATION 

Read the drug curriculum for chool. Drug education is taught 
K-12. Attached is rttc e rom the publication Cr , d Delin uenc , 
April 1973, entitle ., "Drug Education No Panacea." The ar · le explains a 
study conducted the University o( Michigan by Dr. n. B. St rt. His study 
revealed that th use of drugs jumped from !4 to 36% among st dents who 
_received drug e · ucation. It revealed, "There ·was a 36% incre in the number 
of seventh grade who admitted.trying IT'~rijuana. Then er o[ marijuana · 
and LSD sellers in eased among students who had the co se and their level of 
anxiety about drngs · au eir effects steadily declin • The control group 
remained constant." Dr. · " problem is that no effort has 
been made to evaluate programs and many o~ them may be harmful. His con­
clusion is borne out by more recent analysis undertaken by Federal drug offi~ials 

· who admit that much o[ the grug education used for the past several years 
throughout the United St.ates has been ineffective and may well have caused more 
~ problems lh:ln it has solved. The subj~ct is also dealt with in the attached 
article entitled, "Goln 6 About 'Drug Abuse' Education the Wrong. Way.,, appear­
ing in Human Events for March 30, 1974. 

SUMMARY 

It has become apparent that although the cost of public education is 
climbing, the g_uaUty is declining. Basic academic skills and disciplines are 
not longer of primary importance in many public school systems. Classroom 
emphasis has shifted from leaching subject matter such as history, geography, 
grammer and foreign langtL1ges lo discussing values and attitudes. 

Until recently, it was the a c-c-epted wisdom that if a child was taught 
basic skill~, ord~rly thought, and a perspective view of our heritage, b~ 
!he tools with which to develop his own values. America had strong, independ .. 
ent, local school systems that disseminated a dive_rsity of philosophies and 
reaped ' a rich harvest or the crcaUvity that accompanies indl\·idualisrn. . Daniel 
Webster once wrote, "On the di!lusion of education amopg the people rest the 
preaervation and perpetuation or our free institutions." 

Today, cultivation of individualism is replaced by emphasis on teaming, 
group ~oals and ronsen~. And dillusion of education has givP.n way to infusion 
of federally financed curricul 1.nn dcsignE.'d to produce a conformity of values, 
atUtudcs and behavior throughout the- countrv. 
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~; U.tl.Y!' cduc~tion ls obsessc,;~;~ - va~ u~ s c~rm ~a.t : ~- ~u$e 
tl)toU{;h affective learnmg, baRcd on emr,tions and feclin~s -, \nstcad ol c~ni.Uve 

arnin~ based in knowledge aurl fact. The new curriculum is saturated w\th gr _ 
rk, peer pressure, moral relativism and psychological stress. 

Children are poked and probc:d lC\ reveal their inllmate attitudes d 
feeh s to ~ -and abcl,llt, each olher. }?:ressure of the peer group l -- U{;ht to 
bear on dissentiti~ inciividualist. Any 1::,_havior ca1!_he egitlmatc wh~n 
the group san ons..iL, · · 

The immature mind is being asked to cope with such things as populatlor: 
control, abortion, racism, pollution, drugs, ~un control, death, and explicit sex 
education. The child is placed under immediate pressure to adopt group values, 
instead of having the opportunity to grow and make his own choices In his own 
good time. The effect of such C()nstant stress and- psychol~ical shock on the , 

rsensftive young mind can be mental JXlralysis and passive surrender, some . 
, psychologists warn. The ~phasis on fear and catastrophe fortify the need td 

I
I herd together and identif~ with a strong leader. · 

We had better become aware of the profo und effcc!s such mind ~d 
behavior molding c!forts can ha,,·e on our future society. Free societies r£=qu1re 
ethical commitment and freedom is only pgssiblc with a strong set or beliels , 
and moral standards. However, these belie.a.s and standards should be imparted 

L·by the family, the church and the local community, not develo~d and promoted 
by the Federal government, thrO'Jgh the school system; using taxpiyer dollars. 
Federal funding means Federalguidelines which may not conform to the valuea 
of the parent and community. · - · 
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F~"t•.•nu<J, ~ • "}-.-v ~' th'/ ~ 9->v Ile,, - For many years, parent., have b(>ec 
"~o .. ~ • -Mh, ~Au- .. ~.d~.u-~-~ to~ ~~'rd I beggingscoooi:,toget ''back to basic.,", and in the main, theSE ---,--...,.....,., ,~ -:.7 ~ , parentalpleadingsbavebeaiinvain. 

~

orv ~ ,4,o ~ 1-0 ~ • /4.~-/U..,,~ ~ Receotly, however, witb an almost frightening orcbestrat1on, 
I ,,4(7 ~ ~'t:tfha -t: ~(Ju/ - ,I. - ..J- .1-A- J the "bathck to basfli..__~: cry bas been picked Dp and promoted fn 

:. 1 A . .... _ ., • • • _ I,, ~ ,..~ even e most ue1c1J segments or the mass media. Wrth equal 
1,~, ~ • ~ ~ ~~ ~Kidennes3, "studies" havetumed up which show what parent., 
~ ~ -;.,, ~ ~ a,u,... ~ :..J- have known all along - that their childrco are being cheated 

M<>-H..' t;-~ -ftvrrv ,, ~ ~ . ~, ~ t,L., out of an educ3tion. Thus, the demand !or ''back to basics" i., 
11Q./_~ ,.~,£.,d,,,.,:. _. 't-t 11.,-, ~f:-r::. if.. · L ~- oowvery"in". t1r .._ __ .. ~rv; -"';;? ···-if·--: ~ t..<.; ~ ~ .We can expect a flurry of ad:ivity and there will be many 
tf(j, ~- '

1 

~o (¼ ~ ~ J~ _" I'% · seemingly promising "bade to ba.sics" programs. But be 

~~ ~ ~ ~ -1t1 ~<t4v =f:,a:~~e~~;':o~'ba~=~~= 
, ...,~~~ 1 ~ a,.,. ~ -a-~ ~~l, .Is it going to be? "Back to basics" or UJ>usines., a." a&Jal''? Let's 

M · P. ~ -to '11-Vl-r · • ~= !e can't go back" po5itioo is illustrated 1n an article tn 
~ . . .:fl.,_~ ~ d~'-,d «4 the October 1975 EDUCATIONAL LEADERSHIP In an article ~~ -G" ~"""'- · , "Back to Basics - Wlth a Difference" in which it is stated, 

~. q ~ ~ ~ di,_ ~ · "This demand for "back to basics" in many ways is a call for 
Ulr<-t4l.,, ~ ~ "~-."-- ~, • • rclum1ng our schools to the common schools of the last century . 

• "O ..,._,..,. (M..I • • It I., a new romanticism, a new .idealism if you wW, to pcomote 
• .i.<.k, ~ ~--t;-&.,c~,.._W<.,MJ -~ cl~cte.r. to foster pabiotism. .• America, however, cannot 
it ~ ~ ~ c.w ~ ~ c.:~ "go ~ck". Tbe nation, let alone the world. i.1 much too complex 

4.~ ~ ~~ ~1 ·~J»<.- /5]for~can't"gobaclt"isechoedina:iarticletlU:i"Back--; 
~ -~ c..~ ~• 6lM.d.,, ~ ~- · Basics: The Movement and Its Meaning" in the March um Pm 
~ -t) ~ Cu,v' ~. o/:-~ ~ DELtA KAPPAN, in which a school board member i., qooted as +~-I~ ~ .. ; .::~~~~t=T~~dev~ 
~ ~~ ~~~~ 4i. \ the board's policy statements on phllosopby, goa!.1, tmtz-ac. 

c1 ' ~ P An,. , \. ~~program, disdpline, homework. • • rep<rl cards, ~ • ~ ~ : ~ ~ F ~· .. to mentiOQ a few topics. No board isaboattgJSEt 

~ I kl.hAA ~ ~ 4RJw<.C.b How mucli clea.rer can lt be? Scbool...s are Mt going ''back to 
';J ~:;, ~ · • basics" but there will be lot., oi ~ and &-cep&ion, which b 

l/(~ ~ admitted in UW1 article. The author explains bow tt Is done: 
,~ U-' if -- - ''Some school dJstricb are applying the Madison Avenue 

#p1v \...A. R. E. solutioo, advertising wilely that, "Yes, we have been, are, and 
PO • 8 ox 16 2 , -MAR GA TE , 4 0 1 9 • will be teaching the basics," then putting the spotlight OD any 

rs.~ -~~~ ~- ~ ~~~ ~ . &':J~ :~1:rei~t~ 1!s~tif~u~c!m68ett~=e 
-.~ "";----~if ~-... ~/4<-J""--:. ...... , •·HM.~ wa " baektolM-ba(k-l,;hasl~tlger". 
~ """-t Mf Ct.rr>l/17V«<.u ~ ~~lv.e..t other decepUve aspect of the 11back T6oalf1Jl""'cs_...,....,n~dti...ag-~ 
ti, ';µ.y~ ·• ~~u <1--...d.-~" • • . and will be, the semantlca - tbs "educationese". Educators 

;~ t; w lfr?. N €. D .1... ~ LJI ,,.,, ~ ~ ~~- :- speak their own language so fluenUy that lt is easy to be 
--, 1 ~-·71 deceived by what they are saying. For Instance "back to 

"""""'.,111-~~~\~<E>@ I 
\t,@(t\~ ~o ·. ~~ ~o.fl'\e,d . 

• ... ..... ~e 'l -.o~~~ """"" ~~~ ~':J ~\\-~~~ ... -
"fA\V:St.~e ~ . 

~~ucat1onese is laden with such gem, as "improve~ 
pupa perro~'helghten~ cognitive competenco"~ilfi. 
proved lntellcdual silmi~-tl,creased educattonatquallty,, 
"basic proflclency l!dllb 0 

'
1mlnlmwn levels oI peljonnance~' 

and the like. Parenta should demand sat.Wactory nltty-grftty 
deflnltlons of these and Gt.her mu.rnbo-Jumbo phrases that oiler 
promise but no asaurance of "back to basics". Actually, these 
expres.slona of "educaUooese" often refer to programs that 
give tho appearance o! pc"Ovldlng a 3R basic education, but are 
really limited to teachlng "aurviva'l akllla". Such programs are 
decepUve in that they provide a ''bare bones" tralnlJ1g. Students 

are tiught only what 13 thought noces.ssry to pennit them to 
"get by'' iu adult life. Unlorlwlately, parents oft.e.n welcome 
auch program.,, mlsu.Jrnn in the beUof that tradltfooal basic 
akJlLs are taught. 

Another th1ng for parents to consider fs that when educa~rs 
talk about "ba.slcs!!;-t~!kfmr~ew basics". r or 
Instance, <fa~ Sha.De, wrltlng 1n the Septeib r 1976 PHI 
DELT PAN .sa.ld, " ••. Rattier than adding oice to 
~ ho urge u., to·go "back to the ba.9Ics••, I would that 
w need to move ahead to aew.b!Jstcs." He defined • ew 

l!ics" as "cross cultural una~_,,, "skills of bum n 
'relaUona" and "planntng for interdependence". 

In th8 March 1m Pm DELl"A KAPPAN. w. Ro 
Winterowd, professor of Engll.sh, Unlvers.Jty vi Southe 
calllomfa wa., quoted a., saying, "Back to basics? Look, we'r 
movfng forward to bastes. We're broadening our bwcs to tea 
children lo thlrik, analyze problems, make wise decls!ons .•• 
~the, three Rt, why return to them.when we'vu neverA'eft ~· ,, 

One thJng Is certain: Whether we go back to oas1cs 9r not, 
there is going to be a lot moro values educaUon. In an otbe~ 
Yery good article on the need for traditional b.a.,ic educatJon, 
Chester Nolte, in the June l9'i'7 AMERICAN SCHOO~ BOARD 
JOURNAL admitted this: ' 'And another thing: We'd better 
atart <lolng a more adwate fob ot imparting moral values to 
~ur ~e.a~~na've to be a prophet or a"propoot!ijon 
~~~_ta greater em°£88i.5 on v.uues clarlffeatlon ..• " 

Tied in with value3 ucatlon will be a loud empba!L, on 
• 'patriotism and dtlzenship". Under these flags, parent., should 
be on the look~ut fo~ lnterdfkendence lndoct:rlnatfon 
masquerading as "cl p edt:ca on .. (remember, ''plan• 
ning ,,._ r interdependence" ls seen a., a "new" basic ad1l f) and 
"character educauon•• that promotea socW!.st!c goat,. (rv 

tten about such program:J ln the Nav~ 1976, M.arc d 
June " THE EDUCATOR. . 

Even lf eduators wan go to buics - how \:Ould 
they? n .-1 common:knowledge that many teachers a!mply 
aren't capable of teaching the SR.,. They can't adequately read, 
write or do arithmetic tbe.Imelve.,. 'Ibelr teachcr-tra~ 
prepared them n2l to~ t?9~ctr tradit!or.al educatlon:iit 
rat.her, to function as:_ eu o oro:i@s and agents of social 

~ermore, in spite of all the talk of,getUng "back to 
basics", there is n·o lndicat1on that teacbeffi:~~stftuUoru 
intend to start preparing student-teachers te 3.Rs - all 
s1gns l>Oint LD the ~te direcUon. The fall m~ Lsiue or 
JOUR..~AL OF TEACHER EDUCATION told what to expect ln 
future teacher education fn an artfc18 tiUed "Humanizing 
Teacher Education For The Last Quarter of tbe Twentieth 
Century". There is no mention of trafn1ng teachers for "back to 
basl~tton.·ll we are to beh~s article pose!, teachers ol the future will be a.ssoda (th 

mmuni mental health centers and will be called .. ~ 
s ce ucators' . ey iillbe "develop!ng ideology of 
- c " and lr.ll .. perce!ve themseh-es as 

guarantors wns.n right., ... Does that sound like "back to 
-.aics"? 8Mdl1-But then, we've been warned we can't go ba~) 

to ba.slcs. So be ph!paied. Il'.5 goto~ t~ "b~ n.~ 'l:JJIAr' 
and then SOIDl'. 
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·seymour Fersh 

Traditionally, the major function of schoo· 
has been to pass along from teacher 1o student 
the accumulated wisdom of a pa;ticular, shared 
c~ It was appropriate for teachers to mas­

'\,;) '""4er a body of kno•'."'ledge and to help train others 
~ ; who could benefit from such a reservoir of val­
-.J ~ uab!e · know-what and know-how. Tl\is kind of 
• "$ ~schooling is still appropriate in tradition-
' ~ ;reeled si tuations where the elders know best 
~ j ~ e ki~ds of beha_viour that are most likely to be 
~ ~ .~el live for survival and fulfillment. 

~,~i' ~ Wherr ·1ions are changing r · , It is t i '"not likely that tra 1 1 • o schooling will 
• '-c:J l,~cont inue to be appropriate . We live in such 

")j ~ ... 'j "J times. Unprecedented changes are occurring all,.._· 
~/ ~ ~ ~ over the world and to the world. overall. More- ( 
~11--f_.i over, the nature of change itself is changlng-J 
~ :::: ~ there is more of it and at an accelerating rate. ~ 
~ I 1 l~! In this kind of world, students wifl obviously ~ 

1 ~ ~ :; need to know more about'new kinds of content~ 
I I ,: { ut an additional kind of learning wifl become . i f -.i ~/increasingly cruciaf-'-the capacity to learn~ . 
~ ~ . ~ from the world. This kind of !earning w!II place~ 

'N ~ greater erp,e._ha:.ls on the student as ·the subject ~ 
· ~ .. : ·¼> with selected content used to help her or him ,,'f 
~ ~ ~ ~become more self-educating and more !filf_- Y Ji"t:Vf ~ directing. Especially in the elementary schools,~ 
'IC~ ~l the student needs to develop sklfls, understand-~ 
~ -.:- ~ ings, ~. i,erceptions, appreciations and \I 
t _ ..'I actions that enco ra e confidence In one's abil-'-' 

~\ ~ i to haoe a well h re to crea e as-well 
~ •✓ ~ as adapt I changing conditions. • 

' -,. .~, ~~) 
~..>' Dr. Seymour Fersh teaches at the College of 

Educatfon, Fairleigh Dickinson University . For 
many years he was Education Director ol the 
Asia Society. 

PaMll\g afc,no wtedom OI • pa,tkuw c:allln trOID 
IMCbwto lllud.K:tleatl!f~.-1a 

lnd.tlon-dhcled aitl,all-. !Jut..._ cc,aa,­
change~. IM curricv!ua r.ml lie~ 

....,,.. arocmd at~-cefllted ac:111e-nta u- .,--, 
~ed a:vU. TIii• wll ber,i to Qtw Ille 
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Usln~ cultural content lo self-educate 
A first step would be to organize the curr icu­

~~::~~e around student-centred achievementil 
r an around content-centred units Con-] 

!ent, of course , should always be authentic and 
important: more important, however will be the 
~~~poses. for ~hich the contenf' w~s selected. 

~ 
example, m early grades we can begin to 

help students experience responses such es: 
I never thought of that ... " The purpose would 

be to begin having students become comfort­
bl? and eve~ leased when the discover that/:: 
heir assumption can be reverse . This process 

can often be achieved with existing study units 
CTt we use them for student-ceiitredrattierttian · 
\content-centred PUrPQSes. ___ _ 

· . The students themselves 

l do not necessarily have to be alert to our edu• 
ea1,onal ~~ --. 'fi·ese purposes can be e~·- 'ng 
cyltural St!Jdies as a uniqu~

11

~i~~•~~~~~t~ 
pec,aJly useful for helping s1udenls transcend ) 
their own cultural conditioning. They will in­
creasingly need this ability because more and 
more they will be living in a new culture: the · 
future. Th.;Y will have the opportunity to be / 

ulture -creators as well -as being culture in- / 
hNtors . ~ ~ ~ ' 

.!:!!_ own teachers ----
How we resp~f "I never 

thought of that ... " · kinds of responses is itself 
an indicator of our educational philosophv 

It is the kind 
of education which Yu-kung Chu calls, "interior 
orientation" in which personal inner resources 
are developed and strengthened by recognizing 

lhat ";t ;, not the en,i,onment U.at eduoat:.:l 
child; ii is the iMer reactions of the child fo the 
environment .. ~,e -~ 

It's the zest with which 
t,Aargaret Mead talks of her greatest greed being 
"the greed for new experiences". 

11 is delightful and encouraging that words 
such as human,-liumility and humour are found 
close together in the dictionary. They need also 
to be found closer in life. We must appreciate 
more the seriousness of humour (''.a changing '1 
and uncertain state of mind ... incongruous") as '. 
a helpful learning style for becoming self-edu- I 

. eating. Also, the special contribution of humility , 
("freedoin from pride and arrogance") ~ill re- j 
ceive more recognition in the curriculum where 
the student i$ the subjec~ / 

But, more than ever, we need to become Q!!!' 
own teachers in a world where educated selves 
will be able to continue the process of self­
educating. • 

The 
Ciassroom • , -,P<'~ 1n a· . -o~"\~~-/ . 

Global Age 
I
, David C. King Is Senior A$$oclste of the C611t'!' 

for Global Persfectlves. NrN York City. _, 

In a San Francisco, Califomla, classroom, 
young children were engaged in the earnest 
busine~ of discovering, exploring, and analyz­
ing s:z:stems. 7hey ranged in age from six to 
nine, and the youngest could not yet read or 
write-but they could all take part In this full­
class activity . 

They found s~stems in the human body. Tovs 
were systems. So was the class itself 

In analyz inQ \tie wall a<\, 
The leonagcra argue abou\ in\orpre\M-.°"" 

The ir skill in using concepls i!t be i ng ~t,arp.,n"° . 
Almost unconsc iously . they are app\~1ng \hi!» 
skill lo new e><periences and lnlormahon . Tua\ 
is 1why !he programme has proved succes5lul 

I Students usually !orget most of -~Y lea~. 
\ bul thay don't forget concepts . . 

Shirin Oa<asha, pr incipal of Jhe J. B. Pe\lt 
School in Bombay, found that textbooks were 

I 
not available; a major project then bee~ 
"textbooks" put together b:f the stude~ts fhem 

selves~(~ f:L, L)NeScO ~-=t:-
. ~.,.,...,adt,«<· .~ 

;:::ff~~~~ 
(1. Ill,,, .. c) ~ 1:oi!J,<!/•: 
~tctu..d-~~ 

i .,. ~ -4~~tNn"~ 
fVl_A_!_~~~ CK'-~ ~ --

fmpacl of gfobal lnferreratedness 

Forming analytical tools -~ 
Ms. Aquino.ls taking part In a large-scale pro- • • 

gramme called Global Perspectives: A Human- _ 
lstic Influence on the Currjcufum. Funded in part fj 
by a grant from the National Endowment for UM! > 

The global perspectives programme is one of 
a number of new approaches to the old educa­
tional problem of trying to find ways to develop 
"'!!<?ftd understanrt 11.9". Much o; what we have 
fried in the past simply has not worked . Students 
emerge from schools with little understanding 
of global concerns, little empathy for oeoole of 
"differ!tl'lt" cultures /,1.H,.,;.v ~ -m .. -40,'t.L Humanities. this programme uses testing sites " 

throughout the United States, plus !Inks to ~ ."1 
schools in Canada, England, Kenya, Peru, Ja- ! 

· pan, and India. · ~ ~ 
The underlytng ~mption of the project _ Is :j~ 

simple: Schools must provide young people with ~ • t 
a set of tools for ~ngthe wortd 
. Concepts Fe as systems form 
pa,totthis loOl ldL Knowledge of systems forms 

~ 
basis for unde~tandjng Interdependence, 

hange 1 conflict, and communication ~ 
oncepts which form one beginning set of ana­
~ical tools, 

Skill In using concepts sharpened 
A few blocks away from Alexis Aquino's class­

room, a group of older students from a suburban 
school eme~ges from a subway. 

Operating in the same Global Persmtlves 
Qroject, Afan Hawkins has brought his stvdents 
here .to study wall murals equipped with 
weeks of study into lhe nature and dynamics of 
both ~ and interdependence. 

Now they drift through lhe Mission neigh-
bourhood-exploring the "wall art" - huge 

· murals splashed boldly across the 'once-barren 
waits of stores and housing prole~t.s. The artists 
are · i-a rich mixture of cultural 
diversity, 

~ ~ ~~~(,\.,(.? 
The traditional approach of teaching 

about "strange lands and frief'dly peopfe" is 
gradually being replaced by new views of wl)at 
schools can accomplish .. - Wei 

iTl'niiigto r&cognize tha ·t the impact of global 
interrelatedness touches most aspects of our 
l'ives, including ™ choices and chances., 
lifestyles and llving standards, our tastes. cispir­
ations, and eth ics. ConsequentJy, courses in 
career educarlon," in science, social science. 

{ the humanities all have a role to play i 
l helping y • rasp ~of 

t our Jnterdependence and cope with its new Pfe&-1 
, ... sures and c:onfticts._.. a., ~ S E.tn P. 
~(S111P•CAl?..E ~ -.~o--~ 

~~fl-t/..4;.,cJc,/;l,e,~ 
....u.d~ea.~~- . • ) 

'\ 

\ 
\ 



The Belgrade Charter 
Indications of new directions for education 

were illustrated ata Workshop on Environ• 
menial Educalion held at Belgrade jn October 
c~ The workshop was sponsored by 
UNESCO and the Uni:ed Nations Eoviccorneot 
Programme (UNEP), and brought together rep­
resentatives of 65 nations. All signed the work­
shop document which became known as the 
BeIQr3de _C_h 

between man and nature and between man and 
~---·" (.Jo,c,WLG..0-~~ ~~ 
~rt....~~~ 
-_ cuJ_ ..,etJt,., ~ - :. 4.., ~ « Q;l, · • .,. • ~ • 

( 
The authors af the charter stated !hat this 

ethic- could emerge if we can create "'a world-
-::-,- ~ 

1 wide envlronmenlal educat ion programme tha 
, will make it possible to develop the new knowl• 

edge and skills , values and attiludeswhlch will 
onstltute the key·factor in a drive toward a · 

q~onmenl and, indeed , toward 
better quality ol IM ro, p, ese11I arid future 
generations l ivi09- within that environment". 

wM ·~· -~ u.., 9id,it 
o--.-wvr.,td, ~~ . ~ 

~c ·~~ty Jf-&k"? 
~~•~4~➔-

. School, throughout the 
world , but especially In the countries most re­
sponsible for lhe current crisis of habitat, had 
already begun @Qt) programmes de. igned to 
produce lh~ kinds f skills and 'ew lnG' 
called for .• - - - . . 

Tlunr~i-..J:o LJ. ~ au, 
~ ~ -,- d-d---~. ~­
LJ.4~ ~ ~-<1,.,.._ o~_,., 
~ d~~ ~...,innc·~7s-.,-
.s e; ()\ p -m.d.vJ,.::io . 

Education designed to develop a new 
sense of respons ibility toward our planetary 
homP. can encounter difficulties similar to those 
oieducation for cro:;s-cultural understanding . 
If it becomes a t~xlbook ish ser ies of admonl• 
\)Q!ll, environmental educntlon may have I~ 
lmpocr. 

(~-.,'-<'~~;,...,~~.' 
j-:,J,.1;. ~~ ~ ~~ 
r,:;~/;.<_d~) . - .....,. 

-~ - -- - - - -- - -- ---- - -- - - - -·- · · 

Skills must_f_'.Q.lµ>n-basf ·c'fiumanrsnT~ The ori inal lttfo of · · Schl)Ols ~ . 'Ii 
. _,,-- The idea of learning I rel! Pr used the phrase, "education for liv ·t,3 ~ 

and · ter ret th9 si ns roduced by our natura~ world communltv". Now the New International 1~~ 
a human-made environment is crillcal. This . \ /_Economic Order makes this goal particularly ap-

eans, once again, that the a r as of propriale-and urgent . In what ways are we • · ~ Is to provfde students wllh the skills \/ helping st~dents develop knowledge and skills, . ii ·-;g 
,.d,d to aoMo,o !hot ,oad ;ng and lnte,p<elo· l ,alues, att,tude, "'d hab;r, needed :!7 4J 
icm. In other words, the classroom is most use-

1
\~lety? Wl:at more needs to bo done? • 

I not as or.e more dispenser of information but , - •---'·-- ·----- -·-- ~ 
s a place where people of all ages can team to ) February 12-AuSfrla . !:>~ ! 

p ocess and deal with th reat m es of In- Today _(ln •~~ snow!) I vis,ted an Impressive • ~ 
fo ation and stimuli which bombard us And pilot pro1ect ,; •• ,mded to develop appreciaUon -..; • 
the st successful forts to rovide ihose of dive~!!Y-(j major goal)of the ~ated ~ 
•kl!I• a, hose wh;ch ,el h,a,;r on , ba,lc . School• P•oJeot. II lilumlnalod some ofthe dlff• .~ · 
human ,m a •!I ., on ,clenoe ~ coltles In lnle,cultu,al .,,~cation facod pa,t;c~ t 

· ~I~~~ r >> ~ larly by scl,ools In lndustnallz~ countries . i ~ • 
• :3:,.. This project dealt with !!Uk!X, Following . ~ 

Neuu Vistas 'or research on its past empire ~nd artistic accom- J 
. W \1 Ii pllshments, students Investigated Its present 1 

. , J. . economic conditions and aspirations . . -~-Toda\/ s Teacr1ers In the final evafu_ation, behold l!_new dilemmat1 J· ~ 
1

; • • tn other words, added knowledge did l l! 
Long 8 participant In UNESCO"s Associated 'l2! produce the Intended feelings of ~ l 
Schools Project, Adela/de Kernochan offers an for the people or their problems; . · 
overview of Its efforts to develop education for ISi. c;han~ this attitude. ttie teachers will now i 
Jntematlonaf understang]JJJz. ., _ .• - try more person-to-person con_t~cts: the use of 

• migrant workers and their families as resource 
I am aware that our school Is part of a.~ persons In the classroom, service In the Turkish 
old world-wide network, now grown to over a reception centre • • . • 
thousand P,.rlmary and secondary sch~ls and March 1-lndla , • 
teacher-training instltutl _ons In 65 countries, and At a school I visited today, two class groups 1-lj 
that each of u~ Is exploring dl~ferent ways to de- described a· project on the rights of women. . 
velop education for_ lntemalional underst~. · · One compared the Universal Declaration I 
1!1.9· ~•~ - of Human Rights with the actual practices re- • ~ J 
January 28-France garding men and women In five representative ~ 

·rhe Ass~iated Sctioors'Projec(is an acUvity countries. The other group used surveys and ' 
of the -s~~clion of Education for lnternatjona~ I.ntervtews to explore Jhe ~ore of women In their( i] 
Cooperation and Peace-. • here In the Educa own famllles and community. -,. q__ 
tl~Sector, as well as In other ~NESCO sectors This kind of community-based educatlon~ne 4· ~ 
dealing with ~ullure , sc ience and COl!lmun!ca• of the promising new trends In Associated •r 
flons , • • • When many seemingly Isolated d~ Schools' wor1<. World problems no longer eeem 
velopments are brought together, one can see 8 -abstract and remote. Equal rlgh~ and develop-
general movement towards a world community. ment are understood as enduring concerns of 

As an educator preparing studonts for the people everywhere-chared hopes and needs 
next century, I feel It's Important to ~ which form the base of an em~orld com• --... 
what the worl~"-1 !!".~nl will bo Uke. · • ~ mlL!lf!_y. (.wG:d...~ ,l 12~~ ~,-

·, wa y enough to be able to obse a meet• 41:.£ ~ • t; ~) /. 
l~perts on tho New lnternaliona co- March 12-Phll/9p/nes : 

I Order The name is mlslea ng· ap r• •.. . • ·· - -- j om c · · •' At last I have seen a complete example o , 
ently what Is envisaged Is a dynamic socio "education for llvtng In a world community" . \9 
where the :mohasls Is not :r ~,°?J'!~ti~~~~ Embracing the entire K-12 curriculum In an sub- -~ • 
rather on a full life roe eac O v u • ects, the educational programme here Is lnte-~ 
el the experts described seomed very like many g ound af,1ngle thorn@~ develo men • 
egalllarlan villages In Africa: mutual respocl and the devolopm . · ,lies, .._) 
support, ~rk ansi m1ource2 falrlv shared, and societies, nations-, th·e world. Different dlscl• ~-
lolnt action for the common good). All agreed pll?lea at different levels take up different as- 'v J 1 
that In the nexl century, with at least lrlple to P.«]Cte of cfevefopment such as water environ- v 
<fily's population and limited resources , --8 ment, foo .1 or population . • 
Just-anct w~! - i ns I wlll od d. ___ ... ____ . . ---




