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As MACOS was an American reject palmed off on to Australia, so the designors of
' SEMP based their materials anl techniques upon discredited and controversial
American programmes and methods.

This i spuo -of "STOP PRESS" shows how 1ndiv1dua1 American techniques have been
‘echoed in the Australian made project - SEMP, No matter what country provides
the Case Hi stories, the stories are the same, and better to learn our lesson from
.overseas than wait to learn our lesson from our own harmful experiences in Australia.
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In this !ISTOP PRESS! we are
including a critical review of
the Editorial and some of the
UNICEF News articles, in or-
der to reveal their blatant soc-
ial engineering of children to-
wards a 'one-world' dlctator- z
ship government. :
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Johnny is a model pugjl Ha repeats correctl'r all the
facts and figures about Africa that his teacher has
drumméd into his head. (ce. Law wucalion)

His teacher is happy because he has learned his les-
l sons so well.
; His parents are happy because his school marks are
" 50900d. (Pakands ¢ o
And Johnny has sald he is happy that he does not have
to live in one of those African countries where so many
" strange, different—even frightening—things go on.
Robert goes to another school. He, too, has been
taught many important things about Africa, but his feel-
ings about African life are very different from Johnny's.
His teacher has tried to make him “stand in the shoes"
of an African child and he has come to appreciate how
many things he shares in common with him. — §
To be sure, these are two extreme and possibly over-~
simplifled examples, but they nonetheless represent the
broad spectrum of teaching methads and qoals being
imptempented in the Industrialized countries today.

> 2 there are more of Johnny’s kind of
and teacher than thera are of Robert's. This is a
WHY? p}".\aL 4R, fBaarey?
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\t{bﬂ\ global perspective is in almost every child but it needs to

pargictiarly disturbing situation at a time in history when
@ world s fast becoming one global community which,

UNICEF NEWS

UIITED NATIONS ASSOCIATION

5ih FLOOR, C'WEALTH BANK BLD%. a
240 QUEEN. STREET, BRISBANE. 30 C“""M "é
1ssue 93/1977/3
Editor: Mirflam Miller

Design: Bernard P. Wolff

in turn, demands a global perception in the minds of
people everywhere. nisl ef beaieq

James Eckenrod, Professor of Education at th: Uni- j
versity of San Francisco, claims that the capacity for a

Building a World Communily. The reed for devclc,pmg an awareness of
Thediversily ol 1hd wofld and an empathy for others is stressed by Edwin
O. Reischaver, Professor ard University and former United States

Ambassador to Japan.

carefully nourished. How can we provide this nourish-
How _can educat»on be reshaped to help youn

How can the conlac

The Classroom In a Global Age. David C. King, Senior Associale of the
Center for Giobal Pefspeclives, believes that the clggroom is most useful
as a place whera people of all ages can learn

the areat masses of information and stimuli which bombard us.

ona’s own hcmetown and life in far-away villages and
cities around the world be made more visible and vivid?
some dducalors and groups are working
hard 1o find meaningful answers to these and other re-
tated questions being raised today. Thig issue of UNICEF

A Community Yenture—the UNICEF School Programmag in ltaly. The story
of an innovative programme that reached out beyond the schoo!s to the
entire community is described by Maritee Karl, co-founder cftheWomen's
Internationarl information and_Communication _Servige in Geneva and
Rome.

NEWS presents some examples of new Initiatives being
undertaken by educators, teachers, parents and commu-
nitles, drawn large ed countries.

Used are “development education”, “lntemalionalizing

Top Priority in the Family “Agenda”: A Global Perspective. Ways in which
parents can begin to e thei ildren for th L century are pre-
sented by Gerald W. Marker and C. Frederick Risinger. Both are on the
staff of Indiana University’s Social Studies Development Center.

of education”, “global development studies”, “‘educa-
tion for world understanding’™, “intercultural studies™, to
ame just a few. Bm though the al maybe ifferent,
as may b erals i

N

Development Education In Europe. The_widening gap between rich and
rompted efforts to internationalize both schools and society.

Jane Cottingham, writer on development uw. revrews a m which

" these activities are being carried out. (/ ned o 5&4«4)

runs through lhem all—lhe recognmon that all of man-
kind i3 a single species on a single lanet and thatall o at alf of =W

us sharg a common fate. —
Children who are free to leé‘fr‘v"‘@giy In life, who have

Pearia and the World: Tha Daily Newspaper as an Educational Tool.

Sallie Whelan, Director of Educational Services of the Peoria Journal Star,

reveals many specific ways in which students are using enjqying - 2
newspapers and connecting themselves to the world. -,wﬂl, '-sjl W

not had their creativity and Imaginations diminished by
excessive demands for conformity in their thinking and
behaviour, are the kind of leammers who are free to
develop new_perspectives through which human pr prog-
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A Visit to an English Classrocm. An imaginative teacher stimulates the
interest of her students in the developing world. Journalist Jain Guest
gives examples of some of her ideas and teaching techniques.

ress and human peace are more likely to be achieved.

(~ UNICEF applauds and supporls the efforts being made
to help children and youth in the industrialized countries
understand the situation and lives of children In the
developing world. Preparing young people {o live con-
structively and cooperatively in the world of the 21st
\century means confronting the global issues of war,
hunger, pollution, shrinking resources, racial tension

hunger, pollution, shrinking resources, racigl tensions,
"economic strife and uses of the seabed and of outer =
| Sfac, . (BuT ai_o WonC enqurr thens atl a:=

In searching for feasible solutions to these major Is-

~ sues we are getting to the heart of the kind of society |

we want to live in and the kind of soclety we want our ;

Now, the smdenl Is the Sudjectl. Believing that “the inner reactions of
the child to the environment” ara most important, Dr. Seymour Fersh ot
Fairleigh Dickenson University advocates a more student-centred curri-
culum rather than content-centred teaching units. (M ke dl

“Canada Fast”: Canadizn Students Study—and Acl. John Boone, Na-
tional Chairman of “Canada Fast”, wriles about the one-day nationwide

programme devoting one day of study to the i

Students !
also forgo lunch and donate the saved money to UNICEF and CANSAVE. ‘[ E J\g

New Vistas for Today’s Teachers. A participant in UNESCO's Assoclated
Schools project, Adelaide Kernochan offers an overview of its efforts to

develop education for intemational understanding. —., (Sxe —worddearm )
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children to live in. We are getting to the heart of the kind
of community we need for our many individualities to

Mlourish. (Ueho are ey Lo deeile for u5 ?)

Selt-Discovery Through Saxdying Oers. According to Donaid N. Morris,
Director of School Services for the U.S. Committee for UNICEF, szucnang

about UN, helps chidren ,m_a_mmm_% mani
and worth of esch human being. (m -t

appreclation of the dignity and ,,,j,tw /




UNDERSTANDING THE UNESCO TREATY
ON' EDUCATION

THE HISTORY:

Under the Whitlam Government, Australia became a signatory to a treaty
outlining the policy for a centralized Federal education system. This Convention,
titled "UNESCO TREATY ON EDUCATION and its Application to Federal Planning
of Centralised Education Policy for Australia and the States " was drawn up by the
United Nations Educational, Scientific.and Cultural Organization (UNESCO).

THE IMPLICATIONS: ' |

Presumably the Federal Education Department will now be required by this
UNESCO Treaty to dictate more and more to the S4ate Education Departments on.
matters of policy and curriculum, While ths Federal Government is bound to this

Convention, the states are without their independence.
THE FINE PRINT:

Extracts from the Convention are printed below, with our comments:~
AR?‘ICLE 5,
Para. 1: The State Parties to this Convention agree that:-
(a) Education shall be directed to the full development of the human
personality. , . .

We have already seen how #iis section of the treaty has been acted upon in the
development of the Federally-funded Social Education Materials Project, (SEMP),
a major emphasis of which is human development, and personality developmeunt.
This is just ore instance of how the signing of the UNESCO Treaty has caused the
Federal Government to impose its philosophy of education onto the States.,

(a) ...it {education) shall promote understanding, tolerance and
friendships among all nations, racial or religlous groups...

For this Convention to be correctly observed, children in school must be
taught to tolerate the barbarianism of Idi Amin in Africa; must be taught to
tolerate the murder and oppression in China; must be taught to tolerate and
cultivate friendship with Russia, without condemning her repression of freedoms;
must be taught to tolerate historically and 'understand® the obsessional hatred of
Hitler. When abiding by the UNESCO Treaty, schools must promote to students
tolerance and friendship towards violent racial groups or Devil-worshippers whose
religion involves torture and human sacrifice, _

By signing the treaty, the Whitlam Government has pledged Australia to abide

by these articles.

(b) It is essential to respect the liberty of parenta,.. ]

The small print, however, goes on to restrict this liberty, so that it is
allowed only so long as it is

(b) ...in a manner consistent with the procedures followed in the
State for the application of its legislation.

In other words, the State will allow parentd the choice of their child's education
as long as they choose what the State wants to give them.

The UNESCO Treaty requires the giving of

(b) (...the religious and moral education of tho children in conformity
with their (the children’s) own convictions; and no person (child)
or group of peraons (the R,E, class) should be compelled to
receive rcligioug instruction inconsistent with his or b ilgi
convictions, er{the child '8}




UNDERSTANDING the UNESCO TREATY on EDUCATION (cont

The UNESCO Treaty requires the giving of

cati £ the children in conformity
iious and moral education © : ,
(b) -’\;i‘tlt};;f:xéxﬁ: children's) own convictions: and no person (child)
class) shotld be compelled to
onsistent with his or her(the childtg

or group of persons (ie.R. ‘E.
receive religious instruction inc
convictions,

which 'migh i W i s Fducation Project Team avpears tq
have a?:’;%:;d czlx};;ilrgan;v:z t::thReiht%i::a Christian, philosophy as the basig

for their curriculum and materials, etc. And why they seem averse to ingtryc,
ting children in basic Biblical laws and doctrines according to the ?fﬁcial teach.
ings of ‘their parents' denomination. According to the T-rea.ty, the right of the
child NOT to receive such instruction supersedes the right of parents to give

Para. 2:-The State Parties to this Convention undert':ake to take 3_1_1_ ]
necessary measures to ensure the application of the principles
cnunciated in paragraph 1 of this Article.

"All necessary measures'* have so far included deceitful advertising campaigns
to ensure the acceptance of the American reject, MACOS, by our schools, and
similar schemes to introduce SEMP into the system. We are currently seeing many
instances, being.conveyed to us by parents, of the SEMP philosophy being introduceq
into subjects under another name. One teacher said "The Government may take awa
the SEMP materials, but they can't stop me writing the same thing on theblackoarg, "

Apparently, this also has been deemed "a necessary measure'' in keeping with the
UNESCO Treaty.

Article 7 rzquires the State Parties to the Convention to report to the General
Conference of UNE SCO upon request, giving information on all action taken, both
by legislation and administration, to introduce the policies of this Convention.

We have already circularized the copy of one of these reports (in Stop Press 7:2)

in which SEMP was given as an cxample of the Federal Government's conformity to
the Treaty. : : '

THE SOLUTION:

While Australia is still bound to UNESCO by this Treaty, it seems unlikely
that State Education will be free from Federal interference, because the Federal
Government is committed to the introduction of these policies.

We suggest that you 1) Write to your Federal Member of Parliament, urgently,
~asking him to work for a reversal of the action taken by
Mr. Whitlam ir signing the Treaty. We must put

pressure on this Government to annul the decision made
by the previous Government,

2) Write to your State Member of Parliament, and to the
Premier, and urge them to assist in ensuring that
this State withdraws its commitment to the Treaty.

. We are currently preparing petitions to this effect, and these should be
available shortly.

k% % % % %
NOTE: For greater detail of the extracts from the UNESCO Treaty against dis-

crimination in education worldwide, and the Report from Canberra to
UNESCO regarding the implementation of SEMP, see 'STOP PRESS'VO-HZ'

————r T
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“DANGEROUS TRENDS IN EDUCATION" - Published by Committce Against

(Comments, ctc, ,added by Ron: Regregsive Education
Yy Rona Joynor) (CARE.
P.0. Box 151, Sandgate
. PO, Box lgzn Marga.to
BURNING ISSUE - 1976

(Maryland Federation of Republican Women Study Guide )

THE IMPACT OF FEDERAL INVOLVEMENT ON PUBLIC EDUCATION

For many years, public schools throughout the United States placed’
major_emp{xams on the intellectual development of our children, on their mastery
of basic skxlls.su_ch as reading, writing and mathematics. Competency in physics,
biolog.Y, chenistry, geography, and chrenological factual history was requirgd. -
Voca?xgnal and commercial courses were also available in most high sehools.
Cognitive learning and scholarly objectivity were stressed as the basic appropch
to educatlox} at all levels. As.a result, our nation produced a large, well-
educated middle class .... our greatest strength. We can take great pride in

the fact that our schools for generations produced a society founded on nespeet

N

for the individual and an unshakeable belief in his worth and dignity.

. Thgre are now, however, ominous signs that the educational establish-
ment is letting us down. Although per pupil expenditure rose 64% in constant
dollars between 1960 and 1973, the last 12 years have seen a steady decline in
our national achievemeut scores. For éxample, between 1963 and 1974, average
SAT verbal aptitude. scores dropped 40 points. OQur bhigh schogls are graduating
functional illiterates. In an article in U, S. News and World Report, November
24, 1975, 1t was stated, '"American teenagers ave losing their abilityy to commun-
icate through written English' and "Only one percent of the nation's 17 year olds
canbalance a checkbook and only ten percent can compute a taxi fare.' Many

teachers and administrators have responded to such findings by calling for
abolition of all standard testing.

But if children are learning less, it is certainly costing much more.
From 1950 to 1974, while school enrollment nowhere near doubled, total local
state and Federal tax ?penditures for education climbed nearly tenfold, from
$6.7 - $61. 1 billion.—gn bakeis, MWWMW 47 6% of hdunad

pagperdilie Lo Lducilion, letz,,uuzfaf,, o, S 19664

Academic freedom and the development of individuality are being ~ @& 4292532
threatened by a shift in the nature of ecucativnal materials and teaching techni- g
ques. Many observers of the education scene place much of the blame for the
deterioration in our schools on the wncreaswng involvement of Federal funds in J

public education. According to an article in the New Yurk Times for December

10, 1975, the Federal Government spends $7.4 billion a year on education, and
it was stated that if the Government's education admiristrators have their way
the role of the Federal Government will climb to $25 billion a year.

There are other danger signs worthy of citing:

 On February '1'6,, 1976, President Ford, addressing a Washington
conference of high school principals, said he believes y..ung people are growing




u;ytm%” and alicnated * from e Amcerican cysien and pointed out that it is

l;w?mc;e educators to Tind ways 1u inspire faith 1n the nation's institutions of

. goveranient. He also urged the principals to face what he called
rming trends' away fromm troditiona) educational values. '

“The New York Times for November 7, 1974, re &
i A 'k Times » reported "'college
textbooks are being simplified o meet the need’s of the poor reader."

Newsweek magizine on December 8, 1975, ran a four page feature
article entitled, ""Why Johnny Can't Write. " ’ ’ e

U.S. News and World Report for September 1, 1975, contained a
special 16-page section on education entitled, "'Crisis in the Schools. "’

Woman's Day for September 1975 carried a perceptive feature art
entitled, ™15 Your Child Getting a Really Good Education?” als

. Reader's Digest for January 1976 ran : b l
Sihool Tomoe s | ig ry an article on ""The Furor Over

And here in the State of Maryland:

The Boyie Blade reported un May 15, 1975, that "'all new teaching
gpplicants in Prince George's Cuunty public schools will be required to pass a

spelling and grammar test.” Montgomery Cowmty has a similar test forteach-'

ing applicants, but it applies only to English teachers. Many teachers have
failed these tes!s. Does your county offer this test for teachers? Have you
studied the English test resulis for the students in your schools?

: An Anne Arundel County Grand Jury in March 1975 recommended
that the public school system ''return to an emphasis on fundamental education. ™
The jury's committee noted, "it was distressing to learn that some childrea in
-high school cannot read" and recommended that "'reading, writing and basic

math should be stressed. " :

A Montgomery County Grand Jury report in March 1975 called for a
study of the policies and practices of the school system with respect to its -
contribution to the problem of functional illiteracy found among juvenile
offenders. "While only a few cannol read,” the report said, ''mauvy are so0.
poorly educated that they cannol handle a decent job. These pecplie were, for
" the most part, educated in Montgomery County Schools. *

_ The Washington Post in an article on January 30, 1976, reported that
the results of The firsl statewide testing program in Maryland schools show
that white the ability of sludents 1s-about at the national average, their achieve-
ment level falls markedly below the national norins. The longer students stay
in Maryland schools, the test results indicate, the further their achievement

level falls beléw the national averages. 59

2
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What has caused this academic achievement decline and erosion in
our public schools? The search for answers to this question is focusing
attention on what the schools have substituted for academic edoeation. Class-
room emphasis has clearly shifted to yalues and attitudes.

" EMPHASIS ON SOCIAL ADJUSTMENT AND PERSONALITY
DEVELOPMENT - ARE OUR SCHOOLS CLINICS?

Schools today are more concerned with your children's attitudes,
beliefs, emofions and feelings than providing them wilh a2 basic education.

When did this happen?

Why 7

NEA Journal for January 1969 stated on page 30,
0 and 1880 a number of new assignments
tinue . . . Four one thing,

Today's Education -
» Future-think suggests that between 197

-and specialties will materialize if present trends con
the basic role of the leacher will change noticeably. Ten years hence it should

be more accurale to term him a 'learning clinician’. This title is intended to
convey the idea that schools are becoming ‘clinicg’ whose purpose is to provide
individualized psychosocidl "treatmest’ for the student, thus increaging his

value both to himself and to society. "

The fulfillment of this prophecy is a major reason for our concern .
today. with the slate of the public schools. The principal push for psychosocial

| education has come from the Federal Government involvement in public
sgducation projects and directions. ‘\) e i ohers 'é
. - » )

ENTER THE ROLE OF FEDERAL FUNDS 2’"& UNEScOo, @ i

Emphasis on cognitive learning was shifted to emphasis on the social
treatment and personality development of our children with the passage of the
Elementary and Secondary Education Act of 1965 (ESEA). A copy may be
requested from your Congressman or Senator. Over the past decade this
legisl.atjon has all ' ny-billions-of-our—Federal ars to educatioral
theor curriculum developers to change our public school system,

rally-financed rescarchers have developed psychosocial courses of stu
rewritten textbooks, and produced educational Ii%?nﬁe#m&&ﬁ’
implement the "new education,’ the educational approach stressing menial
ealth and healing.- .

S ——

LOSS OF LLOCAL CONTROL?

ESEA funds have also financed new teacher t :
establishéd regional education laboratories across th:‘a higtlix:)gn‘;,omfcr:::n? n(;te
the new education. The nationwide system of laboratories was set un‘:
~ Title IV of this act with a grant of $14 million from HEW The Cen‘txz?al T
Atlantic Regional Education Laboratory (CAREL), organizcd in 1966 with
$450,000 grant from HEW has had great influence on Maryland educators *
Often, innovations, trends and experimentation are determined at regionzil

. . wwssna
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laboratories, and our stale sup( r nuu dents m(l sta(o Board -of Education
implement into their own systems what has been presented to them through
the reglonal labomtories

—

The Education Commission of the States (ECS) is another cenler
for determining educational trends and legislation that affect your school
system. Your tax dollars support this center. Write to the ECSal 300 -
Lincoln Tower, 1860 Lincoln Street, Denver, Colorado 80203 for inform-
ation and subscribe to its newslelter.

It cannot be emphasized tco strongly that in order to participate
effectively in education at the local level, you must be aware of legislative
developments on educational practices and pollcies at both the State and
Federal levels.

—>» TEACHER TRAINING FOR NEW PSYCHOSOCIAL
AND PSYCHOMEDICAL EDUCATION

To further accommodate the new psychosocial and psychomedical
education, in 1967 the U. S. Office of Education funded nine Teacher
Education Model Programs known as the Behavioral Science Teacher
Education Program (BSTEP). Receiving funding under this program were
a number of universities, as well as the Northwest Regional Educational
‘Laboratory based in Portland, Oregon. (Information on the program can
be obtained from the Office of Education P:blication #0E-58033 - Element-
ary Teacher Training Mudels.) T

g/l‘;le BSTEP program instrucls teachers on the use of be \!
scfentists techniques, which were developed originally for treating the
entally ill and criniinaly defective. Techniques include role-playing,
sycho-dramas, socio-dramas, behavior modification, simulation games,

umanistic awareness training and the magic circle. In using these technique,
- the classroom, the teacher assumes the role of teacher-cluucxan or

~—3. CHANGE AGENTS - lNDlVlDUALS TRAINED TO EFFECT CHANGE

How do the proponents of the new education manage lo get their
" ideas adopted despite the fact that they constitute only a small minority of
> nal personnel? This is explained i tober 15,
' residen('s Commission on School Finance entitle
tegies for Change". Using tax money, '‘change agents' are being train
‘in trategies to accomplish social change. They learn to identify elements
e schools and community (hat resist new ideas, and how to overcome
jthout our being aware.of it.

Change agent truining and programs have been financed under Title
Il of the ESEA continuously since the mid-1960's. Operations of the change

n(,cn( (u.hniqucs WG e WNCATHTHE UL 72 U1 EauTtiayon K\Ub‘lCduon Pacesettcra
In_Innovation, Document roE-20103-49. G&w"‘g wa

In Scptember 1973, the Education Professions Development Act \%
(Title V) granted $5.9 million W 21 institunions of higher education wn 16
slates (including the University of Mavyland) and the District of Columbia
to train 459 change agents

‘The University of Maryland student newspaper The Diamondback, dated
‘February -2? 1974, cxplains how racial attltudes of college studenls were altered
by “change wizents. ™ AU e beginning ol a cultural study, students’ racial alti-
tudes were measured by use of a Situation Attitude Scale (SAS). The-article

xplains thal by using data from the SAS, "'¢han ents" were able to "'bring
sludenis !hrough progressive slages of alutudjna) change without their being
aware of it.” Could no! the siume techniques be used to effect changes in
religious and political attitudes and convictions?

«—>» PERSONAL AND | INTERPERSONAL PROBING

In orger to bung .al)f)ut desx red 3thtudmal changes m btu

ons and foclmg,s
classrooms, 19 make a .,hcld reveal himself to his

attitudes, opi
techniques use
and his peers:

"Magic gircle', talk-in or group discussions: The teacher gathers 7
the children into a circle where they are encouraged (o discuss personal
Teelings abuul one another, their parents, and homelife. Family size, |
advantages and disudvantages, comparison of toys, vacations, and clothing
may be aired. Family conflicls, anxieties, worries and fears are often
revealed.

Interpersonil Relutionships: Maryland Board of Educauon By-law
321:1, dated Juanuary 1970, has mandated .that al} M 18
inc lude an Interpersonal Relationships m in all classes K-12, inler=
spersed throughout the entire currigefum. Domestic relalions discussions
are found, therefore, in all class It is compulsory, and children may not
be excused from these discussiofis under any circumstances. The program is
identified as Fucus Arei ] of th¢ Family Lafe and Human Revelopment curri-

culum.

nentary social studies program for grades

' encourages students to discuss their feelings
befuro cparents have obtamed a dnorce r
training course uses a lape of such a dis
of February 1, 1973, entitled TV Probes Ch)ldren s Emolnons", describes
this series coordin: nc(l for educational television by the National Instructional

TV Center. (t indicated that by 1974, 9-million chxldrcn lhrou"hout the U.S.
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were expected to view this serics of ilms dealing with situations that arouse
children’s decpest emotions, such as death, divorce, chil¢hood crushes and
the emotignally batlered child.

Who Comes to Your House?:  Another strategy often used in
Maryland schools is "Who Comes to Your House?'' Here, children aré
asked to code who comes to their homes and to note, among other things,
the religion and race of the visitors. This is one of the teaching strategies
outlined in the book Values Clarification by Simon, Howe, and Kirschenbaum.
: T S (amarel e SEM P)

—> DIARIES, LOGBOOKS AND O'tHER PROBES

/ﬁny Maryland schools children are being required to

diaries dealing with their home life-:and most personal emotiong. The
Values Qlarification suggests 15 kinds of diaries students might keep. Amo
em are diaries on religion, politics, budgets, hostility and anger, and
an in SEMP) : : ,
Lo , used in conjunction with many language arts series such

as Contact, Impact, and Scholastic Literary Units, are vehicles for children

to reveal their reactions to short stories. 'There are no right answers, only
personal responses.

The open-ended question is another technique used in getting at
attitudes, beliefs, and values. A few examples from a Maryland curriculum:
“"Complete open ended senlences - Iget apgry when. . . . Fearis. . . .

anxiety is . . . . . 1daydream when. . . . The greatest source of conflict
with my family je . . . .*" :

ROLE PLAYING

Role playing is a much used tool in the new education. It serves
a dual purpose. When childrenportray roles and react to the actions of

others, in a contrived situation, they reveal much about themselves., Role
playing also increases the acceptability of a previously unacceptable situation.
Some examples of role-playing situations used in Maryland schoqQls are: '

ole-play being drunk and coming home to find

sitting in the living room with friends. How woul

Role-playing coming home at 4:00 a. m. when you were supposed

to be home at midnight. How would your parents react?
(10th Grade Biology Class)

Role-play your mother finding marijuana in your bedroom.
Grade English Class) .

Rgle-play: A Loy with several years of schooling ahead of him\is
confronted by a girl lie has been dating. She tells him that he is
the father of her expecied child, and she demands that he marry

r.If neither professes to love the other, what should they
(10th opomics Class)

-————

?'l

Many people are.now voicing concern about children revealing their
emotions, feelings, attitudes and opinions to change agc_nls and {eachers. Last
year artlicles appeared in The New Republic, 'I‘he_ American School Board
Journal, Psychology Today, and Learmvy Magazine, questioning the involve-

ment of schools in psychological prying and record-keeping and state inter-
vention in the lives"l children.

SOCIODRAMAS

In addition tn the concerns raised above, there are legitimate questicns
regarding techniques of political, social and religious indoctrination. One such

the Sociodrama, iS a tool for analysis, for teaching a general principle, and
modifying existing behavior, ;

T ——

>

Title I and Title il Federal dollars from the ESEA often f
groups coming into the schonls lo put on psychodranmas. Such performahces
are an emolional learning experience. At the peak of the students' emot

volvement in the drama, a socialogical message or concept is delivepbdd.
Th hing tool relying on emotional involvement and traini

In two such performances in Monigomery County, elementary school
children were shocked by a violent murder followed by, the chant "white trash"

and in the second, by obscene language and gestures accompanying the
message "God is dcad!"(wm:lar

L Gt el Koo k)

Psycr!o.drama can be inddctrinaung and coercive, Is not a logical,
rational, cognitive approach (o sociological and political problems preferable?

Try to huve such drama groups previewed before your child is exposed to their
performances.

CONCEPTUALIZED SOCIAL STUDIES - WHOSE CONCEPRTS? -
WHAT CONCEPTS?

Conceptualized i udi

are gradually phasing out chronolo
factual history of persons and events. At agrecent )éc;;uool Board meeting ig:cal,
Anne ndel County, social studies teac i : -
eptual approach.—1he Teachers felt that "without chronology there can béyno
perspective, and without perspective there can be no history. The st
ds of knowledge that are unrelated. It's a hodge-podees* See

news article in the Annapol's Eveming_Capital for March 16, 1976, which also

cited a petition presented to the School Board by 400 students calling for a
return to the old methods. :




Conccptual sacial studie's arc vsually ;.sychul--mca)ly hum.and
taught only by teachers who have reccived intensive - scrvice traming.

One «f the moust controversial Federally-funded social studies .
programs in the United States . . . and a study used in Maryland. . . is

Man: A Coursc of Study (MACOS). It ) clementary scheuls in
nearly every stite. Oy million Federal tax dollars W

the Nationa . i
ifly -eight publishing firms refuséd to publish the MACOS curr
ecause of its controversial make-up. Finally, NSF entered into

culu
whatfamountcd to federal subsidies to an ytfbeat publishing outfit, permittin
{o undercut prices to the nation'spublic school systems for conventio

ed course allernatives published by reputable textbook publis

The purpose of MACOS, as ils supporters readily admit, is to get

children to question this society's most ished The result
according to a Heritage Foundation study is that children come tobelieve
there are no_mora es. Among other things, the course introduces -
elementary school children lo the concepts of adultery, cannibalism, killing
female babies and old people, child marriage, wife-swapping and violent
The P. G. County school system removed MACOS from the class-

murder.
rooms in August 1974. For more information see the Congressional Record
for April 8, 1975, pp. E1568-70; May 6, 1975, pp. 3705»-612; May 7, 1975,

pp. E2268-70; and May 21, 1975, pp. EZ581-2. .

Despite the £Ontroversy created by MACOS, a sequel fo MAC@
high schools called ('Exploring Human Nature'® has been developed at 2 cost/
to the Federal Governpient of $2. 5 millinn and an additional NSF a8
made in January 1475 to.pro marke s program in key target . .-g
areas, including Maryland. Use of tax money {o lobby for & prescribed N
curriculum throughout the nation contrasts vividly with earlier days of g
American public schooling when parents and the local community determined
what schools should teach and how, \{

——rv.

Accordi

Human
an family values, privacy of students and their families, and the

Christi
mental hicalth and development of young adolescents.* . . . . "Instead R
through normal methods . . . . II, 12 and 13 year olds enrgltéd in ~Q

learning
(this) projxgam become little investigators and opinion pollst ollecting 3
on their families and friends g social, moral, g

all manner O
religious, economic and po aclivilies and beliefs. '
Another controversial social studies program funded with Federal\/
money through a U.S. Office of Education grant (¥OE6-10-182) is the Hilda
Taba Curriculum for Grades 1-8. It is based on key concepts such as world
government, the elimination of ethnocentrism, and uses sociometric tools

8

such as role playing, SOCIORYAMS and diaries.  ‘The convept uf a world commun-
ity is Introduced and perennaoted Yefore the student has studied his OWn consti-

tutional form of government and national history
-————-—-—‘a—__.-'—'_;;_“’

~7 “fhe Nativnal Fducation Association (NEA), the influential natio
}o{cheg vipanization, is sponsorimg and promoting ""A Declaration of Inte
dependence: Educatiou fur a Global Community”.  The objective of this
campaign is to eliminate indrvidual nations and national governments . . . a
concept generally supportied in conceptual social - studies classes in Maryland.
The Princc Ceorge'sschool system has already implemented the social studi

rriculum AMan: A Global View which promotes the world government themeg!
land Congresswoman Marjorie Hollhas been an outspoken critic o )

ton {erdependence. { UN s

. In this bicentennial year, it would be most appropriate to initiate
and support legislation requiring all Maryland children to study the chrono-

logical histo f our slate and our nation in a well-conce, yéd K-12 curriculum
(READERS = %E Wil Gy Locaemp wey {u:,e@

VALUES EDUCATION: WHOSE VALUES? . . . OF, NO VALUES?

Throughout Maryland, leachers are using 2 controversial values
clarification approach develuped by Louis Rath, Merrill Harmin and Sidney
Simon in their book Vialues and Teaching. Also in use are the teaching
strategies for clarifying values found in the book Values Clarification by
Simon, Howe and Kirschenbaum. It ts most important for you to study these

books. They are available at libraries and book stores. (SEMP i Wmi,}\

The Federal Government through the National Endowment for the
Bumanities has funded a 3-year pilat program for values education, grades
K-12. 1t is entitled, *The Ethical Ques! In A Democralic Society” and is
now in use in Tacoma, Washinglon. It will serve as a model for school s

throughout-the nation.

As described in the curriculum guide, values education will be pro-
grammed into the social studies, language arts, and health curriculum. With
each aspect of the curriculum, shildren will confront values conflicts in the
course material and a coniemporary version of the same moral dilemma.

The Ethical Quest approach points oul that the teacher can move from the
personal values dilemma to the historical, or from current events 1o 2
personal dilemma, depending on circumstances and interests.

Many teachers and students complain that this lype of approach is
a hodge-podge lacking substantive content. In addition, since it leans heavily
on personal prelerences of the classroom teacher there is no assurance that
&cholarly objeclivily will be mmainlained.

) Th_is point raises two snherent and conflicting problems with values
education, in general. On the one hand. the teacher may actively teach his

8




own point of view, censoring oul other theeries and philoscphies. On the _
other hand, in attempling not to do 89, he may teach all values, and at least
by defaull arrive at (he position that all values are equally valid, The lalter,
of course, is the Insis of situation ethics or moral relativism, .There are
no moral absolutes. Anything goes.

Many courses of study in Maryland schools have already incorp-
orated value conflicts al all Jevels, and your children are daily role-playing
or evaluating value conflicis situations, An example of a moral dilemma
presented af the juniour high level is the "Alligator River" strategy, a
eituation in which the student must decide whether he agrees that a young girl
should allow hersell tu be seduced. by a ferry boat pilot before he takes her
across an alligator infested river to her lover. In the strategy the girl does
agree to be seduced and when she finally reaches her lover, she is rejected
.by him. He is unable to accepl her ¢ ing and immoralty. in
tur 1iend beatlu » r. Each student is asked to express his

rsonal reaction fo the story. Generally, the students are led to conclude
hat there was no alternalive for the young girl, and the message comes
‘through that we musl compromise our principles and values to achieve our
goals. This, of course, poses a conflict far many students who believe in the
bsolules of right and wrong; the question involved in this example was
mandment *"Thou Shalt Not Commit Adultery."

;. Another exaniple of moral dilemma is provided in the survival game,
in which a ¢ hian; S h il n,-either a bomb .
shelteg-or life boal with 4 icient supplies
must be niurdered Ior _the good of the group.
agfressive athlete who euts a lot, an elderly person with a serious illness, and
a pregnant woman who, of course, will pose a problem when the !.:__a_gy.is born. .
esc are the types gencrally killed off. “Docile and cooperative personalities
sually permitted to survive. The so-called "Who Shall Survive®
gaused serious problems in many schools and counties

is.a directive of November 18, 1974, banning-thresTrategy from .
Montgomery Coun Prince Georges Counties have also

banned the games.

Is the survival game in your classrooms? Is this game conditioning
children to think in terms of an individual's worth to society and desensitizing
_him {o accept murder as a viable solution? Will it prepare the child's eventual

accep'tlmcc' ol (he concept found in a totalitarian soclety that in order to have

a truly planned good socicly we must prune away the defectives? Qur country
has always protected the right (o life of each individual regardless of his stage
or condition; his worlh t» sociely is not a factor, It is important for the
Maryland State Buard of Education to know of your disapproval of the "Who
Shall Survive' strategy.

HE seheocbo MMM‘%W%M oF e
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GLOOM AND DOOM

Too many stories in our children's reading series andlanguage arts
books dwell on murder, violence, su ral death. Such a series
18 Voices which is approved for use in our Maryland junior high school English
classes. In Howard County, at the request of a parent, this series was re- ~
evaluated and found to be overwhelmingly morbid. A more suitable selection )

v in. ? Y
was substituted. 1s Voices in.use in your county W cand 2 'f&"‘ 4{-“1;

The Ginn 360 reading series {nr elemefitary level i8 also causing
parents concern because of the violence and possible emotional injiry to their
children. In some states parental permissionfis required before students may
use the series since teachers do not wish sume t nsibility for {11

- effects from the serieg. A teacher's manual commenting on a story called

“To Turn a_Stone" quite candidly admits that “‘many pupils will feel emotionally
drained after reading the story." Would such a reaction indicate that the material
presented is beyond the maturity of the student? Does your school use the Ginn

360 series? )
et - — 4o SEMP)
the publlcation Values and Tea it is suggestéd,

role-playing situation in a junior high school English class when students act
t the short stor In the story the wi '
& members of the town, childreq inciudegd.

mate to death. Is it necessary to involve students in such an em
ng ience' Most parents are aware of the i y
have on their children; ecome aware of the impact violent
games and reading materials in school have on their children.

“S\ DEATH EDUCATION - A SOCIOLOGICAL OR RELIGIOUS ISSUE?

In a second grade H_inman Development Curriculum Guide, children
are asked to discuss their experience with death and their personal loss of a

thing, friend o
Outdoor Education program, students visit cem

the sixth grade

In a Howard County high school, an elective Sociology clasg visits a
r to learn the costs of a funeral and to observe the crematorium.”

/
ne
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Some teachers arcaeceiving training al the University of Maryland
in a course on Death and Suicidology. Are teachers being trained to understand
all religious and moral atlitudes toward death existing in our pluralistic society?

Creative wriling classes often use the strategy from Values Clarifi-
calion which asks students to write. their own epitaphs and obituaries.

Why should the public schoul classroom be inwlved with death education?

Are students® attitudes and feeling toward death a result of religious training
because death is a religious issue? Or is death a sociological issue? What are
the children in your county studying about death? -

DRUG EDUCATION

Read the drug curriculum for chool. Drug education is taught
X-12. Attached is merﬂmmmNm Delinquency,
April 1973, entitled, "Drug Education No Panacea.' The artigle explains a
study conducted gt the University of Michigan by Dr. R. B. Stgart. His study
revealed that th¢ use of drugs jumped from 14 to 36% among stidents who
received drug education. It revealed, "There was a 36% incre in the number
of seventh graderg who admitted trying marijuana. Then er of marijuana’
and LSD sellers intseased among students who had the course and their level of
anxiety about drugs an eir effects steadily declined<"The control group
remained constant.' Dr. iev L problem is that no effort has
been made to evaluate programs and many of them may be harmful. His con-

The new education is obsessed with values clarification and accmﬁshe

thfough affcctive learning, based on emaotions and feelings, instead of cognitive
arning based in knowledge and fact. The new curriculum is saturated with gr
rk, peer pressure, moral relativism and psychological stress.

Children are poked and probed to reveal their intimate attitudes
s to, and about, each other. Pressure of the peer group 15 &
dissenting individualist. Any behavior can be

the group sanctiens it. e —

The immature mind is being asked to cope with such things as populatior
control, abortion, racism, pollution, drugs, gun control, death, and explicit sex
education. The child is placed under immediate pressure to adopt group values,
instead of having the opportlunity to grow and make his own choices in his own
good time. The effect of such caonstant stress and psychological shock on ther

‘rsensitive young mind can be mental paralysis and passive surrender, some
. psychologists warn. The emphasis on fear and catastrophe forlify the need td

herd together and identify with a strong lcader.

We had better become aware of the profound effects such mind and
behavior molding efforts can have on our future society. Free societies require
ethical commitment and freedom is only possible with 2 stronz set of beliefs -
‘and moral standards. However, these beliess and standards should be imparted

Uby the family, the church and the local comraunity, not developed and promoted

by the Federal government, through the school system; using taxpayer dollars.

clusion is borne out by more recent analysis undertaken by Federal drug officials  Federal funding means Federalguidelihes which may not conform to the values

who admit that much of the drug education used for the past several years
throughout the United States has been ineffective and may well have caused more

problems than it has solved. The subject is also dealt with in the attached
article entitled, "'Going About 'Drug Abuse' Education the Wrong Way", appear-
ing in Human Events for March 30, 1974.

SUMMARY

It has become apparent that although the cost of public education is
climbing, the quality is declining. Basic academic skills and disciplines are
not longer of primary importance in many public school systems. Classroom
emphasis has shifted from teaching subject matter such as history, geography,
grammer and foreign languages to discussing values and attitudes.

Until recently, it was the accepted wisdom that if a child was taught
basic skills, orderly thought, and a perspective view of our heritage, he had
the tools with which to develop his owp values. America had strong, independ-
ent, local school systems that disseminated a diversity of philosophies and
reaped a rich harvest of the creativity that accompanies individualism. Daniel
Webster once wrote, "On the diffusion of education among the people rest the
preservation and perpetuation of our free institutions."

Today, cultivation of individualism is replaced by emphasis on teaming,
KW@w. And diflusion of education has given way to infusion
of federally financed curriculam designed to produce a conformity of values,
attitudes and behavior throughout the countrv. 12

of the parent and community.
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. — For many years, parests have beer
beggmgscbool_.«:loget “back to basics”, and in the main, these
parental pleadings have becn in vain.

Recently, however, with an almost frightening orchestration,
the “back to basics” cry has been icked up and promoted in
even the most liberal segments of the mass media. With equa)

12 ” g ;

e nees ) et - Mwmm ls;ddegxom, ::l;ltudim"havetmmdupwhichshowwhat parents
o - e g ve known all along — that their children are being cheated

Asow't Boro .Qdu,u_‘w Aol out of an education. Thus, the demand for “back to basics” is

no;very“in".

-We can expect a flurry of activity and there will be many
seemingly promising ‘“back to basics” programs. But be
prepared for a mirage. In sp!'e of all the pasitive signs, there
are educators who Insist we can't go *back ta basics™. So, which
Isit going to be? “Back to basics” or “business as usual”? Let’s

"M ane Corngalan, bl Taks & -
éz’é//»é,.dq.” Jo a.oﬂszt " Put

M.P and?s take alook.
5 me. . The ‘e can’t go back” position is fllustrated in an article in
Y/ V% are. ol wrar walug the October 1975 EDUCATIONAL LEADERSHIP in an article
—d—aw-j - : : ’ “Back to Basics — With a Difference” in which it is stated,
-ug&,e,, ‘MJ'S/ Coo o . . *“This demand for “back to basics*” In many ways i3 a call for
laicqe, ( Z lf :7‘5/0} returning our schools to the common schools of the 1ast century.
w 1t is a pew romanticism, a new idealism if you will, to promote

character, to foster patriotism. . . America, however, cannot

& m,lﬁlf Lelivene. ; .80 back” is m
; . g0 back”. The nation, let alone the world, is mich too complex
» % . forthis‘l’ J“‘\
of free enlidpriee wmdin Codls bausy, tan Loe “Thalwe can’t “go back” is echoed in an article titled “Back to
ekl Leile L : and Awedouble. / /' Basics: The Movement and Its Meaning”” in the March 1977 PHI
W % ned, «r laashsowma al&% DELTA KAPPAN, in which a school board member is quoted as
: i o T (T 5 ; saying, “‘Consider what it would mean to policy development to
a,{/ ua&a,a . Tt - -go all the way back to the basies. .- It would mean restructuring

M%m, el oble Corlloohy, e {\ txtpoenal board's policy statements on philosophy, goals, instruc

program, discipline, homework. . . report cards,
ﬂ»wwyw« counseling. . . to mention a few topics. No board is about
How m@ rer can it be? Schools are mot going “back to

W oZs <z, basics” but there will be lots o pretense and deception,
Chrats dowusecs ” of and ion, which is
Kona admitted in this article. The author explains bow it Is dooe:
- “Some school districts are applying the Madison Avenme
For  C.AR.E. solution, advertising wicely that, “Yes, we have been, are, and

PO. Box 162, MARGATE, 4019, the spotlight on any

Rard € oL out M&dwmf@wl s
auddend ut,af Commullees among Bamalues
G ‘om, \,Z.._p Tiaelers aM&uMJ«Z

DE WAHRNED Ly e follpusng arlicle :-

will be teaching the basics,” then putting

project or activity dealing with skills. District 68 in Omaha,
Nebraska, spent nearg two years on just such an effort as one
wa “" baeh

cstiger”.
other deceptive aspect of the “back {0 ba
and will be, the semantics — the “educationese’”. Educators
speak thelr own langusge so fluently that it is easy to-be
decelved by what they are saying. For Instance “back to
¢lcs” educationess is laden with such gems as “improv

i e.‘.ﬂd# pupll perfo " “halghtened cognitive competence' ¢
e o S S \ proved Intellectual sKila™incressed-—educational quality”
T b @%‘“ ed “baslc proficiency skills” “minimum levels of performance”
oc\@" % (V\ . and the like. Parents should demand satisfactory nitty-gritty
Mﬁ; e} \i 6~ deflnitions of these and cther mumbo-jumbo phrases that offer
@@Q‘b % <, s 0‘\9‘6 port promise but no assurance of “back to basics'. Actually, these
: ‘% MWW expressions of “educationese” often refer to programs that
‘o ®® Sy AR Aore . glve the appearance o! providing a 3R basic education, but are
s 53 e B really limited to teaching “survival skills". Such programs are
oD AW deceptive in that they provide a “bare bones* training. Students

i to
are taught only what I3 thought necessary to permit them
v'get b‘;s'?m adult life. Unfortunately, parents often welggl?e
such programs, mistaken in the beliof that traditlonal baslc
gkills are taught.

Another thing for parents to consider is that whgr; sﬁgt;‘a;gg:
talk about ‘‘basics”;thezure talking about-new .

d G. Shane, wrltlrtﬁ in the Sep} r 1976 PHI

PAN sald, ... Ra
hourge us to'go “back to the bastes”, I would 3
wo'need to move ahead to new basics.” He defined
" ag “‘cross cultural und ga’" ‘'skills of hurnan
relations” and ‘‘planning for interdependence”’.
March 1977 PHI DELTA KAPPAN, W.
Winterowd, professor of Engllsh, Unlveraty of Southg
Callfornia was quoted as saying, ‘Back to basics? Loox, we'r!
moving forward to baslcs. We’re broadening our basics to tea

children to think, analyze problems, make wise declsions. . .
the three Rs, why reg.u'n to them when we've never deft
”

One thing is certain: Whether we go back to pasics or not,
there Is going to be a Jot more values education. In an otherwise |
very good article on tte need for traditional basic education, i
Chester Nolte, in the June 1977 AMERICAN SCHOOL BOARD ;
JOURNAL admitted this: ““‘And another thing: We'd better
start doing a more adequate job of imparting moral values to
our en-¥oq don't have to be a prophet or
togredict a greater ﬂ%haais on values clarificatiop. .."”

Tied in with values education will a loud emphasls on
“patriotism and citizenskip’. Under these flags, parents should
be on the look-out for global interdependence indoctrination
masquerading as “dtlzé'fsﬁlp educaie!on“ (réemember, ‘plan-
ning f-r interdependence’ {3 seen as a ‘‘new’” basic sill}) and
‘“character education’” that promotes soclalistic goals. (I'v
tten about such programs in the November 1976, Marc|
June e3 of THE EDUCATOR. -

Even If educators wan g0 to basics — how vould i
they? It .3 common knowledge that many teachers simply
aren’t capable of teaching the 3Rs, They can't adequaiely read,
write or do arithmetic themselves. che:

Their tea :‘-tralﬂ%_ng |
prepared them not to rers of traditional education, but -
: g 3_ %’;ﬁoﬁa

rather, to function as pseudo fs and agents of socla]

c_hégge. .
urthermore, in spite cf all the talk of.getting ‘back to
basics”, there is no indication that e ing institutions
intend to start preparing student-teacherstgtea 3RS —

signs t in the te directicn. The fall 1975 Issue of
JOURNAL OF TEACHER EDUCATION told what to expect In
future teacher education in an article titled “Humanizing
Teacher Education For The Last Quarter of the Twentieth
Century”’. There is no mention of training teachers for “back to

basigs® .1t we are
poses, teachers of the future will

mmunity mental health centers and will be called *
Service educators”. They will be “‘developlng mwlh
un " and will “percelve themselves as
guarantors of human rights”. Does that sound like *back ta/

"'? Hardly. Butthen, w'e\re been warned we can't g0 back
\zfggxmmww_mrf

and then some.
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‘Seymour Fersh

Traditionally, the major function of schoq!

has been to pass along from teacher to student
the accumulated wisdom of a particular, shared
culture. It was appropriate for teachers to mas-
er a body of knowledge and to help train others
who could benefit from such a reservoir of val-
uable-know-what and know-how. Thjs kind of
-schooling is still appropriate in tradition-
irected situations where the elders know best
yee kinds of behaviour that are most likely to be
;1ef tive for survival and fulfillment.

‘§ Whermr

1)&(&[:

itions are changmg T
not likely that tradimi 6] schoonng will
§contmue to be appropriate. We live in such
times. Unprecedented changes are occurring all”™)
over the world and to the world overall. More- 2
over, the nature of change itself is changing—; 3
there is more of it and at an accelerating rate. N
In this kind of world, students will obviously 9
3 need to know more aboutnew kinds of content
ut an additional kind of learning will become
iincreasingly crucial—-the capacity to learn N
from the world. This kind of learning will place@
greater emphasis on thew
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wnth selected content used to help her or him
Jibecome more self-educating and more self-
directing. Especially in the elementary schools,
< the student needs to develop skills, understand-
Q‘ ings, attitudes, perceptions, appreciations and\,
actlons that encourage conndence in one’s abil-\v/
changmg condntlons.

‘%3 as adapt to )
“Mtotiak cngimtring
\

—” Dr. Seymour Fersh teaches at the College of
Education, Fairleigh Dickinson Universlty. For
many years he was Education Director o! the
Asfa Society. oo
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Using cultural content to seif-educate
A tirst step would be to organize the curricu-

tum more around Student-centred ach'evemenl
rather than around con ntent-centred units. Con
tent, of course, shoulg always be authentic and
important; more im ortant, however, will be the

Purposes for which the contenf was selected.
or example, in early grades we can begin to
help Students experience responses such as:
never thought of that . . . The purpose would
be to begin having studems become comfort-

ahbte and even pleased when theg discover that k
their assumption can be reversed. This process

c'an often be achieved with existing study units
S; We use them for student-Centred rather than
ontent-centred purposes. .

The students themselves
do_not necessarily have 1o be al our edu-

%"Wde\

Tiese purposes can be encouraged ing
cultural studies as a unique kind of content es®
pecially useful for helping students transcend
their_own cultural conditioning. They will in-
creasingly need this ability because more and
more they will be living in a new culture: the
future. They will have the opportunity 1o be
ulture -creators as well -as bemg culture in-
-
ur own teachers
How we respon alue of “I never
thought of that . . ." kinds of responses is itself
an indicator of our educational philosophy
it is the kind
of education which Yu-kung Chu calls, “interior
orientation” in which personal inner resources
are developed and strengthened by recognizing
that “it is not the environment that educates the
child; it is the inner reactions of lhe child fo the

environment.” /g .

it's the zest with which
Margaret Mead talks of her greatest greed being
#the greed for new experiences”.

It is delightful and encouraging that words
such as human, humility and humour are found
close together in the dictionary. They need also
to be found closer in life. We must apprecmte
more the seriousness of humour (“a Qanglng '
and uncertain state of mind...incongruous™) as -
a helpful leaming style for becoming seif-edu- |

_cating. Also, the special contribution of humility :

(“{reedom from pride and arrogance”) wil re-!
ceive more recognition in the curriculum where
the studentis the subject.

But, more than ever, we need !o become our
own teachers in a world where educated selves
will be able to continue the process of self-
_educanng. . L
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Global AQ@

{ Davld C. King Is Senior Assoclale of the Centor

for_Global Perseocrives. New York City.

In a San Francisco, Californla, classroom,
young children were engaged in the earnest
business of discovering, exploring, fand anxalytz-
ing systems. The ranged in age from six to
m?\e, and the yo:ngest could not yet read or
write—but they could all take pan in this full-
class activity.

They found systems in the human body. Toys
were systems. So was the class itself

Forming analytical tools
Ms. Aquino Is taking part In a large-scale pro- f

gramme called Global Perspeclives: A Human- eclives: A Human-

istic Influence on the Curriculum. Funded in parnt
' by a grant from the National Endowment for the

Humanities, this programme uses testing snes

throughout the United States, plus links to

schools in Canada, England, Kenya, Peru, Ja-
- pan, and India.

-3 3
The underlying assumption of the project is § ?
simple: Schools must provide young people with X«
a set of tools for anatyzing the world
; Concepty such ag systems form
past of this tool Wit. Knowledge of systems forms

a _basis for understa terdepend:
Change, contflict, and communication are other

concepts which form one beginning set of ana-
Iytical tools.

Skill in using concepts sharpened

A few blocks away from Alexis Aquino’s class-
room, a group of older students from a suburban
school emerges from a subway.

Operating in the same Global Perspectives
project, Alan Hawkins has brought his students
here to study wall murals equipped with
weeks of study into the nature and dynamics of
both conflict and interdependence.

Now they drift through the Mission neigh-
bourhood—exploring the “wall ant” — huge
murals splashed boldly across the ‘once-barren
walls of stores and housing projects. The artists

are " r—a rich mixture of cutural
diversity,

{

in analyzing the wall ant,

The teenagers argue aboul interpretations
Their skill in using concepts is being sharpenead.
Almost unconsciously, they are applying this
skill to new experiences and Information. Tt'\a:
is why the programme has proved s\;‘cce‘isa:.\n

\Studen!s usually forget most'ol what they lea
S
but thay don't forget concep .
Shirin Da-asha, principal of jhe J. kB :::!;
Scheol in Bombay, found that !exiboobsecm
not available; a major project then

"tex1books put | logeiher by the students them-

selvesg (Unden e &, UNESCO arli-,
discrcrmimnalion on

‘h.-

Impact of global interrelatedness

The global perspectives programme is one of
a number of new approaches to the old educa-
tional problem of trylng to find ways to develop
“world understand%.q”. Much of what we have
tried in the past snmply has not worked. Students
emerge from schools with little understanding
of global concerns, little empathy for people of

“different”__cultures JUHAz merl
empallig wnll, Buird gusn Gkl ! ?

The traditional approach of teaching
about “strange lands and friendly peopfe” is
gradually being replaced by new views of what
gchools can_accomptish.

friing 10 recognize that the impact of global
interrelatedness touches most aspects of our
ives, including career choices and chances,
litestyles and living standards, our tastes, dspir-
ations, and ethics. Consequently, courses in

career_education, in science, social sgience,
the humanities all have a role to play i
‘ helpingy ig grasp the opportuni of

our interdependence and cope with its new pres~
sures and conflicts.> Qs &rw SEMP.
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in fact, may provide a
ing point in schocling throughout the world.
Qther crises of our habitat, from poverty to
muclezr terror, have not managed to jar educa-
Gon into realistic probes of humanity’s present

:;n: future. But the environmental crlsns may




The Belgrade Charter
[~ Indications of new directions for education
were illustrated at a Workshop on Environ-
mental Education held at Belgrade jn October
ct_1975. The workshop was sponsored by
UNESCO and the United Nations Envircament
Programme (UNEP), and brought together rep-
resentatives of 65 nations. All signed the wark-
shep document which became known as the
Belgrade Ch

arter states, in part: “We need nothin
n of a new global ethic. An ethic which
espouses attitudes. and behaviour for indivi-
duals and societies which are concommitant

with humanity's place within the biosphere—

hich recognizes and sensitively respo

k

between man and nature and between man and
man...."” (Jo citale & wiur ollic pka -

P
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The authors of the charter stated that this
ethic- could emerge if we can create “a world-

/wide envlronmeﬁal educati e thal
will make it possible to develop the new knowl-

t

edge and skills, values and attitudes which will
onstitute the key factor in a drive toward a
qua environment and, indeed, toward

better quality o uture
generations living within that environment”.
lb%).t WMW‘? Ue W
s gkl ot
Aulat “hulfon y,wz&éz, bfe?

t_é_u_ﬁna/rvwwy nwéadaﬂ Mrug

. Schools throughout the
world, but especially in the countries most re-
sponsible for the current crisis of habitat, had

already begun @ajop programmes designed to
produce the kinds _of skills andd polnG‘

caﬂed for. « —~-"
uw—,:,u}s ,«-&ul.(m.ta are
atibwe i war e MACO S ¢
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Educatlon designed to develop a new
sense of recgponsibllity toward our laneta
home can encounter difficulties similar to those
of education for cross-cultural understanding.
If it becomes a textbookish series of admoni-
tions, environmental education may have little
lmpacr

“sclence. >

Skills musl t rely on-bssicTiumanisnt
The Idea of learning 19 red:

and&rpret tha signs produced by our naturat
human-made_environment is cm!cal This
eans, once again, that the Cmalor_task of
chools Is to provide students wllh the skills
eeded to achieve that reading and interpreta-
ion. In other words, the classroom is most use-
I not as one more dispenser of information but
s a place where people of all ages can leam to

ation and stimuli which bombard us. And
the mgst successful efforts to provide those

skills_aré\Jhose which rely heavily on a basic.-
humanism

what the worlUmmunl will be like. - - -
Iwa y enough to be able to obseTvaa meet-
ipg of experts on the New internationah\fco-

d,q:npopulanon and limited resources,
us

New Vistas for

Today's Teachers

Llong a participant in UNESCO's Assoclated

Schools Project, Adelalde Kernochan offers an

overview of its efforts to develop education for
ernational_understanding. .. .- -

| am aware that our school Is part of a 24-year
old world-wide network, now grown {o over a
thousand primary and secondary schools and
teacher-training institutions in 65 countries, and
that each of us is exploring different ways to de-
velop education 1or lntematronal understand-
lng
January 28—France

The Asspclated Schools Project Is an activity
of the Section of Education for International
Cooperation_and Peace—-- here in the Educa-
tion Sector as well as in other UNESCO sectors

ser -

_dealing with culture, science and communica-

flons, ... When many scemingly isolated de-
velopments are brought together, one can sea a8
general movement fowards a world community.

“As an educator preparing students for the
next century, } feel it's important to visualize

ic Order. The name Is misleading: ap
ently what is envisaged Is a dynamic socle
where the agls | alp, bu
rat n a full life f vidual (the mod-
el the experts described seomed very like many
egalitarlan villages in Africa: mutual respect and
support, work and resources falrly ghared, and
Joint action for the common good). All agreed

that in the next century, with at least triple to

ignshl

q wnrgapl

will
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‘\ soclety? Wi:at more needs to be doni?/
R Y TIPS

/!

The original Yitle of y Schoois
Pr Used the phrase, ‘“education for fiv
Tworld community". Now the New International
Economic Qrder makes thls goal particularly ap-
propriate—and urgent. In what ways are we
helping students develop knowledge and skills,
values, attitudes and habits needed In this new '

| February 12—Austria

as\wyell as on_science and sociak/
m»«a AL HonLinisr

AL last

Today (in the snow!) | visited an impressive
pilot project i:..ended to develop aeppreclation
of diversity—@ major_goai)of the Associated
Schools Project. It illuminated some of the diffi-
culties in intercultural education faced particu-
larly by schools in industrialized countries.

This project dealt with Tugkey,
research on its past empire and artistic accom-
plishments, students investigated its present
economic conditions and aspirations.

In the final evaluation, behold a new. d;lemma!

not produce the intended feelings of empa
for the people or their problems; .

Ta change this attitude, the teachers will now
try more person-to-person contacts: the use of
migrant workers and their families as resource
persons in the classroom, service In the Turkish
reception centre - .. .

March 1—India
At a school | visited today, two class groups
described a’ project on the rights of women.
* One compared the Universal Declaration
of Human Rights with the actual practices re- '
garding men and women in five representative
countries. The other group used surveys an and
Inlarvlew to explore 1 men in their
own 'arnllle; and community.
This kind of community-based education4s one
of the promising new trends in Assoclated
Schools' wark. World problems no fonger seem
abstract and remote. Equal rights and develop-
ment are understood as enduring concerns of
people everywhere—shared hopes and needs

which form the base of an emerging world com-
ounity. ¢ Méﬁézm*
& englratv)

March 12—Philippines . ___
ave seen a complete example (4

“educatlon for living In_a world community".

Embracing the entire K-12 curriculum in ub-
acts, the educational ramme here Is Inte-
) ound a@fn—_m—”lothomg develo men

the developm
socletles, nations, tho world. Different dlscl-
plihes at different levels take up different as-

pocts of development, such as water, environ- ‘v
ment, {001 or population.

9
. In othér words, added knowledge did l

Following .

:\? g
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The world is perceived as a single developing .
system. it Is not divided Into “devaloped”’ and Q
“developing"; The goal of this development, is
not industrialization but instead the full realiza-
lon of the potential of each country and each
person. e o o thun cwr Hung !

This education is dynamic. Gone are the con-

or learning confined to a few yedrs inside the
classroom. . - - .

Gn
{20 %}

Akl uncl
P

but people, loojd{
find greater fulfiliment through joint actlon.

mma by be-, » !)

ing part of a group. /

evelopment demands action by everyone
in the community, including young children. As
regular part of school work, children can be
cleaning streets and canals and tendi
vegeta
thusiastic about this work, whlch they have
helped to choose and plan - -~ .

March 20—in-tlight i have seen that
teaching can be vital a:.J rewarding when
approached In human terms and tied to projects
which Involve students. Even more, | have a
broader view of education—what it is and what
must becom In order to meat the demands of
we 21 st century.

We are preparing young people to live In
world community where each will grow and con-
tribute in his or her own special way. Therefore,
International education cannot be peripheral or
plecemeal it must be the essence of education
itself. In Sweden where the entire school expe-
rience, from pre-kindergarten through univer-
ity, is being internationalized, they call this
cation “development of the whole person in
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| do not think of such education as a chore, a
duty to teach about desperafe global problem?

in order to survive. Not at all.
want my students to be free from fears and preju B

dice, to marvel at the diversity and creativity of

human beings and at the same time to feel—1\
almost tangibly—their ong-ness with people and
nature. | hopa their lives will have more\meaning
because they sense that they are part'qf great|¥
movements in the world's development s

volye. How can we as teachers help? We can

practlce Robert Buron's idea: ""To changa tha 4






