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Popular Control of Education

Education is a big industry. Everybody passes through it at some time.
Because of this, it is one of the main ways in which capitalism conditions our
social relations and how we think about and behave in the world.

That is why it is important to have popular control of education. Schooling
cannot by itself produce a democratic social and economic system, but only
through struggling to take control of the agencies which condition their lives
can ordinary people begin on the road to socialism.

Teachers are expected to keep the present system going to benefit capital
at the expense of working-class parents and children, who have little or
no say in how schooling determines the course of their existence. But as
Robert Wilson suggests in ‘Community Involvement: Is Anything Really
Happening?’ by allying themselves with students and the community, it is
possible for teachers to contribute to the fight for education which serves
people’s needs.

But teachers should have no illusions. The elitist ideology cf professional
autonomy is an obstacle to community/teacher co-operation in developing
community control of schools. In ‘Parents vs Teachers?’ Randall Albury
explores the tendency for some teachers to see the community as a threat
rather than an ally. The very word ‘community’ covers a multitude of
ideological mystifications about consensus and common interests.

It is only through a long process of co-operation with progressive elements
that genuine links can be made, links which have the potential for enhancing
the ability of the people to make a world of their own choosing.

Community involvement means a whole range of problems and possibilities.
The task for radicals involved in education is to apply their energy where real
gains in popular participation — as distinct from cosmetic changes — can be
made.

In the ‘Getting Started’ section of this issue we have collected.some des-
criptions of activities and projects which we believe are moving in the right
direction.




Parents Versus Teachers ?

Randall Albury

The present system of education in Australia makes the classroom the chief point of contact between the Schools
and the Community, with teachers representing the Schools and students the Community. But whereas the
Commumty consists mainly of unorganised groups, fragmented along ethnic, geographical and class lines, the
Schools in each state form part of a hierarchically structured and bureaucratically administered educational
system. And the position of teachers, which is at the base of this hierarchical system and also at its interface with
the Community, is one which places them in a highly contradlctory situation with regard to the question of

Community involvement in the Schools.

The Class Position of Teachers

First of all the teachers’ location at the bottom of the edu-
cational hierarchy deprives them of any significant degree of
control over the policies of their schools or the conditions in
which they are required to implement them. The effect of such
proletarianised working conditions is described by the NSW
Teachers’ Federation in the following terms:

The Federation believes that a major reason for the
present discontent within the teaching service . . . is general
dissatisfaction with the bureaucratic administration carrying
out government policy in public education in New South
Wales. Over the years, teachers have been keenly aware of
the failure of responsible authorities to consult teachers
effectively on such matters as school design, equipment and
supplies, curricula, inspection procedures, etc.!

In response to this situation the Federation, in its statement on
‘Democracy in the Schools’, calls for ‘the elimination of the
present concept of a hierarchical authority structure. Teachers
will work together on a basis of professional equality’.2
This first tendency toward democratisation within the edu-
cational system, arising from a proletarianised work experience,
is opposed, however, by a contradictory tendency toward
elitism in the teachers’ relationship to the Community. The
training which teachers receive, involving specialised tertiary
study and an ideology of ‘professionalism’, as well as their
objective position as primary representatives of the educational
system to the Community, produce a middle class outlook
(technically a ‘petty bourgeois’ outlook) which resists any
significant Community involvement in the Schools as a threat
to teacher autonomy. In ‘Democracy in the Schools’, for
example, ‘the right of parents to participate in the planning of
their children’s education’ is limited to the following two points:
a Parents should receive full information about their
children’s progress and the choices available to them.
b Parents should have opportunity for discussion with
teachers about all matters concerning their children’s
education and future.3
This narrow construction of parental rights contrasts sharply
with the aims of parents’ groups such as the Australian Council
of State School Organisations, which has sought to secure a
broad range of rights for parents, including:
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11 Participation in the formulation of the educational policy
of the school.

12 Consultation about proposed changes in curriculum and
proposed introduction of new curriculum.

13 Representation either by election by all parents involved
or by nomination through the national, state or local
school parent organisations to all decision making bodies
dealing with matters affecting the education of children.4

Fear of Parental Involvement

Parental involvement in the Schools is only one aspect of
Community involvement, but even this most obvious form of
Community involvement is apt to be regarded with suspicion
by teachers. This reaction among teachers is dramatically
illustrated by a vignette recently published in the journal of
the NSW Teachers’ Federation.> The scene is parent-teacher
night at a South Coast high school, and after the principal
concludes his address on ‘increased community involvement
in education’ one of the teachers present is confronted by an
inarticulate, bigoted and semi-paranoid mother who accuses

-her of giving the children in her English class ‘filth’ to read. The

teacher patiently attempts to find out which book in particular
the woman objects to, but the woman says ‘They all seem to be
the same, utter rubbish, nothing else’ although she has not read
any of them herself: ‘T don’t need to read them, just a look at
them . . .’. The conversation is interrupted by an announcement
from the principal that several parents have volunteered to
serve on ‘a new committee which will assist teachers in the
running of our schools’. When it is revealed that the woman to
whom she is talking is a member of this committee, the English
teacher’s expression changes ‘from frustrated tolerance and mild

“amusement to a frozen blankness’, and the story ends with one

last outburst from the woman.

The fear of parental involvement revealed in this story is not
explicable simply on the basis of the ‘petty bourgeois’ class
position of teachers vis-a-vis the Community; it also bears the
marks of the present situation which teachers face. They carry
out their work under a regime of surveillance and inspection,
and thus tend to view other manifestations of outside interest
in their work in the same light. (Note that in the story it is the
principal who instigates the formation of a parents’ committee.)




ontradictions of Community

Furthermore, the attacks by right-wing groups on progressive
educational methods and curricula have generated something of
a siege mentality among teachers, not only because of the
content of these attacks but also because they serve as ideo-
logical apologetics for the severe budgetary cuts imposed upon
education by the current financial crisis of capital.® So to the
extent that teachers’ attitudes about parental involvement arise
from a resistance to administrative surveillance and to ideological
and financial attacks on progressive schooling, they contain
democratic and progressive elements and are not simply
reducible to petty bourgeois elitism.

These democratic and progressive elements can be streng-
thened as the capitalist financial crisis continues. Teachers and

administrators will find it necessary to cultivate public support

for the Schools as a defence against further cuts in the education
budget,” and this need can open up opportunities for the

development of Community involvement in the Schools on a

co-operative rather than a supervisory basis. But here the
question arises — What about the Community? Aren’t public
attitudes toward education, and especially working-class atti-
tudes, fundamentally conservative and aren’t the right-wing
parent groups strong enough to make a mockery of the notion
of co-operative and democratic involvement in the Schools?

Attitudes in the Community

Without minimising the political danger posed by right-wing

groups, it is still possible to see associated with them a tendency

favouring co-operative and democratic Community involvement
in the Schools; for the appeal of these groups is based upon two
distinct components.

1 On the one hand they tap the resentment created in indivi-
duals by the experience of powerlessness in the face of the
bureaucratic apparatuses of welfare capitalism. Specifically,
they focus this resentment upon the educational bureaucracy
which threatens to replace parents as the principal determi-
nant of the ideological influences upon their children.

2 On the other hand the solution which they offer to the
problem of authoritarian bureaucracy is a return to the
authoritarian family in which parental values are unques-
tioningly accepted by the children, and to the authoritarian
classroom in which iron discipline prevails over individual
development.

These two components express contradictory tendencies, just as

we have found in the case of teachers’ attitudes toward demo-

cratisation of the Schools. But whereas the two contradictory
tendencies in the teachers’ attitudes toward democratisation
were necessarily connected owing to the contradictory structural
position of teachers in society, these two contradictory ten-
dencies in the right-wing attitude toward schooling are not
connected in the same way because the group which shares this
attitude to a greater or lesser extent is not homogeneous in

Involvement...

terms of its class position. Thus not everyone who is attracted
by the first component of the right-wing appeal is necessarily
attracted by the second component. And some of those who
are attracted by both components may accept the second only
because they think it is necessitated by the first or because they
are aware of no other alternative.

So here again the possibility exists for the strengthening of a
democratic and progressive element developing within a generally
reactionary context. It would, of course, be a waste of time to
attempt to strengthen this element among die-hard conservative
ideologues. But among the masses of working class and lower
middle class parents — who see daily that their children are ill
served by the present educational system, who feel powerless to
change it, and who are offered no solution by the media or their
own experience other than right-wing populism — there is a real
possibility for -the development of co-operative involvement in
the Schools if an alternative solution is offered by left activists
at the local school level.

Conclusion

Both teachers and the great majority of parents have an objective
interest in wresting control of the schools from the educational
bureaucracy. Tendencies opposing the co-operation of teachers
and parents in pursuit of this goal include elitism among teachers
(leading parents to identify the interests of teachers with the
interests of the bureaucracy) and conservative educational
values among parents (leading teachers to identify the interests
of parents with the interests of the bureaucracy). The need for
public support caused by the financial crisis of capital offers the
possibility of breaking down some of the elitist tendencies of
teachers, as well as some of the rigidity of the administrative
bureaucracy. Organised Community demand for democratisation
of the Schools can support teachers’ struggles toward this end at
a time when teacher militance is threatened by high unemploy-
ment. Conversely, initiatives by left activist teachers can help to
orient Community demands for effective involvement in the
Schools, toward democratic and co-operative participatory
structures.
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Community Involvement -
is Anything Really Happening?

Though it’s hard to believe when you see so few teachers really
interested in promoting school-community interaction, liberal
educators have for a long time had a good rationale for involving
the community in the school. Much research has shown that
student success in academic study is minimally influenced by
the school compared to the overwhelming influence of home
background. A major Australian study (Moore, 1973) concluded
that when the values of the home and school clashed, students
normally resolved the conflict by rejecting the school. The
study implied that the appropriate educational response was to
integrate the two in some way to minimise this value clash.
Other studies such as Schiff (1976) and Stearnes (1973) have
discovered that when parents participate in the school, atten-
dance improves, children study better and they acquire basic
skills more quickly. The argument can be summarised by saying
that children’s performance improves with parental encourage-
ment, and that by involving parents in the school teachers can
bring about a rise in their encouragement of their children,
which in the end benefits the child.
Other liberal arguments for community involvement claim
that participation will:
e increase parents’ understanding of children’s education;
e contribute towards the individualisation of instruction and
evaluation of pupils;
e develop parent leadership and education;
e facilitate communication between the school, parents and
the community;
e avoid crises in schools; .
e create goodwill and mutual esteem between teachers and
parents;
e increase the awareness of parent and community problems
and expectations of education on the part of the school;
e promote educational accountability to the public
(Henry, 1978)
Almost all of these arguments present problems to radical
educationalists for they implicitly assume a state of no change
and an unquestioning acceptance of the status quo in education,
its policies and practices. They simply are concerned with
making the attainment of present organisational goals more
efficient by soliciting parent help and diffusing parent critique
and demands through ‘better communication’, ‘parent
education’, ‘goodwill and mutual esteem’ etc.
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Robert Wilson

The radical approach to community involvement would see
it in terms of helping counter some of the negative effects of the
present system, claiming that community participation could:
e help wrest control of education away from the state and

reduce the distrust, alienation and apathy that are associated

with centralised decision making;

e decentralise decision making to the local level and promote
a self-management approach to schooling; _

e act as a restraint on the teaching force becoming a remote,
professional elite;

e contribute to the curriculum becoming more relevant to
working class kids;

e contribute to general community development by em-
powering people to take control of the institutions that
affect their daily lives.

The difference in approaches is reflected in the scope of
participation envisaged by the liberal and radical positions.
Whereas the liberal position promotes activities that let the
community into the school, but keeps the power and control
of activities firmly in the hands of the professionals, the radical
viewpoint looks towards forms of participation where power is
shared or even delegated to the professionals by the community
to whom they are then fully accountable.

If we look at the sort of community involvement activities
that are happening at present we can grade them on a scale of
intentions which reflect the liberal and radical positions:

< 1. Window dressing activities: eg. sausage sizzles; £
8 parents covering library books; school controlled g
o newsletters etc. o
§ 2. Soothing or co-opting activities: eg. ‘consulting’ 2
g the P&C on trivial issues; mothers listening to %"Z

reading; parents helping on excursions; system and 3
. union policies of parent advisory committees etc. .

3. Collaboration activities: eg. teachers and all parents

drawing up school policies; school councils deciding 3
g on budget priorities; the community as teacher etc. g‘
= 4. Delegation or transfer of control: eg. councils’ &
8. employing extra staff; system school going ‘alter- "3
2 native’ with support and protection of councils; E.
§ parents in direct teaching etc. g



One of the most insidious aspects of capitalism is its ability
to incorporate and subvert progressive social changes to ensure
its own survival. As part of this process, education bureaucracies,
principals and teachers tend to manipulate the avenues of
involvement so that they are rendered unthreatening and
impotent. Involvement initiatives are therefore often counter-

productive to true community participation. As radical -

educationalists we need to be constantly aware of the dangers
that community involvement activities and programs are
susceptible to. Among the main dangers are: forms of involve-
ment in which the school gives ‘therapy’ to participants, where
it brainwashes them into an understanding of the school process
which is defined on the school’s terms; involvement which acts
as a means of changing the behaviour of potential protest
groups; involvement activities which are a means of getting
hostile parents to do the work of principals and teachers; and
involvement activities that become means by which community
power is absorbed through the familiar process of engaging
people in constant meetings and committees so that energy for
change is reduced.

At the school level co-option at its worst is done through
pacification by rhetoric (eg. principals ‘reporting’ to the P&C).
What is more usually the case is the parading of participation
activities by proud principals that on closer inspection are
revealed as being lifeless and remote from any real influence on
decision making. It is interesting, for example, that even in
those schools that boast of the use of parent and community
expertise in the curriculum, it is invariably of a very narrow
kind — help in arts/craft, sport or other extra curricular activities
— the areas considered to be the ‘soft options’ by school
personnel. It says more about the school’s perception of com-
munity resources and their lack of openness to real participation
than the reality of available expertise in any community.

| THINK THE o
PEINCIPAL MEANS Tl
WELL . -THE Rear. RN
PROBLEM - AS He
ALWAYS SAYS- IS
COMMUNICAT|oN.
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A review of existing programs in Australian schools reveals
that in the majority of cases schools are only prepared to
entertain the notion of community involvement if the contact is
of a strictly limited and tokenistic nature. ‘Sausage sizzles’ and
other social events abound where parents are invited to mix
with teachers, but strictly out of school hours. Rarely are
parents invited into the inner sanctum of the classroom or
exposed first hand to education in action. The Ethnic Food
Night is a popular example of this sort of activity in urban
schools: a once a year event when kids, parents and teachers
sample various ethnic dishes together and the school gives
recognition to its multicultural population. Throughout the
rest of the year, though, there is no recognition of the ethnic
festivals that the local community observes, nor is there much
reflection of the multi-cultural nature of the community in
school curricula,

Many community involvement activities also reflect and
reinforce the sexist values of our society. Mothers are invariably
invited into the school to teach children how to cook er sew
while fathers are invited to help with the school maintenance or
(occasionally) to talk to a class about their jobs in the work-
force. At a new community school in a Housing Commission

‘area in New South Wales parents ‘participate’ in school affairs

by being invited to the school to play social tennis on the
school’s courts. The principal is now keen to extend his
community involvement program by having a modelling agency
come into the school to teach deportment to the mothers.
Apparently this will meet a'major social need of this deprived
group! Other schools in economically depressed areas have also
catered for parents in similar sexist and socially useless ways by
putting on fashion parades for the community.

HE WAS AWFULLY Kkeen]
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Some schools holding less threatened or territorial attitudes
to education have taken the step of utilising the community as
a resource in the classroom. Mothers have been acting as extra
pairs of helping hands, donating their time hearing pupils read
or helping with the after schoel activities centre, for example.

While getting parents to help in the classroom is a valuable
initial step towards breaking down the fortress walls, showing
parents what actually happens on the inside and giving them the
opportunity to grow more competent to deal with the
educational ‘experts’, such initiatives are usually firmly
prescribed and controlled by the school. What it boils down to
is that parents are used as unskilled labour and are rarely
accorded the status of equal partners in the education process.

~ A good test of the politicat potential of any involvement
activity is the extent to which the activity leads, or is likely to
lead in the future, to a change in the relationship between those
who currently have power and those who are relatively power-
less. This is not to downgrade lower level activities completely
for not all parents feel themselves capable of competently
contributing in the actual decision making process and feel
more comfortable doing less demanding tasks that contribute
to the school’s welfare. A dynamic school will involve parents
at all levels. What radical teachers and parents must work
towards though is the opening up of the higher levels of decision
making in the school and education system to genuine grass-
roots, community participation.

If we look at some of these higher level decision making areas
we see that there are a few interesting developments in which
opportunities for genuine community participation in the life
of schools are being extended:

Involvement in School Governance

In both Victoria and the ACT a strong community interest and
pressure were instrumental in bringing in legislation that allowed
for community representation on governing boards and councils.
As with those in South Australia, the Victorian school councils
and the ACT school boards have a number of advisory functions
but also have important powers with regard to deciding on
budget priorities and the employment of ancillary staff. The
ACT boards are more powerful in terms of their legal duty to
determine the educational policies to be implemented in the
school, whereas the Victorian and South Australian councils
can only advise on policy and curriculum matters.

Some particular schools also have decision making structures
that are accessible to parents and community members as well
as students. Huntingdale Technical High School in Victoria has
three main decision making bodies in the school. The school
meeting is held once a term and is open to students, teachers,
parents, council members and community people. It deals with
matters that concern the whole community of the school and is
responsible, with other bodies, for formulating the school’s
statement of principles. The School Council has significant
legal powers relating to financial matters, the employment of
non-teaching staff, the recommendations of appointment of
teaching staff and the control of buildings and grounds. It
consists of four elected staff, four students, four parents, four
members of the school’s community involvement group, four
other community members, a ministerial nominee and a repre-
sentative of the local council. The principal is a non-voting
member. The third body is the Academic Board which comprises
both the teaching and non-teaching staff. The Board makes the
decisions that dictate the day to day operation of the school,
particularly in terms of how the staff offer themselves in their
professional role. The Board meetings are open to students,
parents and Council members who all have voting and speaking
rights like everyone else.

Involvement in the Curriculum

As already mentioned the ACT school boards have formal
responsibility for determining policies and also changes in
sections of the curriculum. In reality this means that teachers
usually put up courses to the boards for approval, but there are
cases reported when the boards have sent back courses for
rewriting or initiated changes themselves. At the more informal
levels the input of parent and community members in curri-
culum development is minimal, although there are a few schools
that are leading the way with open access policies that allow and
encourage parent and community participation in a meaningful
way. Kanwal Primary School on the central coast of New South
Wales has been developing its own curriculum for the past five
years to complement its school policy of aims and objectives
that was drawn up by the principal, staff, parents and
community. Every week, the staff meet one afternoon after
school to develop curriculum. A small group of dedicated
parents who have worked in the school in various ways (in the
P&C, helping in the canteen, helping with the remedial reading
program and in the classroom) are also members of this group.

... WHAT WE NEED IS fOR EVERY-
ONE TO SIT DOWN TOSETHR AND TALK
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Involvement in Staffing

While a number of parent organisations have policies on com-
munity participation in staff selection, there are only two
systems where local influence has some standing. In the ACT
the school boards are responsible for writing the job descriptions
for teaching positions that become vacant in the school though
teachers are still selected and employed by the central authority
(CTS). The influence is indirect but it is reported that some
schools write job descriptions so detailed that they get the
individuals of their choice.

In Victoria through a process of negotiation and co-operation
between the Technical Teachers Association and the adminis-
tration of the Technical Division of the Victorian Education
Department, a system has been devised whereby schools have
a direct say in the appointment of principals and vice principals.
Applications are made to a central authority known as the
Committee of Classifiers, which then sends lists of applicants
to schools, each of which then establishes an interview com-
mittee representative of parents, teachers and other members
of the community to interview the applicants and to make a
recommendation to the Committee of Classifiers on who should
be appointed. The Committee of Classifiers invariably follows
the schools’ recommendations. Occasionally selection
committees have included students. When a candidate has been
selected by more than one school, he or she is able to nominate
a personal first choice. This system has been acknowledged by
those concerned to be very successful and there is now a
growing movement to extend this sort of selection procedure to
the primary and high school divisions.

Involvement in Financial Administration

Parents have for a long time theoretically had control of the
monies they raise for the school, though the reality is very
often quite different, with principals specifying needs or simply
presenting bills to the P&C without any consultation on
priorities. However, in some states, parents, through member-
ship and representation on school boards and councils, are
beginning to have some say over the funds passed directly to
schools by the system authorities. Victoria, for instance, claims
to distribute directly to schools up to 10% of recurrent funds
(apart from salaries) for the day to day running of the school
where they are disbursed by the school council. Effective
management in these circumstances means that principals have
to have a good working relationship with the school council
(on which elected parents and teachers sit), and budgets have
to be either justified or worked out in a collaborative fashion.

Involvement in Evaluation

Evaluation and student assessment are areas still jealously
guarded by system authorities. However, there are some
interesting individual examples of progressive attempts to
include the community in these activities. At Brooks High
School in Tasmania for example, a full school evaluation was
carried out last year by a team of parents and community
members who came into the school, made investigations, wrote
reports and made recommendations on all aspects of the
curriculum and the school organisation. The school subse-
quently published the completed reports and embarked on a
program of making changes in the school on the basis of the
recommendations. At Huntingdale Technical High in Victoria
an evaluation carried out in 1978 by the staff and a visitng
‘expert’ committee chosen by the school was the basis of a
residential inservice seminar at which decisions were made on

. AND OUR ScHooL HAS AN
EXCELLENT  COMMUNITY INVOLVE-
MENT feoskaM - INFACT THE
P+C PAID Fof THIS New

AIR CONDITIONER.

curriculum changes and organisational restructuring. The
seminar was made up of all the staff members and an approxi-
mately equal number of parents and students who participated
fully in making these decisions.

Conclusion
The majority of schools in Australia involve the community in
restricted, impotent ways. By reducing forms of participation
to a shell or a sham, they manage to preserve intact the demo-
cratic mythology of public participation while serving their
immediate public relation needs. The long term effect of this
is simply to increase the credibility gap between the school and
its client public and further alienate parents and the community.
As radical educationalists we must be highly critical of these
manipulated forms of participation, and struggle to extend the
few existing areas of genuine participation opportunities to their
full limit and beyond.
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Capitalism, Gulture and Kids
Rachel Sharp

An important new book about working class kids’ culture explores ways in which radical teachers can unmask
the oppressive role of education and ideology under capitalism. Because of its significance, we publish here a long
review of it. RED readers’ comments on the book are invited for our next issue, which will concentrate on the
topic of action which can usefully be taken by Marxists working in education.

Learning to Labour: How Working Class Kids Get
Working Class Jobs, by Paul Willis. Saxon House,
1978. 204 pp. $9.75.

Academics and teachers in the last few years have been so
inundated with catalogues of books on education that if they
believed the publishers’ blurbs they would have the definitive
view on almost every conceivable issue. Very few such books are
worth more than five minutes of cursory perusal. Most contain
nothing but low-level trivia and ideological mystification.
Learning to Labour is one of the few exceptions. It is without
doubt the most significant book which has been written on
education for many years. .

The Birmingham University Cultural Studies Centre where
Willis is based has established a world-wide reputation as the
source of much creative theoretical work on culture and ideo-
logy from within the Marxist tradition. Many radical activists
in education are inclined to be suspicious of theoretical debates
as nothing but the verbal games of petit bourgeois academics
(as frequently they are). Willis’ study, however, shows the
shortsightedness of such a view. It illustrates the necessity of
theoretical work as a starting point for an analysis of schooling,
and for any political practice designed to bring about change.
Facts do not speak for themselves: they have to be theoretically
defined and interpreted.

The phenomenon that Willis sets out to explain is why, in
the context of a class society, some working class pupils volun-
tarily choose to lock themselves into apparently personally
unrewarding and low status manual labouring jobs, despite a
schooling system which ostensibly provides some opportunities
for social mobility, and despite a genuine concern on the part of
many of their teachers and youth employment officers to rescue
them from that fate. In Marxist terms, the book explores some
aspects of the process of social and cultural reproduction.

Using an ethnographic case study of a group of working class
youths from an all-male comprehensive school in an English
industrial conurbation, he raises important questions about the
way in which the themes within their subculture reflect and
help to reproduce the lived experience of these pupils both
within and outside the school. In short, the kids are anti-school.
The ‘lads’ reject the individualistic, competitive ethos which
pervades capitalist schooling. They eschew intellectual work,
resisting the official rationales and justifications for the way

PAGE 10

things are. Instead they substitute their own meanings, rituals
and pastimes which have little to do with what schooling has to
offer. If he had stopped there, Willis would have provided few
new insights, only additional, often juicy, evidence to support
what every sensitive teacher has known since the onset of mass
schooling: schools are arenas where a losing battle is being
waged for the ‘hearts and minds’ of the working class. Teachers
of the working class confront a class culture which is alien from,
and often antagonistic to, everything the school tries to impart.
It subverts their aims and undermines their good intentions.

The distinctiveness of Willis® work is that he provides an
analysis of how these attitudes towards schooling are essential
components of the way in which the class structure is legiti-
mated and Kept going. The themes within the subculture, linked
as they are with broader aspects of working class experience
outside the school, work to sustain the existing patterns of
domination and subordination. For example, the ‘lads’ have
contempt for the ‘ear-oles’, the conformist pupils who work
hard and aspire for individual mobility. Similarly, they tum
upside down the traditional ranking of mental and manual
labour, through their celebration of masculinity and physical
prowess. And these values serve precisely to perpetuate and
reinforce that very distinction between mental and manual
labour which is an important aspect of the legitimation of class
inequality under capitalism.

Willis shows how the sexist, racist themes within the anti-
school subculture reflect and reproduce the divisions within the
working class which Braverman has demonstrated to be an
essential aspect of capitalist control over the labour process and
the work force. More importantly, he provides a theoretical
link between these two insights through his observation that
the ‘lads’ define mental labour, the destiny of most of the
‘ear-oles’, as cissy, effeminate -and inferior. He thus links
patriarchy and capitalism in an original way. In brief, the book
demonstrates how the lads’ resistance to the received wisdom of
schooling precisely prepares them for their future insertion into
the social and ideological practices of the shop floor — in fact,
for an acceptance of manual labour in a social world which at
least partially they have learned to reject. They will, for
example, have nothing to do with the middle class notion of
vocational choice propagated by the school. This emphasises the
need to match individual aptitudes and motivations against the
variety of vocational satisfactions emanating from a horizontally



and vertically differentiated job market. They perceive, quite
rightly, that most jobs are routine, boring, oppressive and
alienating — even those entailing mental labour. Nevertheless,
their subculture does not enable them to link this insight with
the essential nature of capitalist production and the variety of
mechanisms Wwhich help to maintain it. Instead it locks them
into manual labour and the world of appearances.

Theory

I earlier asserted the need for theory. Willis’ study is informed
by a theoretical analysis of the nature of capitalism as a system
and a sophisticated theory of ideology which depends heavily
on the work of Gramsci (in particular, the latter’s discussion of
the contradictory nature of commonsense). Although Willis
does not avail himself of the concept of hegemonyl, the two
analytical concepts that he uses to interpret the experience of
his subjects — penetrations and limitations — derive from a
notion of ‘hegemonised commonsense’. ‘Penetrations’ relates
to our earlier discussion of the lads’ attitude towards vocational
choice. Willis is arguing that these lads partially see through the
surface of bourgeois society and discern at least some aspects of
the structure of inequality, demystifying the institutions which
help to reproduce it, like the school. However, their glimpses
are limited, so that they do not discern the whole nature of
capitalism for what it is, a system of class domination based
upon the appropriation of surplus value emanating from their
own labour power. In other words, he is showing how common-
sense, always a potentially radical force when things are not as
they seem to be, is structured by and intersected with dominant
or hegemonic meanings and practices which mask the real
structure of class domination. Moreover, Willis does not see the
operation of ideology as a simple imposition of a ruling class
view onto passive subjects. On the contrary, hegemony is
actively constructed and reconstituted through the life styles of
youths such as the subjects of his study, resulting in an adult
life which is precisely what capitalism requires.

Australian Applications

Willis> study needs to be replicated in Australia. All capitalist
societies share some common features such as the need to
produce for profit and sustain a system of class domination.
However, the specific course of capitalist development and the
trajectory of class struggles have varied historically over time
in different countries. It may well be that there are specific
features of capitalism within Australia and the manner of
ideological incorporation of the working class here which would
substantially "modify Willis’ analysis. To what extent, for
example, has the post-war reliance on migrant labour for manual
work affected the way in which hegemony operates among the
non-migrant working class population? Willis’ analysis also needs
to be developed through additional studies of girls, of the ‘ear-
oles’, and of schools experimenting with a radically different
mode of pedagogy. One of the problems here is that educational

research funding bodies have not shown themselves very willing
to support either basic theoretical work or studies which reject
a positivistic methodology in favour of more qualitative, ethno-
graphic, hypothesis-generating approaches. Learning to Labour
surely provides a perfect example of why such research is
worthwhile.

An additional point which needs to be stressed is that Willis’
study was completed at a time when the phenomenon of wide-
spread youth unemployment was not figuring prominently. In
England now, and even more so in Australia, the typical destiny
for unqualified school leavers is not productive labour, but long-
term structurally-induced - unemployment. What implications
will this have for schools and the content of the anti-school
subculture, especially given the increased emphasis on vocational
guidance and work experience in schools which bodies such as
the Williams Committee advocate? More importantly, what
attempts will be made by the bourgeois class and the bourgeois
state to ideologically contain the working class and the young
as the recession proceeds?

It would be unfair to expect one book to resolve all the
significant issues. Nevertheless if there is one main weakness
in Willis’ book it is his neglect of the role of the state in orches-
trating and managing the current crisis. If Marxist analysis of
education is to develop, it has to explore further the nature of
the capitalist state, which becomes especially salient in times of
economic recession. The ideological constitution of the crisis
by the state, its modes of intervention into schooling, are
decisive objects of the theoretical analysis of education which
Willis tends to underplay. This is especially critical since behind
the state’s ideological interventions is a coercive power, which in
Australia is increasingly being used not simply against those who
voluntarily submit to manual labour, like the ‘lads’ in Learning
to Labour, but also against those teachers who are committed
in their educational and political practice to subvert the mystifi-
cations which pervade capitalist schooling and to offer something
of more long lasting value to their pupils.

The Task for Radical Teachers

Is this a pessimistic book? Yes and no. It is pessimistic because
the task that radical teachers confront is a daunting one. Given
the aim of trying to push the pupils’ partial penetrations beyond
the limits of bourgeois ideology towards a full appreciation of
how capitalism works, the problem arises of how to undermine
those tenacious themes within the subculture which life within
and outside the school continually reinforces. Willis rejects any
simplistic commitment to an aimless progressive child-centred
pedagogy. The problem as he sees it is to find a way of using
the positive, potentially counterhegemonic elements of the lads’
commonsense and of developing a language which can shatter
the obstacles, moving them towards a greater awareness. Willis
offers a number of suggestions as to possible themes which
might usefully be explored to this end. For example, he suggests
that teachers could usefully discuss with their pupils the costs
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and diversions of sexism. They could also pursue issues about
what ‘the counter school culture implies about qualifications,
the meaning of work, the nature and role of labour power in
modern society’. The book is not pessimistic at another level,
however, because the evidence is provided that the subculture
is not totally hegemonised but characterised by tensions, ambi-
valences and contradictions which theoretically can be built
upon. However, I do. not think that the analysis has yet been
done which can guide us very much in the practice of Marxist
pegagogy. The goals are clear but radical teachers lack a theory
of pedagogy and are forced to rely on little more than hunches
or intuitions. This is an urgent theoretical and political task for
Marxists and for educators. It entails in particular a Marxist
theory of language, since language is one of the significant
vehicles through which ideological shifts can be brought about.
This is not to eschew the need for radical action; only to
emphasise that activism should always be theoretically informed.
Willis® work provides a brilliant starting point but has not
resolved the problems of pedagogy.

Learning to Labour, then, is a must for every reader of

Radical Education Dassier However, it is not an easy book.
Whilst it is written in a clear, concise and dense style, the
language he uses is complex and often technical and he has paid
insufficient attention tc the problems of his audience. Perhaps
what is required is the establishment of Learning to Labour
reading groups where collectively the ideas could be explored
and a start could be made to work through the pedagogical
implications. The effort involved would be very productive.
Perhaps we are now in an era where a period of theoretical
reflection is an essential precondition for further advances
towards rational and hence radical educational goals.

1 Hegemony is Gramsci’s term for the mode by wmich the bourgeois
class exerts its rule. The basic relation of society is a class relation
between capital and labour. By getting labour involved in social
practices which do*not threaten this relation, the bourgeoisie obtains
a voluntary submission to the forms and processes of capitalist pro-
duction. The concept of hegemony is essential for an understanding
of ideology. For a discussion of the concept, see Perry Anderson’s
article on Gramsci in New Left Review 100.
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EDUCATION & LABOUR MOVEMENT

Attempts are beginning this year toward understanding what is in store for
schooling in Australia in the present crisis of capitalism. The aim is for people
involved with education to develop their part in a labour movement counter-
strategy.

To approach the task an Education Project Group of the Trans Nationa{ Co-
operative (TNC) has formed in Sydney. The group took part in the TNC National
Industries Workshop held in Sydney April 27-29. In the short term the Education
Project Group will be working on a popular booklet on education along the lines
of Australia Ripped Off. The group welcomes new members.

As we go to press (June 1 and 2) a conference is being held in Melbourne with the
title ‘Education and the Workforce: Towards Post-Williams Labour Movement
Strategies’. The sessions include:

e Education and Politics
Education, Employment and Unemployment
Elitism in Education and the Workforce
Teachers, Academics, Unionists and Society

The Conference is organised by the Labour Resource Centre.

Contacts: Labour Resource Centre
25 Drummond St, Carlton Vic 3053.
PO Box 62 Carlton South.
Phone [03] 662 3433 or [03] 662 3828

Trans National Co-operative Ltd
GPO Box 161 Sydney 2001
Phone [02] 26 1702.




KVEAC and the Fight for
Shared Decision Making

Steve Jolley

A Victorian reader contributes an account of a remarkable community/school project in a rural area, and argues
that the best defence against right-wing attacks is to involve parents and citizens as much as possible. In this
way, parents and teachers realise their common interest of preserving their schools from state cutbacks.

Pressure on education is occurring at a critical time for
schools, when the whole ‘professional mystique’ is being chal-
lenged and education is being opened up to the community. It
enables employer representatives and the Right generally to gain
easy access and a solid propaganda base to effect the changes
and implement the docility they are aiming for (see RED 8).

Yet the entry of the community into schools also provides the
opportunity for a discovery by all involved parties of the power
which they actually do possess, and it provides a vehicle to
increase expectations about the object and use of this power.
I propose to show by example how this has been achieved in a
small way in one community. :

We must begin by examining the available avenues for
involvement which have existed in the past and those which
are likely to arise in the future. Most of the options which are
discussed below are the traditional ones and have little bearing
on the directions which it seems the education system will take
in the future. Some traditional openings, however, have increased
a great deal in potential, in Victoria at least, and they present
something of a challenge to the present mode of operation of
teachers. Most notable of these is the school council.

School Councils
These evolved from the old school committees in “Victoria
which were bodies responsible simply for cleaning up the school
and implementing Departmental decisions concerning the school
which were not associated with curriculum matters. It is safe to
say that they were landed with the shit work — working bees,
cleaning up, minor repairs and the like — and had no real
decision-making power. Following the advent of the Schools
Commission, the powers of the committees were greatly ex-
panded, and they were given the grand new pame of school
councils. In small schools at least they still do the shit work,
but their powers are awesome. They can now hire and fire
ancillary staff, have work done on their own initiative and
influence the curriculum decisions of schools. They are res-
ponsible legally for administration of school finances, and can
determine where such finances are spent.

While the Victorian State Government is taking advantage of
council power to diffuse responsibility for their decisions and

to- cushion the impact of funding cutbacks, school councils
have great significance in the access of the community to real
decision-making power in schools. It seems that as yet this
power has not been fully explored, but it extends, at least in an
advisory capacity, to the curriculum content of the school.
Councils are taking a major role in the determination of school
policy and their increased power has forced sharing of the
decisions of curriculum planning between community and
school staff.

One of the more significant aspects of council powers is that
one does not need to be a parent to be directly involved in school
decision-making. The whole community can, theoretically, be
involved in the determination of the directions in which local
education is headed.

Traditional Community Participatory Roles

In the past, as mentioned earlier, the role of the community has
been one of service to schools. Parents have been involved in
tuckshops, working bees and school committees. The function
of parents has been primarily, of course, as a supplier of the
commodity in which the education machine deals, and secon-
darily as a backstop to the running of the school. In this way
the mystique of the educative process has been preserved, and
no threat has been posed to the ‘professionalism’ of teachers.
One could label this role ‘Parents as Pawns’. Its demise, whilst
unlikely even in a future of more effective involvement, would
not be mourned, save by the diehard bureaucrats lurking in
every school and the compulsive cake-bakers prominent in
every community.

Indirect Community Pressure on Individual Schools

Pressure from the community has been, and will continue to be,
a continuous undercurrent directing school policies. It has
always been a factor in small country schools, but has recently
emerged in Victoria as the cause of a major industrial dispute in
the technical division. In any situation, but particularly in the
country, there is strong pressure on teachers to conform to the
ideology of the local community. If such conformity is not
apparent, things can be made very difficult for a ‘front-line’
teacher — one who lives and teaches in the district. This is
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particularly so if the teaching is in a one- or two-teacher school
where good community relations are an essential factor in
effective teaching.

Many cases are on record of teachers being run out of town
owing to unsatisfactory ideology, be it educational or political,
but these are usually confined to vulnerable primary teachers.
However, the recent Julie Ingleby case, involving a technical
teacher’s political views in a medium-sized country town, makes
it obvious that this can and does occur on a much wider basis.

Such pressure, while it is a genuine community feeling, is
tailormade for the Right, and strategies must be devised to
avoid confrontations between teachers and parents to the
advantage of the Department. In Castlemaine, where the tech.
dispute occurred, threats of Klan-like violence were made, and a
nasty situation could have resulted. The community must be
involved to the extent that the more aware members can see the
threat to themselves inherent in the political repression of the
teachers working for them.

Overt Political Pressure

The Right-wing assault on education has been adequately
covered in RED 8, at least for the purposes of this article.
While it is a threat which will grow with further community
access to education, it is one for which separate analysis and a
defensive strategy must be made. Such attacks can be effective
by their playing on people’s fears, but the more enlightened
participation that takes place and the more genuine involvement
by communities, with adequate input by the Left, the less that
ignorance can be used as a weapon. Our greatest strength lies
in educating the community as it becomes involved.

The Rise of Effective Community Involvement
Involvement by the community in an effective way is a recent
phenomenon but one that is likely to last. It has been triggered
off largely by the Schools Commission and government initia-
tives in the devolution of power (and responsibility) to “The
People’. However, one wonders whether the governments would
have been quite so enthusiastic over the move had they realised
the nature of the beast they were unleashing. Certainly it has
the potential, as has been mentioned, of turning into a backlash
against teachers and a purge the like of which has not been seen
since witches were burnt in Salem. But given that teachers on
the Left are aware of such possibilities and that people are not
such manipulable fools as many make out, there exists a real
opportunity to create an awareness among people of their
power and their real needs.

Take for an example the history of a small country grouping
of two-teacher schools which from the start has had a strong
element of community involvement. While it demonstrates no
earth-shattering initiatives, it is revealing of the power which a
community holds and which, if it has the opportunity, it will
use to constructive ends.

KVEAC (King Valley Educational
Advancement Committee)
KVEAC dates back some nine years. Originally set up as a
means for pooling the resources of small schools, such as dis-
advantage grants in later years, it has grown into a co-operative
which is making headway in breaking down rural isolation. It
consists of a grouping of six schools; because of the independent
nature of such schools, community participation, originally
limited to school committees, was required.

This took the form of instituting a committee made up of
teachers and members of the community of each school to
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administer the funds received in the group pool. These funds
were used to stock a central library and to purchase hardware
ordinarily unobtainable by individual small schools. The scheme
proceeded on this premise for some time, until it was realised
that such a grouping had more potential than just financial
administration. The community is very isolated and with
minimal government help it was realised that the best way to get
help was to help themselves. Utilising one of the traditional
community functions, fundraising was undertaken and a bus
was purchased.

While this had great implications for the improvement of the
general educational climate, in particular the first steps towards
breakdown of the isolation of each school, the more important
aspect, as far as this article is concerned, was the effect of
participation by the community in greatly expandingits political
expectations. By achieving this much on their own initiative,
and with the national political climate strongly favouring action
by local communities, the residents of the Valley began to
realise their potential. Far wider involvement than a purely
school council level became apparent. Through their local
member (a Country Party conservative) pressure was applied to
secure more staff, and these were forthcoming. Three migrant
teachers were appointed, and a central building was set up to
accommodate the programs following from the increased staff.
This brought staffing and buildings to well above the normal
entitlement of small schools, and to almost double the entitle-
ment of a single school with an equivalent enrolment.

It must be stated that much of this was achieved by working
through the educational hierarchy, using particularly a local
inspector of schools whose commitment to community partici-
pation was such that when real participation was evidenced he
made every effort to smooth the path. Without such co-operation
it is not certain whether the people of the Valley would have
had the knowledge of bureaucratic procedures to follow
through to the extent they did.

Now, however, with a total enrolment of around 200 the
scheme currently boasts 14 teachers (15 until February this
year) and four teacher aides. It seems that community power
and expectations have increased to the extent where they now
wield enough political clout to weather changes in such person-
nel and the disapproval of succeeding inspectors. The mere
suggestion of covert attempts to reduce staffing has resulted
in quick and effective action by members of the community
to counteract them, with the rationale of protecting the con-
cessions already won and, importantly, protecting teachers
staffing the scheme.

In the light of the Ingleby case in Castlemaine, this latter
concern of the community is an important one. For, while they
are a conservative community, they have made enough political
progress to see that the individual dedication of involved teachers
is important to them and that the teachers who released ‘confi-
dential’ information to them concerning the proposed staffing
cutbacks were acting in the community’s interest. Therefore
they acted to protect those teachers from retaliatory action.
For primary teachers in Victoria this is crucial. Inspectors of
schools have a great deal of power, particularly over rural school
teachers. If this power can be cushioned by the community, the
way is cleared for much more confident and concerted action
by teachers.

The degree of participation in KVEAC, however, is totally
dependent on the continuing success of the scheme, and this
naturally remains dependent on funding. Disadvantage grants
have stopped for five out of the six schools involved, and the
scheme has run on a hand-to-mouth basis for the last year,
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‘.. all parents, particularly those of critical views, [were invited] to undertake exactly the kind of work done by the kids.’

being supported only by Country Education Project, a limited-
objective scheme set up by the state government. This funding is
finite, and a bleak future would be in store without community
support. This has been forthcoming and moves have been made
to institutionalise the scheme as a multi-campus school.

Such a project, when compared with the run-of-the-mill
country school isolation, is a major advance. The main variable
in the situation compared with others is the role of the com-
munity. Very little of the progress so far recorded would have
been possible if attempted by teachers alone. It is this fact which
convinces me of the ultimate value of community involvement.

Conclusion

It seems obvious that no matter what your opinion of it,
involvement by the community in schools is here to stay. To a
certain extent it has been forced on to schools, with some
bitterness from teachers. Even the unions have responded with
suspicion — the recent executive election campaign of the
Victorian Teachers’ Union was largely fought around just this
issue. The basis of this suspicion seems to be the fear that we
will lose our ‘professionalism’, and it is to preserve this that the
mystique surrounding teaching, which has already been men-
tioned, is built up and fed by the image of the so-called expert.
It is this image that capitalism feeds on in almost every aspect
of life. By demystifying the aspect with which we are concerned
— education — we are providing a means of access by the
working class, by ordinary people, to some degree of control
over their lives.

Teachers should not always expect an overwhelming push
by the community to become involved, even though there are
strong opinions among parents as to what should be taught in
schools. But from the strength of participation in KVEAC (not
by all the community, but rather a dedicated part of it) it seems
that total participation is not required. The number of people
who do wish to become involved will be sufficient to awaken

communitv awareness. There seems also to be merit in the
suggestion that involvement will increase when activities are

undertaken which are seen to be relevant.

The other side of this coin is of course the tendency of the
community to level criticism at the programs undertaken in
schools. This is a favourite tactic of the Right, both in petty
ways and on a more general, and dangerous, level, such as that
of Rona Joyner, as documented in RED 8. As I suggested
earlier, the way to combat this is to involve the community even
more deeply. KVEAC, like most schools, has had experience of
this and the method used to counteract it was to invite all
parents, particularly those of critical views, into the central
building to undertake exactly the kind of work done by the
kids. It took only one day, and resulted in a dramatic change
of opinion. Having experience of the work involved, the parents
were able to see exactly the demands placed on kids and the
value of the program. This strategy is obviously not going
to work for the Joyners of this world, or those who have a
vested interest in criticism of schools, but it is a means towards
gaining and keeping the good faith of the community. It is the
community’s ignorance that the Right is playing on. Further
involvement can only serve to reduce this ignorance.

The importance of the good faith brought about by extensive
participation is underscored by the action of the KVEAC
community in looking after its own when the heat was on
individual teachers. It is doubtful that they could have done
anything, had the crunch come, but the mere fact of their
support was enough to silence any but the most dire moves. If
such community support had been evident in the technical
dispute in Castlemaine, the strident voices of the Right would
by no means have gained the support that they eventually did.

Finally it must be emphasised that, despite all the arguments
so far presented, the sheer fact of the matter is that we can
never make social change by ourselves or to benefit ourselves.
Our duty, once we become committed to change, is to do it for
everyone. By opening up the schools we are making a significant
step towards the fight against capitalism. Either we work with
the people or we are working against their interests. We must
make people aware of the forces actively engaged in an assault
on their living conditions, and exposing such forces in the
education system is as good a place to start as any.
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Setting up

———
To implement any substantial changes in
the area of community involvement
which have a base in staff decisions (as
opposed to being imposed from above or
by decision of a small group or an indi-
vidual such as the community liaison
officer) schools need to have a widely
based decision-making structure.

Leichhardt High School had a loosely
defined group of teachers who used to
meet a few times each year to prepare our
submission to the Disadvantaged Schools
Program for funding. The ‘Committee’
included subject masters and one repre-
sentative - from each staff. Submissions
were prepared on an ad hoc, departmental
basis, and there was little attempt to
develop an overall submission or program.
The Committee did not make decisions
on any other areas of school functioning
— apart from anything else, it didn’t meet
all year round. These decisions were left
to infrequent staff meetings — in reality
the hierarchy made them.

Using the argument that we needed
the Committee to take an expanded role
so we could prepare better submissions to
the DSP, the Committee passed a reso-
lution setting itself up on a more regular,
constitutional basis. This was endorsed
by the staff. The membership at this
stage was principal, deputy, subject
master, community liaison officer (all
automatically members) and one person
elected from each staff. Two community
members chosen by the P&C were also on
the Committee and two students were
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a School Committee
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also eligible to attend although they
rarely did. The Committee met every
fortnight and was empowered to discuss
the whole range of school activities,
although administration was left to the
masters.

In 1979 the staff decided at the regular
whole staff meeting (created in 1978 by
the Committee) to have a smaller Com-
mittee, wholly elected by the staff. A
Committee of 9 was decided on..In
addition, the principal and deputy are
still automatically members, as are the
three community liaison officers (with
voting rights for only one at any given
meeting), plus two parents chosen by the
P&C and two students (the school
captains) chosen by the whole school.
Other members of staff are encouraged
to attend and speak, but cannot vote.

The Committee performs many
functions, but a few of them are parti-
cularly relevant to the area of community
involvement:

e it provides a forum for discussion of
issues related to this question;

e it provides the parents with an effective
voice, and it also informs them of the
school’s programs;

e the Committee can make recommen-
dations to the whole staff, eg. staff
meeting topics, staff development
weekend etc, thus slowly developing
whole school involvement in the
community involvement program.

Greg Smith
Community Liaison Officer

ASCoLTd

Ascolta is a paper committed to its com-
munity — not just to offering a service,
but to fighting on behalf of its community
and giving a lead on a wide range of social

issues. .
It’s a paper, from the Brunswick area

of Melbourne, that is produced by
students, teachers, parents and friends of
a number of schools in that suburb. It is
variously titled: Ascolta, Listen, Pro-

sexte and Dinle and that reflects the. ; -

multi-lingual nature of the paper.

A few more .details about it first.
Ascolta (its main title) is now in its sixth
year of operation. It began at Brunswick
Girls (now co-educational and ‘East’)
High School and spread to involve More-
land High, Moreland Primary and Bruns-
wick Technical Schools, as well as the
small subschools of Brunswick East High
School. The paper appears about six
times a year, in tabloid form, from 32 to
56 pages and with a print-run of up to
6000 copies. It is printed in Italian,
Greek, English, Turkish and Arabic with
occasional articles in other languages. It
is funded by the Supplementary Grants
Program of the Education Department,
and has won The Age award for the best
school newspaper for the past three years.

The paper aims to do a number of
things:

1 To provide an avenue by which the
local community — students, parents
and others — can have a say about any
issue, and particularly education —
that is, it hopes to be involved in the
development and expression of com-
munity values.

2 To provide a two-way linkage between
the school and parents, and similarly
between the school and the commu-
nity. Further, it seeks to develop
contacts and links between schools
in the area.

3 To provide a means for communication
for the development of writing skills;
and that applies to all members of the
community.

4 To build pride and confidence in living
in a multilingual community and in
use of community languages.

To see it as ‘just a school newspaper’
would be too limiting. A typical issue
carries a wide range of community infor-
mation and views, as well as school-based
stories. Copies are sold in milk-bars in the
area, and through clubs and associations,
as well as going free to all students in the
producing schools.



School Community Newspaper

P R R . . . . . e e . B i b

The first issue of 1979 contained:
information about protest action being
taken over the condition of one of the
schools; a report of the conference on
Education, Employment and the Eco-
nomy; a detailed account of a survey of
unemployment among school leavers in
the area, an introduction to job-creation
schemes; warnings on exploitation of job-
seekers; student comment on ‘what
school should be’; description of school
activities; views on the slaughter of seals;
activities put on by the local guides;
comments linking Hiroshima, the Harris-
burg accident and anti-uranium mining
demonstration; and creative material
from students.

The usage of language is particularly
important to Ascolta. The paper carries
articles in all languages where possible,
but also believes that all languages must
have parity. That is, they should not be
seen as translations from English, but
rather of equal importance and origin. So
an article that is of relevance, for example,
only to the Italian-speaking community,
will only be carried in Italian. Many
articles are submitted bilingually —
perhaps reports of meetings, perhaps
poems.

The paper is largely written and pro-
duced by students. It has few exclusion
rules — basically it omits material that is
sexist, racist or otherwise offensive or
likely to cause legal problems. In practice
it has not had to do so, and it remains an
‘access’ paper. Decisions as to what is
included and where are made on the basis
of what fits and are made by those doing
the layout.

On layout weekend, one of the schools
will have half a dozen staff, twenty or
thirty students and a handful of parents
and community members working for
two days to produce the paper. Few
people have had any previous experience
on newspaper production; most learn as
they go along. Because students have now
worked on many issues, it is not unusual
to see a form 1 or 2 student teaching a
newly-arrived teacher or parent techniques
of how to balance the layout on a page.

For many people in the area, it is the
only paper in which they can read of
what is happening in their community.
For example, Ascolta was the only paper
in Brunswick to carry multi-lingual
accounts of who candidates were in the
council elections. It has consistently taken

a stand on such issues as the destruction
of Medibank, the dismissal of the Labor
Government, and unemployment.

And it is a paper that is appreciated
by those reading it. Parents surveyed by
one school reported that they learned
more about what was happening in the
school through Ascolta than through
any other method.

School-Community Implications

What does a paper like Ascolta reveal
about the real links which do, or could,
exist between schools and their local
communities? How can radicals help to
build these links? It seems to me that, if
a community with an awareness of its
own existence and political position does
not exist, the school must regard its role
as centrifugal rather than centripetal.

There is a vital need for the school to

accept a role of responsible and probably

controversial leadership within the area.

The sorts of concrete implications of
such a stance require an enormous amount
of definition for each community. I
would suggest that there are implications
in areas such as:

a production of a school newspaper as a
crusading chronicle, rather than a
record of activities within the four
walls of the school — control to rest
in a community-based board;

b offering the school building for
community meetings, free of charge,
and free of restrictions;

¢ offering the school as service-provider
— information, physical help, facilities
- possibly a shop-front annexe staffed
by students and teachers if the building
is too ‘institutional’;

d discussion within the school — both in
the curriculum and in staff meetings —
of issues such as the needs of the local
library, the conditions of the streets,
the bus services, unemployment
services — issues that start as school-
linked ones, but are transitional to
wider involvement.

Those may appear petty and limiting
(which they may be) but they are the
sorts of steps that initiate a process. It
would be as controlling to begin by
defining the issues on which the school
is to intervene as it is to define the issues
on which the school is to permit the
community to become involved within
the school.

The immediate question that occurs is
whether the school can morally fulfill
such a role, without extension of patroni-
sation, unless the issues it tackles are its
own issues rather than assumed issues.
The prospect of, say, teachers travelling
miles to help workers occupy a factory,
then returning to live off the very profits
that are exploiting their ‘proteges’ is a
chilling one. If the school were to launch
itself immediately, and without building
through the stage of involving parents and
citizens in decisions about school policy
and practice, into the community, that
prospect would exist. I think that as the
school opens itself to criticism, involve-
ment and sharing of control with the
community, it becomes part of that
community, and that the pressures and
demands upon that community become
the pressures and demands upon the
school. The school has looked to parent
and community involvement then as a
stage towards the school being of the
community, rather than as an end in
itself. It then has the right to ask that the
parents and citizens confer on the school
some priority in relation to their other
concerns.

What 1 propose is nowhere near a
blueprint, but rather a perspective.
It is a suggestion of where we should keep
our eyes fixed as we move towards
community involvement in schools.

by Roger Holdsworth

ASCOLTA
DINLE

NMPOZETE
LISTEN
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RED 7 reported on the multi-cultural
program at the Deborah Little Childcare
Centre (‘A Multi-cultural Preschool’).
Here a group of the workers at Deborah
Little discuss the centre’s relation to the
community it serves. Their view is not
representative of the centre’s workers
as a whole.

The Deborah Little Childcare Centre is a
long day care centre in Dulwich Hill, Syd-
ney, a working class area with a large
migrant population. About 60% of the
families using the centre do not have
English as their first language. The centre
was set up with the idea that it should
reflect the community that it was going
to work with. As well as having workers
who are themselves migrants, five of the
staff live in the area. One male worker is
employed. Single mothers using the
centre have welcomed this. For them it
means there was a male figure for their
children to relate to. One reason for hiring
a male assistant was part of a strategy to
fight sexism.

This year the centre employed two
part-time workers so that they could take
up to five children from the Mafrickville
Women’s Retuge at Tempe. The workers
accompany the children from the refuge
to the centre to provide continuity and
an important link. The centre has deve-
loped several other important links with
the community outside the parents. The
local old people’s home have made things
for the centre — dolls’ clothes, shakers,
sheets — and have had morning tea with
the children. One pensioner has meals
regularly at the centre and talks to the
children and sometimes plays the man-
dolin. Another pensioner has done
voluntary work at the centre since its
beginning and has kept a pictorial record
of all activities held at the centre — eg
barbeques, intemational food night,
newspaper articles etc. A plan to have the
grandparents come and tell the children
stories has not got going yet.

Students from the local school’s work
experience program have spent time at
the centre. Children living nearby regularly
use the centre after school, helping to put
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equipment away and also protecting the
centre on weekends. These six and seven
year old Lebanese boys and girls also take
particular care of the two year olds when
they are playing outside.

Most of the migrant mothers are
working outside the home for the first
time. Their lack of English is a major
barrier that usually leads to others. As
the centre has workers who speak the
major migrant languages, parents have
found the staff comparatively accessible
and have usually made their first contacts
vith social service agencies through them.
The staff are regularly involved in referring
people to services like legal aid. Often
they act as interpreters or go-betweens
for hospitals, estate agents, social security,
women’s refuges etc.

Migrant parents have said that social
services should reflect the communities
they are supposed to serve. If the com-
munity is 40% migrant, then schools
and social services should employ 40%
migrants. They see that at this stage
almost everything relating to migrant
welfare is controlled by Anglo-Australians.
The centre’s involvement with these
agencies and the parents is itself building

i

links between the centre and the local
community.

All the children do a class each week
in Greek, Spanish and Arabic where they
learn numbers and colours, sofigs and
games and often cook ethnic food. Music
from the different groups is used regularly
in ordinary activities. The aim of this is
mainly to legitimise the children’s own
cultures and backgrounds. There are
additional classes each week for the
Greek, Arabic and Spanish speaking
children aimed at improving their use
of their own first language. The workers
see this as an anti-racist activity. One
Australian mother told the workers that
she originally intended to send her
daughter to a private preschool because
she thought that the migrant children
would hold her back in a public preschool.
Now she thinks it is important that she
mix with the migrant groups.

Future parent meetings might look at
racism as such. For the migrant parents
this can be one way to a critical general
view of society. There should be some
carry over of changed attitudes into
workplace organisations. Racism creates a
major division in the Australian working
class and the process of overcoming
racism requires activity at all levels.
Parent Participation
Parent involvement in the centre has been
fairly high although only about one third
of the parents attend the regular meetings.
Latin-American parents whose children
were at the centre last year and who have
gone on to school this year say that the
centre was much more open to them.
They say that the school teachers are too



busy to talk to them and that the school
structures don’t include ways for parents
to learn about what’s happening to their
children. At the centre they found it
easier to talk with the staff. Migrant
parents said this was true of all the staff,
not just the ones who spoke their language.
Many women feel guilty about leaving
their children in the centre or at the
school kindergarten, ,and they are es-
pecially anxious to know about their
child’s welfare and activities in detail.

Last year parent meetings were mainly
social occasions. This year the staff
decided after some debate to form a
Parent and Staff Committee which is a
monthly general meeting open to all
staff and parents. The meeting has, in
theory, whatever legal or defacto power
the director of the centre has. In practice
the parents have not raised or pushed any
issues that have gone against what_the
staff wanted. However, this could develop.
If the parents don’t want them to do an
activity that they think is important, they
will argue for it, but if it comes to a vote
they will do what the parents want. Water
play is a good example; many parents are
worried about their children getting wet
and becoming sick so the staff have
compromised and they only provide it in
the very hot weather.

During the fourteen months of opera-
tion of the centre, one staff member
left and parents helped choose the
replacement.

After the experience of being able to
and expected to question the activities
of the centre, it is hoped that parents will
begin to ask why they can’t do as much
in the schools. Chilean and Argentinian
parents have told the staff that they think
the schools should also hold monthly
meetings so that parents can communicate
with their child’s teacher.

Parents at the centre have expressed
the need for discussions on subjects not
directly related to their children such as
the working of the social security system
for instance.

Another side of the parents’ meetings
is the direct democracy structure itself.
As the parents get involved in the real
running of the centre they will come up
against the limits of what can be done
here and now, eg. federal funding of
children’s services, local and state govern-
ment involvement. As with racism, under-
standing the political forces that shape
and limit areas of everyday life can lead
to seeing the need for conscious political
action.

At this stage the centre is really run by
the staff and less equality has been

Reading and Story Telling
in Migrant Languages

The involvement of migrant parents in
the school has posed problems for many
well-meaning schools. The greatest barrier
is usually language. Recognising this as
the major problem, schools need not stop
there. The fact that migrant parents speak
other languages besides English should be
seen as an asset for making all students
aware that we live in a multicultural
society and should be utilised by the
school. One way of doing this and invol-
ving parents in the primary school would
be through the establishment of a lending
library of books in other languages. This
part of the project would probably require
funding from Innovations, Disadvantaged
Schools or a state funding program.

After determining which languages are
spoken by the parents, the school would
purchase a large selection of children’s
books in those languages. Parents could
process and cover the books and run the
lending library. Parents and pupils would
be able to borrow books.

Once this lending library is functioning
a second stage could begin. This would
involve migrant parents and community

members coming to school on a regular
basis and reading or telling stories in their
own language. This could be programmed
by teachers as a regular time in the school
week. Only those children interested
would listen to the stories, but merely
having the stories read in the class would
reinforce the idea that there are books in
other languages. It would also place the
children who speak that language in the
position of being able to tell the others
about the story.

A parent reading in Spanish could be
in the class one week, Turkish the next,
etc. It would be best to provide the
readers with support initially, running a
session with translators explaining the
program, its aims, and hints for telling
and reading the stories. Organisational
meetings and further support might be
needed later as well.

Hopefully, parents involved in the
program would talk to other community
members about their observations and
experiences at the school, generating
further involvement from other migrant
parents.

Lynn Berberich

achieved than they would like. A total
changeover of staff would probably mean
the loss of the present programs. Any
threat to the employment of the ethnic
workers would be the effective end of the
ethnic program. It is impossible to have
genuine multi-cultural education in a
monolingual environment. Without the
ethnic workers the staff would be separa-
ted from real contact with the community.

Some of the staff want a situation
where the parent and migrant commun-
ities’ involvement in the programs will be
so strong that they could defeat any
moves by future staff to drop them.

To date some of the workers feel they
haven’t really begun to develop active
links with the local migrant organisations.
Working relationships with the local
school also have to be developed. When
parents have used them as interpreters at
the school, the school has seen this as
interference. Changing their relationship
with the community organisations will
hopefully promote an environment where
parent control of the centre is more likely

to develop.

Because the centre is in a working class
area, as far as it is linked with the ‘com-
munity’ it becomes part of working class
experience and activity. As a result of
involvement with the centre, workers
may raise issues of sexism, racism and
rank and file control within their own
union organisations.

In an immediately pre-revolutionary
period an activity like running a childcare
centre would hold a different potential
for working class people than it does in
the present period. In the present situation
the centre’s role can only be one of
propaganda, of changing consciousness.
Isolated pockets of self-management have
no value as an end in themselves. The
centre’s value is in its growing links with
the surrounding migrant and working
class communities. It has the chance to
increase and develop working-class self-
confidence and awareness through
involving working class people in practical
activities that change t..eir ideas of what
is possible and necessary.
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Adult Listening Scheme

-
Footscray Technical School, Footscray,
Victoria.

Objectives
The program is designed to give individual
students who lack ability and confidence
in reading the opportunity to read
to a sympathetic adult from the local
community.

Details

The Adult Listening Scheme has been
operating for some time. It started as part
of the school’s remedial program, but
soon spread and became an integral part
of the school’s literacy program. Basically
the program involves local people coming
into the school for two to three hours
each week and listening to individual
students reading. They spend about thirty
minutes with each student. Altogether
the program would involve about ninety
to one hundred students each year. Most
of the children involved are very weak
readers. Every endeavour is made to
match the students with the same listener
every week. Books used in the program

have been very carefully selected so that
they are of high quality and interest, and
are used exclusively in the Adult Listening
Scheme, so that the students in the
program have reading material that is
new to them.

The adult listeners in the scheme were
recruited by placing small articles in the
local newspapers and by notices displayed
in the local library. In the early stages
only a few listeners were involved, but
gradually the numbers have grown to
twenty. Many listeners have now been
with the program for over two years. All
the listeners, apart from two, are over

forty years of age, the oldest being a
retired man of seventy-seven. Four of
the listeners are parents of students at
the school, the othersixteen are interested
community people. ,

The only costs involved are the pur-
chase of books over three years and the
co-ordinator’s salary.

The listeners contribute much more
to the program than just listening to
pupils read; they are willing to share
much of their knowledge, experience and
expertise gained throughout their life. It
should be noted that many are in their
sixties, and have lived in the local area for
many years, if not for their whole life.
Thus they are an abundant source of local
history. Many people in the past have
been very apprehensive about involving
people from the local community in the
educational programs of a school, but our
experience has been that local community
involvement in the literacy program of
the school has been a most positive
advantage.

For further information contact Ms
Merle Garnett and Ms Astrid Reynolds,
Footscray Technical School.

(from the Disadvantaged
Schools Project Descriptions)

The School/Community as Resource
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Marialta High School in South Australia
has an active program that aims to exploit
the rich resources of its community and
organise the school program so that the
community can be gainfully explored in
school hours. A 60 seater bus purchased
by the School Council helps! Major
aspects of the program:

e Community awareness: an integral part
of the Humanities course examines
major social problems. Kids visit
courts, mental asylums, drug centres
and remand homes and report back
to their class.

o Entertainment group: 35-40 students
present concerts regularly to the
several thousand aged people living in
homes and institutions close to the
school.

e Community service: kids visit elderly
school neighbours, do their gardening,
odd jobs and shopping.

o Work experience: about 25% of the
junior school are involved in work
experience in standard trades, as well
as in shops, national parks, gardens,
knitting mills, wineries and the local
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pickle factory!

o Use of facilities: upwards of 1000
people use the school regularly each
week for recreation and classes.

Radio Station

- O
Following a technical survey to assess
the feasibility and means of providing
such a service, it was decided to set up a
radio network to serve the areas surroun-
ding Bourke, Brewarrina, Cobar and
Nyngan in western New South Wales. The
purposes of the project are:

e to provide a practical training facility
for students in many aspects of modern
communications and media techniques;

e to broadcast educational information,
as well as a range of programs which
are entertaining and of social value in
enlarging listeners’ understanding of

aspects of contemporary national

culture from which they may be

isolated;

e to provide a valuable information
service in times of local emergency, to
isolated residents and travellers in the
area;

e to provide a community service which
is sensitive and responsive to changing
needs and conditions.

The participation of local school
communities in its operation is an impor-
tant feature of the educational radio
station based at Bourke. A manager has
been employed to set up the station, with
the additional task of moving around the
Bourke area to discuss the operation of
the station with teachers, students, parents
and members of various community
groups, give instruction in methods of
preparing programs and promote involve-
ment in the venture.

A series of four in-service courses has
been arranged to prepare teachers and
community representatives for their role
in the operation of the educational radio
network. Courses are conducted by
personnel of the educational radio station
operated by the Mitchell College, Bathurst.

(from the Disadvantaged
Schools Project Descriptions)
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The Marrickville School Community
Centre was set up after more than tvo
years of discussion amongst the staff
about how to make the school more
accessible to the parents and general
community. A year ago funding came
through from the Disadvantaged Schools
Program, and a full time community
liaison teacher and a part time ethnic aide
started work. The staff involved in the
centre have been vital to it’s success: the
community liaison teacher has spent five
years teaching at Marrickville and knows
the school and community well, and the
aide speaks five languages (all the main
ones of the surrounding community) and
has spent three years at the school.
Another factor which has been vital to
the centre’s development has been the
wholehearted support of the headmaster,
who is determined to increase the involve-
ment of the community in the school.

The liaison teacher has worked this
year by helping organise activities which
the parents have asked for, and sees any
involvement as worthwhile. There is not
a definite structure for running the centre
as there seems to be a reluctance amongst
the parents to get involved in a committee;
decisions are usually reached by consensus
amongst the parents using the centre.
Activities carried out at the centre range
from housey and weight watchers to a
playgroup, and Greek language classes.

School

Community

The centre has helped organise buses for
parents so they can visit their children
at the school camp (this has led to greater
migrant participation in the camping
program), talks on medibank, taxation
etc, selling of uniform kits (much cheaper
than previous arrangements), and a staff
committee to look at ways of increasing
community and parent involvement in
the school and to ccordinate a study of
work places in the community.

At the moment it is hoped that at least
one parent will become particularly
involved with each class. Teacher’s initial
suspicion of having parents in the class-
room is breaking down, as parents, far
from being critical of the teachers, have
found their introduction to the classroom
very intimidating, and as their experience
has increased they have become suppor-
tive of the teachers. Childcare is provided
by the centre for parents working in the
school, and the liaison teacher takes
classes for teachers while they are involved
at the centre or with groups of parents.

Communication between school and
community is by way of a weekly bulletin
and a monthly community bulletin,
having class days at the centre (where
work is displayed and parents can visit),
staff and parent morning teas at the
centre, and demonstration lessons for the
parents followed by discussion between
the teacher and parents. Photographs are

Cntre

taken of as many events at the centre and
visits to homes and factories as possible,
and copies of the photos are sent to the
people involved.

At the moment a parent committee is
being set up so that if further funding is
not available for staffing the centre, or if
there is a change in head teacher at the
school, the parents who see the benefits
of the centre will be sufficiently organised
to try and maintain it.

NEW BOOK

Student Involvement in the Com-
munity — a new book by Kay Ewin —
shows in a practical way how ordinary
community resources can be made an
integral part of school programming.

Includes list of wusable resources.
Available free by writing to or
phoning:

Inner City Education Centre
37 Cavendish St, Stanmore 2048
Phone 516 3550

or
Community Resource Centre
11 Hartill-Law Ave
Bardwell Park 2207
Phone 599 2522
or
Schools Commission
Plaza Building
59 Goulburn St, Sydney 2000
Phone 20 929
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Children from Marrickville School visiting a nearby home.

Turning Kids on to Community
Action and Research

- O O O O O O O O OO

In 1978 the Innovations Program of the
Schools Commission funded a social
worker from an inner city primary school
in Sydney to mount a program that took
children out of the school and attached
them to community agencies where they
could learn about the local community,
its problems and resources through active
participation in their activities. The
project aimed to show students:

e How community welfare organisations
functioned through their involvement
and participation in a wide range of
the activities of functioning community
organisations.

e The basic structures of community
groups through their active involvement
in the activities of these groups and
provision of assistance to them.

e The range of resources and facilities
which are available to every member
of the community, but which remain
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largely unknown, through their contact
with these resources and facilities and
use of them.

e The processes by which people in the
community can exercise power to
change their gwn lives, to affect their
environment, to change and affect
the structures which regulate the
community by their participation in
organisations which promote these
processes and by active involvement
in them.

The sort of organisations that the children

worked in gives you an idea of the poten-

tial of a program of this sort to raise the
political consciousness of kids to the
problems of the communities they live in:

AMWSU, Non-Sexist Resource Centre,

Women’s Advisory Council, NCOSS,

Health Commission, Consumer Affairs

and the Department of Planning and

Environment.

Generating
Parent

Involvement

A program at Duffy Primary School in.

the ACT attempted to gauge parent

opinion of existing school policy, curricu-
lum and environment and to increase
involvement of parents in the school.

Steps involved:

1 weekly newsletter dealing with edu-
cational matters; P&C meetings be-
came more educational; parents invited
to assemblies, parent-teacher nights
and other school functions;

2 parents became involved as resource
people for electives and hearing
kids read;

3 25 teachers and 25 parents hold
planning conference to set in motion
development of policy goals and aims;

4 school issues informative prospectus
on above;

5 parent members on board decide there
was need to tap grass root parental
opinion for true evaluation and in
order to get people more interested
in school;

6 area divided into 25 areas or cells. A
parent appointed to act as facilitator
in each one. They approach 12 neigh-
bourhood families by letter and
personal visit to attend a meeting in
their home. 3/4 of the staff attended
the meetings. Discussions centred on
the curriculum, school organisation,
open plan, excursions, discipline, eva-
luation and parent role;

7 Outcome: specific questions raised by
parents answered in subsequent news-
letters. School Board took up issues
where school policy needed clarifi-
cation. A school planning day was held
to develop program requested by
parents. Staff development sessions
held on reporting more effectively
to parents.

8 Problems: only half the families
turned up despite the effort (probably
child minding problems etc.); a sizeable
minority of staff not interested; some
of the facilitators lost interest.



Making the Curriculum Relevant

-
One day, with pollution from the brewery
next door at an intolerable level, staff and
students bombarded the administration
office of Fort Street High School, Sydney,
with demands for action. The school ad-
ministration then contacted the company,
which assured them .that they would
‘try to find the source of the problem’.

Members of staff did not feel this
verbal assurance to be sufficient, and they
directed the Federation Representative to
contact others about the problem. The
Fed Rep contacted the State Pollution
Control Commission, Council Health
Inspector, P&C, Education Department,
Teachers’ Federation and the media. At
recess a Federation meeting was called to
decide on a course of action and all staff
attended. A motion was passed that a
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Three days later pollution was again
noticeable, so the media were contacted
and wide publicity was given to the
problem. A letter went to as many com-
munity members as was possible. Positive
results followed. The combination of
staff, student, parent and government
bodies, and the media was important to
the social action which led to the solutlon
of the problem.

Student-Teacher Follow-up

Questions and Activities

1 What is the purpose of the factory?

2 Is it necessary research? (The research
involved the conversion of yeast into
protein, and was funded by a $500 000
grant from the Commonwealth Govern-
ment.)

deputation go immediately to the Com-
pany to demand an immediate end to the
pollution. In addition was the proviso
that if the deputation returned with an
unsatisfactory response and the pollution
did not stop, the staff would immediately
stop work.

The deputation pressured the company
to investigate the plant with them im-
mediately to locate the source of the
pollution. The source turned out to be
that suggested by the deputation but
denied initially by the company manage-
ment, and the deputation demanded the
immediate closing of the factory to stop
this pollution. Within an hour all pollution
had stopped, and Fort Street staff and
students were satisfied.

3 Is there a contradiction between
researching this solution to feeding the
‘starving millions of the world’ and the
quota system in Australian agricultural
production? The market system for
determining production, where profi-
tability rather than community needs,
are paramount?

4 Examination of the biological and
chemical nature of pollutants, with
discussion around the properties of
yeast, bacteria, etc, to fit the senior
science program.

5 How does the government allocate
research grants? Could this research
be primarily a tax dodge for a brewery?

6 Should students have a representative
council in their schools?

7 What forms of unnecessary production
occur in the community? Is there any
planning of production, is it a free-for-
all situation with moderate controls?

8 How polluted are our beaches? Carry
out tests.

9 In nuclear plants where there was a
leakage it would not be a directly
noticeable pollutant as in the case of
the smell from the yeast product.
Should the public have its own moni-
toring system? Who can be trusted to
do the monitoring? Is the reactoy
necessary to the community? Should
the community around the reactor
engage in action similar to the Fort
Street High School’s?

10 Are 1ssues such as pollution, ecology,
etc, more important to study for
school students than, eg the anatomy
of an earthworm? Who should decide
curriculum?

There are many ways a local issue such
as pollution could be used as a stimulus
item for many school subject areas, eg
economics, science, general studies,
history, geography, psychology, etc.
Education needs to be placed in a social
context with action and involvement
of the community around issues that
affect their lives, thus raising social
consciousness.

John Poulos
Federation Representative

s
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Cross-Age
Tutoring,

o

Richmond Technical School, Richmond,
Victoria

Objectives

To develop in the students self esteem
and concern for others; to enable the
students to demonstrate a competence
which would not normally be able to be
shown; to increase the sense of community
in the schools; to reduce cross cultural,
cross generation and authority barriers
to communication; to provide a link
between primary and secondary schools
in the area; to offer leadership training;
and to allow individualised instruction.

Details

The program is based on the maxim, ‘The
one who teaches, learns’. It is offered to
students as an elective entitled ‘Teaching
Studies’. Work has been arranged in three
sections.

1 Year 8 to Primary

Tutor teams of five students each .

work in three primary schools in the
suburb of Richmond. Tutors work
under the guidance of the grade teacher
with one or two primary children.
Advantage is taken of the bilingual
facility of many of the Year 8 students.
2 Year 10 to Year 7
A group of Year 10 girls from Rich-
mond Girls” High School tutor Year 7
boys in maths. Asin 1 above, language
development of migrant children is of
prime importance.
3 Year 11 to Year 7
Senior boys tutor under-achieving
boys in mathematics. This allows
intensive teaching without the necessity
for streaming.
For further information contact the
teacher in charge of Cross Age Tutoring,
Mr Les Mayes, Richmond Technical
School.
(from the Disadvantaged
Schools Project Descriptions)
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Resource Access

il - D

Two conferences held last year in Sydney
have helped to produce a useful resource
for teachers in the inner city. At the 1978
Senior Students Conference at Leichhardt
High, students from seven surrounding
high schools were introduced to staff
members of local community agencies
and visited a number of these agencies.
Teachers attending the 1978 Central
Metropolitan Inservice course on ‘Com-
munity Resources and Their Use’ visited
both local factories and community
agencies. The information generated by
both of these conferences has been
collected and made into a useful booklet
called Inner City Community Resources

for Schools. Produced at the Inner City
Education Centre, the book has a page
describing each of the local agencies.
As well as providing basic information on
them the booklet is geared towards
school visits and has other curriculum
ideas and ideas for getting parents to help
in the classroom.

Entries in the guide are arranged under
the headings:

Aboriginal People Community Health
Media Migrants
Old and Young Single Parents
Unemployed People Women

Enquiries and copies: [02] 516 3550
or [02] 51 5648.

Inner City Readers

<GP PP - PP

Supplementary readers for children in
Sydney’s inner city schools have been
produced by a project funded with
Disadvantaged Schools funds. Four books
have been offset printed with photo
illustrations: What a Sunday, Meet the
Meat (bilingual Serbo-Croation/English),
Lunchtime (bilingual Spanish/English)
and The King Street Shops (bilingual
Greek/English).

Tllustration from What a Sunday.

The readers were produced by com-
munity members, teachers and pupils
(from Catholic and government schools)
with the aims of motivating children to
read, developing community identity and
extending oral and written language.
Books and information: Inner City
Education Centre, 37 Cavendish Street,
Stanmore NSW 2048. Phone [02] 515648.
(Similar projects have produced readers
in country areas also.)



Red Notes

What follows is a list of the most recent and readily available
publications on community involvement in Australian schools.

The School and the Community: A Bibliography
Part 2, 1978. Schools Commission. The most up-to-date
bibliography on everything from community involvement in
school based decision making to work experience programs.
Available: Australian Government Publishing Service
(Capital Cities) and
Schools Commission
— MLC Tower, Woden ACT 2606.
School and Community News
A free quarterly publication that highlights interesting
articles on community involvement, case studies of schools
throughout Australia with extensive community involvement
programs, and resource contacts.
Available: School and Community Project
School of Teacher Education
Canberra CAE,
PO Box 1, Belconnen ACT 2616 (free).

Schools & The Community: A Growing Relationship

by Ron Fitzgerald & David Pettit. Burwood State College,
Schools Commission Special Project, 1978. A book on why
schools need parents with four case studies.

Available: School and Community Project (free).
Home-School Liaison and Minority Groups

Three books containing four case studies each of schools
with interesting school-community interaction programs.
Available: School and Community Project (free).

Techniques for Participation in Decision Making for Previously
Uninvolved Groups
by Ruth Hoadley and Jenny Beachum. Home-School Inter-
action Project, Victoria, 1979. A basic manual of ideas on
how to involve community people in the school.
Available: Jenny Beachum

Glenbervie Teachers Centre

Glenbervie Road, Toorak, Victoria 3142.

Parent Participation in Education
Contemporary Issues No 18, 1978, NSW Department of
Education. A review of research findings on advantages and
disadvantages of parent involvement.
Available: Public Relations Section

Department of Education

GPO Box 33, Sydney NSW 2001 (free).

Community Involvement and Decision Making in Schools
by David Pettit. Burwood State College, 1979. A discussion
paper highlighting the common characteristics and problems
of community involvement programs in 30 schools that have
been the subject of in-depth case studies.
Available: David Pettit

Burwood State College

Burwood. Victoria 3125 (cost $1.50).
Educational Innovations: Parent Participation
Innovations News Exchange, 1979, Volume 5, No 1. The
latest issue of a regular Victorian newsletter on current
innovations. Lots of articles and ideas.
Available: Innovations News Exchange

123 Church Street

Richmond, Victoria 3121 (free).
The Case for School Based Decision Sharing

by Greg Andrews. NSW School Based Decision Sharing
Project, 1978. A discussion paper arguing the case for further

devolution of decision-making responsibilities to the school
level and full participation by teachers, parents and students.
Available: NSW School Based Decision Sharing Project

c¢/o Schools Commission

PO Box 596, Haymarket NSW 2000 (free).
School and Community
Centre for Educational Research and Innovation, OECD,
1975. Major paper from an international conference on
school-community interaction. Topics include the school as
a base for community development; use of community
resources by the school; implications of alternative schools
for the system; relations between school and workplace; and
the consequences of participation.
Community Liaison
NSW Department of Youth and Community Services. A
regular 130-page newsletter full of information on govern-
ment and community service agencies in New South Wales.
Available: Newsletter

Community Liaison Bureau

PO Box K718

Haymarket NSW 2000 (free to organisations).

School Based Decision Making, Part 1.
Schools Commission, 1978. A conference report giving an
overview of the major changes in government and non-
government systems involved in devolving decision making
responsibility for curriculum, finance, staffing etc, to the
school level.
Available: Schools Commission

PO Box 596

Haymarket NSW 2000 (free).

Decision Making in the Education Process
Australian Frontier, 1975. A report of a consultation seminar
held in Adelaide in 1975 looking at the avenues for teacher,
student and parent participation in education.
Available: Australian Frontier :

422 Brunswick Street

Fitzroy, Victoria 3065 ($3.00).

Community Education Newsletter
Australian Association of Community Education. A monthly
Victorian newsletter full of tit bits of information of interest
to community education officers in particular.
Available: AACE, 14th Floor

Nauru House, 80 Collins Street,

Melbourne, Vic 3000 (free with membership)
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RED REVIEWS

Unemployment: A social and poli-
tical analysis of the economic crisis
in Australia by Keith Windschuttle
Pelican, $3.95.

The merit of Unemployment lies not just
in the simple and easily read Marxist
analysis that relates the continued in-
creases in unemployment to the structural
and technological changes that are being
forced upon the working class in Australia,
but also in Windschuttle’s ability to relate
the social consequences of unemployment
to the inability of capitalism to provide
for the needs or the well-being of the
majority of the Australian people.

Windschuttle more than adequately
_ supports his argument that ‘the develop-
ment of the aimless, anti-social, anti-self
culture among modem youth’ (p. 211)
results from long periods of unemploy-
ment. However, he goes to great pains in
proving that the blame for the plight of
the unemployed lies not with the indivi-
dual, but with the social system itself. He
is able to relate indices of social decline
with fluctuations in the level of employ-
ment. For example, historically the
number of marriages has declined in times
of unemployment, and the number of
divorces has increased. Economic slumps
correlate with a decline in the birth rate.
Unemployment places a tremendous
strain on relationships within the family
and it can be seen that a greater rate of
wife bashing and child abuse comes from
families affected by unemployment.
Quite often teenagers are kicked out of
home when parents believe they are not
trying to get a job. The number of deaths
from stress related causes — heart disease,
suicide, cancer, motor vehicle accidents
and diabetes — is higher among those who
are unemployed.

Around the discussion of the demise
of the family I believe that the author
makes a very valid point. The nuclear
family is the basic unit of capitalism. It is
patriarchal, and its inward-looking nature
turns workers’ attentions away from
wider class concerns. However it is the
institution of the family that offers, at
present, the basis for the support and
protection of most of the people within
this society. Hence, the author argues the
family should not be dispensed with in
Left programs, but should be seen as the
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minimum basis from which to develop
more supportive and protective aspects
of community.

The dole-bludger myth and the media
campaign associated with it are analysed
in detail. Many of the prejudiced, unin:
formed statements made by both Liberal
and Labor ministers that helped perpetrate
the myth are quoted. The changes intro-
duced in the social security and welfare
systems are discussed and illustrate one
more area of attack on the rights of
workers and the unemployed. The extent
of Fraser’s attacks on the unions through
changes in industrial legislation are pointed
out, as are the attacks by employers and
the government in their attempts to put
the blame on educational jnstitutions for
the number of unemployed youth.

The book reveals the degree to which
the rights and living standards of the
working class of Australia are being
eroded to ensure that the interests of

capital are maintained and increased -

during this stage in the crisis of capitalism.
However, the usefulness of the research
and the analysis will be restricted if the
information the book provides does not
go beyond the people who are motivated
to read it. It is imperative that this
information gets to as wide an audience
as possible. It is time the school system
began to make the youth of Australia
aware of the nature of work and un-
employment under capitalism. Unem-
ployment is essential reading for all
teachers, especially those involved in
‘career’ education. The book is relevant
to many topics within existing syllabi.

The information on workers’ health
problems due to differing work environ-
ments, and the effect of unemployment
on health could be easily included in
sections of the science, social studies and
health education courses. Analyses such
as this one should be incorporated into
economics programs in place of the
useless, theoretical neo-classical economic
models which are unrelated to any real
world situation, either past or present.
Most schools cover the topic of media.
However, to what extent do they actually
incorporate specific examples of the
political ramifications of the concen-
tration of ownership of the Australian
media? Windschuttle’s book, in its
excellent outline of the handling of the
dole bludger myth by the media provides
a real world example that is relevant to
the lives of the potential unemployed
in schools.

Windschuttle has provided a long
needed, basic tool. It is now up to us.

Peter Wilson

The Sociology of Education: Be-
yond Equality by Philip Wexler.
Bobbs-Merrill, Indianapolis, 1976.
$4.15.

Philip Wexler attempts to place research
done in American Sociology of Education
within the ‘more general intellectual and
sociohistorical framework’ of American
culture. Wexler’s aim is to show that
changing ideas within the sociology of
education are related specifically ~to
challenges offered to the basic cultural
assumptions of American society. It is
Wexler’s contention that until recently
research within the sociology of education
has been implicitly guided by the three
ideals of liberal-progressivism; belief in
equality of opportunity (meritocracy);
faith in efficient bureaucratic forms of
social organisation; and faith in science
as a mode of knowing and a rationale for
future change.

Research within the sociology of
education has concentrated on three
areas: the relationship between social class
background and educational achievement;
schools as efficient social organisations;
and knowledge within the educational
process. It is not difficult to see how
these three dominant research areas
parallel the central notions of liberal-
progressivism. Wexler, risking the wrath
of causal purists, attempts to show how
the sociology of education initially em-
braced progressive philosophy and then
continugd implicitly to accept these
values under the guise of scientific
neutrality. Further, he attempts to relate
the development of alternative research
paradigms during the sixties and seventies
to the social challenges offered during
that period by the new left and black
power groups.

Wexler has admirably fulfilled both
the tasks he set himself. He argues his
case in a most succinct and cogent
fashion; the book is very well written and
very well organised.



Why does Wexler attempt to show
these causal links? He argues that by
‘becoming aware of the historical roots of
current rtesearch paradigms’ sociologists
will be better able to guard against
ethnocentrism and ‘the scientific legiti-
mation of the ideologies of the powerful’
(p 44). Wexler, the reflexive sociologist,
accepts that the task of the sociologist is
not only to describe the social world but
to help change it.

To the arguments of the book then;
Chapters 2, 3 and 4, as indicated by their
titles ‘Equality and Education’, ‘The
Social Organisation of Schools’ and
‘Knowledge’, deal with the three current
major research areas within the sociology
of education. The attempt is also made,
rather successfully, to relate the values
underpinning this research to the ‘taken-
for-granted’ liberal-progressive values. The
alternative approaches within each of these
three research areas are also elaborated
and their relationship to an alternative set
of social values is explored.

Wexler, in the ‘Equality of Education’
chapter, shows how sociological research
dealing with equality of educational
opportunity accepts that inequality of
reward is acceptable as long as the com-
petition for reward is just. The deluge of
sociological research in this area docu-
ments obstacles to fair competition, and
within the dominant paradigm explains
the ‘underachievement’ of working-class
and ethnic minority pupils in terms of
‘cultural deprivation’. Such research im-
plicitly accepts the notion that an egali-
tarian society is one in which there is
little or no inheritance of social status
rather than little or no inequality. Such
research also accepts that American
society is held together by a consensus
of values. Both of these are aspects of
the liberal-progressive philosophy.

During the tumultuous sixties, vocal
minorities began to question the ideal
of educational opportunity and the
consensual/co-operative view of society
of which that ideal is part. It is from this
questioning within the broader culture,
that Wexler suggests alternative paradigms
developed within the sociology of educa-
tion. Black consciousness groups rejected
the individual opportunity model — they
had been oppressed as a group, not as
individuals — and replaced it with a group
conflict mode. Alienated middle class uni-
versity students challenged the supposed
political neutrality of educational bureau-
cracies. The writings of the Third World
critics — Illich, Freire, Reimer — confirmed
for many the decline of faith in education
and the individual mobility model.

From this new conflict perspective,
‘scientifically neutral’ explanations of the
underachievement of working class and
ethnic minority pupils in terms of
‘cultural deprivation’, were seen as being
themselves cultural expressions of existing
social inequalities. The values and con-
cepts of dominant groups were being
presented as if they were universal.
Educational institutions were then seen
to function so as to legitimate social
inequalities.

In looking at the altemative paradigm
within ‘equality’ research, Wexler discusses
Inequality, edited by Christopher Jencks,
which seems to trivialise socialism by
simply equating it with income redistri-
bution; the work of the radical economists
who see the relationship between academic
success and life success not in terms of
skills possessed but in terms of value con-
formity; and the work of the revisionist
historians of education who argue that
American schooling functions more in
terms of social control than social mobility.

| SHARE DECISION MAKING
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Wexler does not seem to give much
emphasis to the apparent ‘failure’ of
compensatory education programs in the
genesis of an alternative research para-
digm on equality. It seems that such
failure did point the way for a recon-
sideration of terms such as ‘cultural
deprivation’ and so on.

Most research on the social organisation
of schooling, Wexler argues, rests on
the liberal-progressive assumptions of
efficiency, professionalism and co-
operation. The production image still

prevails within research on schools as
organisations; attitude outputs are com-
pared with attitude inputs and so on. The
current cry for accountability in education
in the United States, Wexler argues, is
indicative of a resurgence of the efficiency
ideal.

Wexler believes that the writings of
social critics such as Paul Goodman, Jules
Henry, Edgar Friedenberg, which pointed
to the paradox of democratic social
education being taught in bureaucratic,
undemocratic institutions, were a possible
factor in the development of an alternative
research paradigm on school organisation.
The social movements of the sixties pushed
forward the notion that individuals should
not be regarded as passive participants,
to be acted upon and processed through
educational institutions. Work within
the alternative paradigm looked at the
culture, the way of life of educational
institutions. The world views of all the
participants in the school — especially the
pupils — were considered. Ethnographic,
participant observative, ethnomethodo-
logical and phenomenological approaches
to the study of schodct life as an on-going
encounter developed within the alter-
native paradigm.

The third main area of sociological
research within education has been con-
cerned with knowledge. Wexler points
out how the progressive notion that
education would help solve social prob-
lems by training experts and by creating
a moral consensus, was reflected in early
work done by sociologists of education.
Much of the research on school knowledge
has been concerned with the question of
how a society inculcates its values in
children. Such research assumes a con-
sensus on values within the society and
indeed only one set of values. The curri-
culum taught in schools has been-taken as
a given; that curricula are social inventions
has not been considered.

Within American sociology of edu-
cation an alternative approach to the
study of school knowledge is emerging.
(This has also been the central emphasis
of the ‘new’ sociology of education in
Britain). Wexler attempts to relate this
emergence to social changes of the sixties
and seventies, admitting in so doing the
fairly tenuous nature of the linkage. He
suggests that student and black move-
ments questioned the longstanding liberal-
progressive commitment to the homo-
geneity of educational knowledge. Further
challenges were offered by linguists such
as Labov who suggested, quite rightly,
that black English was different from,
rather than inferior to, standard English.
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The demand for Black Studies and for
Women’s Studies was also a factor.
Interestingly the neutrality of school
knowledge was also challenged by the
political right; religious fundamentalists
attacked the teaching of Darwinian evo-
lution in the schools. The political nature
of the curriculum became more readily
apparent to many. Curricula are chosen
from all the knowledge available; such a
choice is a political act. Within this alter-
native research paradigm, ‘the conduct
of schooling is being understood as the
outcome of social processes rather than
as the natural emanation of objective
truth’ (p 55).

Wexler, then, sees the views of social
minorities during the sixties, whereby the
three central assumptions of liberal-
progression were challenged, as being the
impetus for the emergence of a new
paradigm within the sociology of edu-
cation. However, the social criticisms so
offered did not alter the basic structural
arrangements of American society. Hence
the three central concerns of sociology of
education research with their implicit
acceptance of liberal-progressive philo-
sophy still predominate within American
sociology of education.

Beyond Equality is an excellent book;
very well worth reading (indeed essential
reading for anyone concerned with the
genesis and historical development of
American sociology of education). Wexler
has successfully pulled the mat from
under the feet of the ‘value free’ school
within the sociology of education.

Bob Lingard

Studies in Socialist Pedagogy edited
by Theodore Mills Norton and
Bertell Ollman. Monthly Review
Press, 1978. 405 pp.

Radical teachers should find this a provo-
cative anthology concerned with the who,
what and how of teaching. It contains a
number of studies of the political and
ideological faces of capitalism, by people
working in the field. As Mao writes in
his article in the collection, ‘to formulate
the problem (ie capitalism) you must first
make a general study of the two main
aspects of the problem or contradiction
so that you can understand the contra-
diction’. This anthology might be seen,
in one sense, as a radical response to
‘progressive’ education.

Although the collection deals with
higher education in the US, much of the
work is relevant to Australian schooling
at lower levels, especially since university
requirements tend to dominate some
aspects of primary and secondary
schooling.

It is left to the reader of this anthology
to pursue controversies between contri-
butors. Thus, both the introduction
(which reads a little like the Peking
Review) and the articles themselves repay
careful study.

Some writers see the problem for
teachers as one ‘of the entire social
complex which they express’ (p. 54).
They view ‘progressive’ education as an
ideology based squarely within the
middle class. Several articles offer helpful
insights on the continuing contradictions
of trying to be a radical teacher in a
capitalist education system.

A number of contributors attack
‘progressive’ education as being a more
subtle means of social control than
‘traditional’ schooling. Deeper consi-
deration of these articles might help
overcome a problem many teachers face:
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how to cope within the classroom without
being either tyrannical or a pushover.
The Introduction to the book suggests
that one way to do this may be for
teachers . . . to help people see that the
contradictions and rationalisations they
confront in everyday life are not natural
and boundless but historically generated
by a system which exists to be superseded’
(p. 21).

It is on the use of everyday experiences
in the classroom that some of this book’s
interest centres. Some teachers ‘assume
that it is their duty to replace the students’
actual culture with an alien culture’
(p. 103). Concomitant with this is a ten-
dency to see the ‘failure’ of working class

students as a funcuon of their individual
pathology. Landers, and Elshtain, in
particular with regard to women’s studies,
criticise a tendency of some radical
teaching.to" go too far towards a domi-
nating and undialectical subjectivity,
focusing too much on the psychological.

Ira Shor is particularly interesting in
discussing the hollowness of the American
(educational) Dream. Despite workers’
attempts to ‘grow’ through college,
increased access to tertiary education has
not been an entirely liberating experience.
It is clear that the rest of society must be
transformed. People go back to work as
exploited labour for Capital & Co.,
having only been temporarily removed
from the labour force by education.

A provocative debate within the
collection concerns the apparent reifi-
cation of Marxism by some teachers of
it, making it an object in itself rather than
using it as a tool of analysis. ‘It is time’,
writes Martin Sklar, ‘we let Marx (and
Marxism) rejoin the human world . . .’
(p. 263). Obviously this debate is partly
a product of the absence of recognition
in American academia of Marx’s contri-
bution to understanding our society.




An important contribution of this
book is a refocusing on content, after the

concentration of many ‘progressive’
teachers on ‘method’.
What else?

Rudich insists ‘on the historicity of
literature and of all cultural production’
(p. 175). ‘The Great Money Trick’ by
Tressel is a graphic and hilarious way of
dramatising capitalism. The whole collec-
iion contributes to a praxis of teachers
listening to and understanding students,
and being able to respond appropriately.

Several writers demonstrate how the

financial strictures under which US public
education has operated for several years
can be expected to manifest themselves in
Australian conditions.

There is a long and detailed biblio-
graphy, which radical teachers will find
useful (RED gets a mention).

Unfortunately, much of the collection
makes education and society more diffi-
cult to understand. Especially within
ideology, all is not cut and dried; much
work needs to be done.

Partly the style of the book contributes
to this apparent muddiness, in that for

me, anyway, writers do not always state
explicitly or clarify critical questions. But
then neither can I.

Some contributors seem to under-
estimate the activeness (as opposed to
passivity) of students and of what they will
do to/for/in/with educational strategies.

What the book does make clear is that
only dialectical thinking can provide a
way for radical teachers to determine
what decisions are the most appropriate
in their present situation. Your move.

Mark Carey

ABOUT RED

RADICAL EDUCATION DOSSIER is produced and published three times a year by Radical Education
Publications.

RADICAL EDUCATION DOSSIER exanunes the conflicts within schooling and education. It identifies
the opposing interests involved in the struggle and works to develop strategies and tactics for change.

Our long term aim is to work towards further development of a socialist theory of education. Our
immediate aim is to analyse the current process of education and to examine and explore the role
of education in society.

The task is large and is open to all. We invite teachers at every level, students, parents and others
interested in education to join the debate. Contributions should be concise, jargon-free and compre-
hensible to the non-specialist. RADICAL EDUCATION DOSSIER has a policy of using non-sexist
language and requests that all contributors submit with this in mind.

Articles should not exceed 5000 words and those with a practical emphasis are especially sought.
We also seek commentaries and information items up to 1000 words, as well as book reviews, letters,
notices, contacts, news, photographs and cartoons. Please submit articles typed and double spaced.

RED 10 will centre on practical steps toward radical change in education. CONTRIBUTE NOW.
Copy for RED 10 is needed by August 1, 1979; Copy for RED 11 by December 14, 1979.

Editorial Collective,

Radical Education Dossier,

PO Box 197, ,
Glebe, NSW 2037.

Send contributions to:



RADICAL EDUCATION
DOSS'ER looks at schooling differently

Catch Up With The REDs

In RED 1: Sam Bowles and Rachel Sharp on progressive education.
In RED 2: Bob Mackie on Freire, revolution and education, Herb Gintis on the politics of deschooling.

In RED 3: The Schools Commission, classroom practice for
radical teachers, Tvind: education on the move.

In RED 4: 1.Q., the politics of compensatory education and the old heredity-environment game.

In RED 5: Unemployment and education, Keith Windschuttle: The gospel
according to the OECD, the HSC: preparation for what?

In RED 6: Counter-sexist strategies in counselling and teaching, the politics
of child care, the Royal Commission on Human Relationships.

In RED 7: The economic role of migrants, multicultural education, the Galbally report.

In RED 8: Behind the right-wing attacks on education, teacher unemployment, teachers and discipline.

Subscribe to RED

Complete, clip and mail this form to: RADICAL EDUCATION DOSSIER, PO Box 197, Glebe,
NSW 2037, making cheques payable to RADICAL EDUCATION PUBLICATIONS.

Please enter my subscription to RADICAL EDUCATION DOSSIER (3 issues):

Address (Tor deliVery): . ..ottt e

Postcode . ........

Enclosed please find cheque etc. for $4.50, $6.00 libraries and institutions (includes p. and p.)

> BACK NUMBERS <

Back issues $1 each (includes postage). Circle issues wanted. | enclose cheque for$. ... ........

1 2 3 4 5 6 7 8




